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program OVERVIEW

®

Grades K–5



the CHALLENGE

®

Teachers of English learners everywhere continually hope and plan to 

turn the tide for their students. Finding the right program that supports 

them in bringing their wide range of English learners to higher levels of 

language proficiency will be an essential part of the solution.

We’re concerned about our English learners who need support 

for concepts and language that enable them to be successful 

throughout their school day.
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On Our Way to English® is a comprehensive English language development program for students in 

grades K–5 that provides everything teachers need for effective instruction including:

• a focus on academic language and vocabulary development.

• thematic, content-based instruction.

• differentiated instruction for language and literacy.

• a daily instructional routine in oral language, reading, and writing. 

• engaging online and digital tools that motivate language learning at high depth of knowledge levels.
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Your STUDENTS will TAKE FLIGHT

A PROVEN SOLUTION
On Our Way to English is committed to bringing 

rich, culturally relevant language learning to every 

English learner. Engaging visuals, relevant topics, 

and meaningful activities connect English learning 

with the content needed for academic success.

• Instruction is designed to challenge students 
to reach new heights through rigorous content 
specifically written to foster success across 
listening, speaking, reading, and writing.

• Built upon the latest research, On Our Way 
to English presents language learners with 
enhanced writing instruction, foundational skills, 
embedded speaking and listening activities, 
and a myriad of text interaction opportunities 
that will bring them to the next level of language 
development.

• Content area connections to science and social 
studies strengthen both English learning and 
standards-based expectations.

I’m in fourth grade, but I still 

have a hard time understanding 

what I read in all my subjects. It 

would be great if I could learn 

English in ways that connect to 

my other lessons.

A DUAL CHALLENGE

Acquiring English while at the same time mastering 

the content of instruction in today’s era of rigor!
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FOUR KEY LEARNING PILLARS* plus professional 
services prepare teachers for advancing English 
learning and increasing academic success.

LANGUAGE 
Development 1 ENGAGING 

Complex Text2

TEACHING ENGLISH AS A  
Meaning-Making Process3 MEANINGFUL 

Grammar Instruction4

*LYDIA STACK,

UNIT 5
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LESSON 3U N I T  6
W E E K  4 

 :15 MINUTES

1 Picture Clues
The Challenge I will give you a phrase. Your team will guess the 
phrase based on pictures that you draw.

The Rules Split the class into two teams. Flip a coin to see which 
team goes fi rst. That team will choose one member to be the 
“artist.” I will whisper a word to the artist. He or she will draw 
pictures to represent that word. The rest of the team will guess the 
word. Use the following words:

worms
dirt

work
fur

art
world

cord
stir

cure
board

The Reward After fi ve minutes, tally the points and announce the 
winning team.

T
A
K
E

F
I
V
E

2 Past Tense of Irregular Verbs have, make
Write the chart on the board. Remind students that had and made
are the past-tense forms for all subjects.

PRESENT PAST

have, has had

make, makes made

TEACHER PROMPTS STUDENTS RESPOND 

1.  We have fun most of the time. This 
morning?

This morning, we had fun.

2. She makes great tacos. Yesterday? Yesterday, she made great 
tacos.

3. That man has three guitars. Last year? Last year, that man had three 
guitars.

4.  We make posters for our baseball team. 
Last summer?

Last summer, we made posters 
for our baseball team.

5. She has everything! Last year? Last year, she had everything!

O
R
A
L

G
R
A
M
M
A
R

3 Suffixes -er, -est
Write -er and -est on the board. Remind students that suffixes are 
word parts added to the end of a word that change the meaning of 
the word. Teach that the suffix -er means “more.” The suffix -est 
means “most.” Write the following words on the board.

fast
sweet

faster
sweeter

fastest
sweetest

Read the first word, fast, as you point to it. Then, point to and read 
the suffix in faster, and read the whole word. Continue with the rest 
of the words. Read all the words again, having students read with 
you. Then have them read the words on their own.

W
O
R
D

A
N
A
L
Y
S
I
S

and respond to questions and make comments that contribute to the discussion and link to others’ remarks; L.4.6 acquire and use general 
academic and domain-specific words and phrases

Reading/ELA CCSS RL.4.5 explain major differences between poems, drama, and prose/refer to their structural elements; 
RF.4.3a use knowledge of letter-sound correspondences, syllabication patterns, and morphology to read accurately; 
SL.4.1a come to discussions prepared/explicitly draw on preparation and other information about the topic; SL.4.1c pose 

OBJECTIVES
• Guess words using picture clues

• Use the past tense of the verbs have 
and make

• Read words with suffixes -er, -est

• Explain connections between 
thematic concepts

• Demonstrate ability to use informal 
and formal registers

• Internalize vocabulary words

MATERIALS
Student Edition pages 256, 280–281

Activity Book pages 110, 175, 181

Academic Language Builder side A

Vocabulary Cards 93–96

566  Unit 6 • Week 4
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rain forest habitat

OWER_POS406_G4_U6.indd   1 3/7/09   4:42:35 PM

and respond to questions and make comments that contribute to the discussion and link to others’ remarks; L.4.6 acquire and use general 
academic and domain-specific words and phrases

Reading/ELA CCSS RL.4.5 explain major differences between poems, drama, and prose/refer to their structural elements; 
RF.4.3a use knowledge of letter-sound correspondences, syllabication patterns, and morphology to read accurately; 
SL.4.1a come to discussions prepared/explicitly draw on preparation and other information about the topic; SL.4.1c pose 

Expanding the Discussion
Use a discussion of the unit’s theme to help students learn how to add 
details to their sentences to more clearly state their ideas. Record 
students’ answers to each question. Then help them combine their ideas 
into more complex sentences. Ask, What is the topic of this unit? Tell me 
one word that describes the topic. Tell me another word. Now, make a 
sentence that uses these words. Make the sentence longer. Make 
another sentence that tells more about the topic. Now combine the 
two sentences.

Extend Language
 ACADEMIC LANGUAGE DEVELOPMENT With students, revisit 

the images and words shown on Academic Language Builder side A. 
Explain that the lines connect the images to the center image of the 
rain forest habitat. Provide a word bank for students to identify the 
images (from the top center picture, clockwise: red-eyed tree frog, liana 
vine, leaf-cutter ant, Banyan tree, salamander, orchid, walkingstick, fern, 
blue-crowned motmot, Spanish moss).

Work with students to connect ideas. Model an example for students by 
writing grow on trees in the on the line between the liana vines and the 
rain forest habitat. Show students how to read the sentence you have 
created by pointing to each part as you say, Liana vines grow on trees in 
the rain forest habitat.

Invite students to brainstorm other sentences to write for each picture, 
using the posters and the Student Edition as resources.

Differentiate Instruction

w

PARTNER RETELLING Turn to Student Edition page 256 and model 
using the first image to retell the first part of “Hiking in a Cloud Forest.” 
Then have pairs of students take turns using the page to practice 
retelling the selection in preparation for the Retelling Assessment.

Academic Language Builder side A

Entering
Have students use words, draw pictures, or show images 
from the Student Edition.

Emerging
Have students form simple sentences, such as Frogs live in 
the rain forest.

Developing
Encourage students to elaborate on the sentences, such 
as  live in/on  in the rain forest habitat.

Expanding
Encourage students to fully explain their ideas using 
academic language they have learned from the unit.

Bridging Have students record sentences for the class.

Under the Canopy  567
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Experiment!

Step 1
Get a pile of dirt. Pack it tightly 

outdoors.

Step 2
Write down the height and width of 

your “mountain.”

Step 3
Wait one week. Take measurements.

Step 4
Wait another week. Take 

measurements.

What happened?
Wind and rain make your dirt smaller over time.

This is erosion.

Materials:

• pile of dirt

• tape measure

• notebook 

• pencil

131
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How do wind and rain change soil?

You don’t need a whole river or ocean to cause 

erosion. Even tiny raindrops can move soil. They can 

splash small pieces from one place to another. When it 

rains, flowing water makes tracks called gullies. Each 

time it rains, the gullies get bigger. The flowing water 

carries soil down the hill. What do you guess will be 

the effect of raindrops on your pile of dirt? Check your 

pile during the week for gullies. See if they get bigger 

when it rains. Share your findings with your classmates. 

 
 

by Tomaso Rivera

Procedural Text130

4_LNLESE235335_U3LS09.indd   130

5/21/13   2:52 PM

5

3

4

4

Interact with the Text
Have students turn to Student Edition pages 130–131.

INTRODUCE THE FORMAT Point out that 

procedural text explains how to do something by 

presenting the steps of a process in time order. 

Procedural texts include recipes, instructions, and 

experiments such as this one. Point out that after 

doing an experiment, people should be able to 

see what happened and usually understand why 

it happened.

1 Structure How does the author organize the 

information in the paragraph on page 130? 

The author gives the causes for erosion and 

then explains the effects of the rain.

2 Connect Text with Visuals How do the 

 labels next to each illustration on page 131 

help you? The labels say Step 1, Step 2, 

Step 3, and Step 4. They help me know 

which illustrations go with which steps.

3 Connections After you gather your 

materials, what is the first thing you do in 

the experiment? get a pile of dirt and pack 

it tightly

4 Connections How long does it take to 

complete the experiment? It takes two weeks.

5 Main Idea What happens in this experiment? 

What does the experiment show or explain? 

Rain fell on the dirt pile, so the pile got 

 smaller. This experiment explains erosion.

Shared Writing, page 250.

Our Changing Earth • (SE pp. 130–131)  255
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the states of Idaho, Montana, Wyoming, Utah, Colorado, and New Mexico.
Both the Andes and the Rockies are popular with hikers and climbers. Both have glaciers. In the Andes there are several active 

volcanoes! These features all make both ranges very 
interesting to learn about and to visit.

What details show 
that both the Andes and the Rockies are very long mountain 
ranges?

133
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The Andes are the longest mountain range in South America. They stretch all the way from the very northern edge to the very southern tip of the continent. That’s about 5,500 miles top to bottom. In North America, the longest mountain range is the Rockies. This range is about 3,000 miles long. 
The Andes range has many tall peaks higher than 19,000 feet. The highest mountain in the Western Hemisphere, 

Aconcagua, is in the Andes Mountains. The tallest 
peaks in the Rockies are only about 14,400 feet high. The Andes run along the western side of South 

America. They pass through seven countries: Venezuela, Colombia, Ecuador, Peru, Bolivia, Chile, and Argentina.The Rockies begin in Canada and end in the United States. In the U.S. they pass through 

by Mia Lewis

132 Informational Article
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Reading/ELA CCSS RI.4.1 refer to details and examples when explaining what the text says explicitly and when drawing 

inferences; RI.4.3 explain events/procedures/ideas/concepts in a text; RI.4.5 describe the overall structure of a text or part 

of a text; RI.4.7 interpret information presented visually, orally, or quantitatively; RI.4.10 read and comprehend 

informational texts; RF.4.3a use knowledge of letter-sound correspondences, syllabication patterns, and morphology to read accurately; 

RF.4.4a read on-level text with purpose and understanding; RF.4.4c use context to confirm or self-correct word 
recognition and understanding; W.4.4 produce writing in which development and organization are appropriate to task, 

purpose, and audience; SL.4.1c pose and respond to questions and make comments that contribute to the discussion 

and link to others' remarks; L.4.6 acquire and use general academic and domain-specific words and phrases

Interact with the Text
 FIRST READING Based on students’ needs, have them read the article independently, in pairs or small groups, or with you. Scaffold comprehension as needed.

CLOSE READ Read the pages again. Ask comprehension questions. Encourage students to answer in complete sentences. If they answer in single words or phrases, say, Can you tell me more? Ask students to provide evidence for each of their answers. Ask, What words in the story helped you answer the question? 
1 Connections Why does the author include details about both the Andes Mountains and the Rockies? The author includes both because she is comparing one mountain range to the other.

2 Connections How much longer are the Andes than the Rockies? 2,500 miles longer

3 Connect Text with Visuals What does the map on page 132 show? the location of the Rocky Mountains and the Andes Mountains
 Analyze How does this map help you better understand what you read? I can see that the Andes is a longer range.
4 Key Details How many states do the Rockies pass through? six

5 Connections What do the Andes and the Rockies have in common? Both mountain ranges are popular with hikers and climbers, and both have glaciers.

 use context to confirm or self-correct word 

Read aloud the Prove It question. What details show that both the Andes and the Rockies are very long mountain ranges?
Think Aloud It says the Andes are the longest mountain range in South America at 5,500 miles long. The text also says that the Rockies are the longest mountain range in North America at 3,000 miles long.

Our Changing Earth • (SE pp. 132–133)  257
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Listen and Restate Someone’s 

Comments
Restate what you hear someone say. 

It shows that you understand. 

Restate means “to say it in your 

own words” 

Carlos says that ____. 

Van thinks that ____.

In other words, you think that ____.

Add to Someone’s Comments

Add your own thoughts and ideas to 

something a person says. 

I want to add on to what José 

just said.

Ask for an Opinion or Idea 

Ask for a person’s opinions or ideas 

during a discussion. This shows you 

are participating in the discussion.

What do you think, Sara?

What’s your idea, Mihran?

What’s your opinion?

Agree and Disagree

To show you are engaged in the 

discussion, tell whether you agree or 

disagree with a person’s comments.

I think so, too.

I agree/disagree with you.

I have a different opinion.

Ask for Evidence

Ask for evidence when you need 

more information. Evidence is 

information that proves a fact.

How do you know that?

Can you give me some examples?

Where did you fi nd that information?

Provide Evidence

Give evidence when other people 

need more information.

I know that because ____.

In the text, it says ____.

Ask for Explanations

Ask for explanations when you don’t 

understand.

Why do you think that?

That doesn’t make sense because ____. 

Can you say more about that?

Provide Explanations

When people don’t understand you, 

explain what you mean.

I think that because ____.

Based on the text, I think that ____.

In another text, I learned that ____.

1

2

3

4

5
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Academic Discussion Strategies
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Academic Discussion Poster

Academic Discussion Strategy 
Ask for an Opinion or Idea

 APPLY STRATEGY Engage students in a discussion about the 

theme. Display, Why is it important to study Earth and how it changes? 

Encourage a volunteer to share his or her thoughts with the class. Then, 

invite that student to ask another student for an opinion. Refer students 

to the prompts on the Academic Discussion Poster.

BIG QUESTION: TAKE A STAND Remind students of the Big Question 

on Student Edition page 98, How does the Earth change? Invite students 

to share their answers with the class. Prompt students to ask each other 

for opinions and ideas.

Response to Reading 

REVISIT K-W-L CHART Review the K-W-L chart you constructed in Week 1, 

Lesson 3. Prompt students to reflect on what they learned and wanted to know 

about how the Earth changes. Complete the third column.

Review Grammar
Remind students that during this unit, they learned the definition of 

action verbs. What does an action verb do in a sentence? tells what the 

subject does How do we know what form to use for the action verb? Give 

me an example, using the action verb kick. Say, We . . . kick the ball. I . . . 

kick the ball. You . . . kick the ball. When do we add s to the verb? if the 

subject is a noun that names one person or he, she, it How would I tell 

about the same action that happened yesterday? Add -ed to the verb. 

Yesterday, I kicked the ball.

INTRODUCE THE UNIT GRAMMAR PRACTICE Have students turn 

to Activity Book page 55. In Parts A and B of this review, you will answer 

multiple-choice questions. You will have a discussion with your partner 

about things you like to do on weekends, as well as the favorite activities 

of your other family members.

DIFFERENTIATE SUPPORT Read and demonstrate the meaning of the 

directions for each activity to all students. Depending on the needs of 

students, read aloud each item and the possible answer choices, or have 

students read and complete the items on their own. 

INTRODUCE Pair and Share This activity provides the framework for 

students to use the simple present tense by describing activities that they 

do routinely on weekends. Adverbs such as usually can be used to prompt 

the appropriate use of the simple present tense. Students will also describe 

the activities of one other family member in order to provide a natural 

prompt for using third-person singular verb forms.

MONITOR LANGUAGE Students should assess their performances, 

evaluating the use of correct forms of action verbs.

Activity Book 

Use Activity Book pages 55–56 

to give students practice with 

the unit’s grammar skills. Use 

Review Grammar to support 

students as they complete the 

pages. For more support for the 

grammar skills in the unit, see 

pages 173–174 of the Grammar 

and Language Handbook in the 

Activity Book.

284  Unit 3 • Week 4
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Academic Discussion Strategy Ask for an Opinion or Idea APPLY STRATEGY Engage students in a discussion about the 

theme. Display, Why is it important to study Earth and how it changes? 

Encourage a volunteer to share his or her thoughts with the class. Then, 

invite that student to ask another student for an opinion. Refer students 

to the prompts on the Academic Discussion Poster.BIG QUESTION: TAKE A STAND Remind students of the Big Question 

on Student Edition page 98, How does the Earth change? Invite students 

to share their answers with the class. Prompt students to ask each other 

for opinions and ideas.

Response to Reading 
REVISIT K-W-L CHART Review the K-W-L chart you constructed in Week 1, 

Lesson 3. Prompt students to reflect on what they learned and wanted to know 

about how the Earth changes. Complete the third column.Review GrammarRemind students that during this unit, they learned the definition of 

action verbs. What does an action verb do in a sentence? tells what the 

subject does How do we know what form to use for the action verb? Give 

me an example, using the action verb kick. Say, We . . . kick the ball. I . . . 

kick the ball. You . . . kick the ball. When do we add s to the verb? if the 

subject is a noun that names one person or he, she, it How would I tell 

about the same action that happened yesterday? Add -ed to the verb. 

Yesterday, I kicked the ball.INTRODUCE THE UNIT GRAMMAR PRACTICE Have students turn 

to Activity Book page 55. In Parts A and B of this review, you will answer 

multiple-choice questions. You will have a discussion with your partner 

about things you like to do on weekends, as well as the favorite activities 

of your other family members.DIFFERENTIATE SUPPORT Read and demonstrate the meaning of the 

directions for each activity to all students. Depending on the needs of 

students, read aloud each item and the possible answer choices, or have 

students read and complete the items on their own. 
INTRODUCE Pair and Share This activity provides the framework for 

students to use the simple present tense by describing activities that they 

do routinely on weekends. Adverbs such as usually can be used to prompt 

the appropriate use of the simple present tense. Students will also describe 

the activities of one other family member in order to provide a natural 

prompt for using third-person singular verb forms.
MONITOR LANGUAGE Students should assess their performances, 

evaluating the use of correct forms of action verbs.

Learn the Vocabulary
STEP 6 Apply in Learning GameINTRODUCE GAME TALK A MILE A MINUTE Display the vocabulary words on the board. 

Pair students with mixed language abilities and 
assign one to be the Talker and the other to 
guess the word. 
Model giving clues for one of the words and let students guess the 

word. It is dark inside. Bats might live there. Bears might be there, too. 

(cave)

PLAY GAME The Talker should start by giving clues about a word. 

Clues can be words, phrases, or sentences. The Talker should continue 

speaking until the partner guesses the vocabulary word. The pair 

proceeds through the list until there are no more words. The first team 

finished wins.

Differentiate Instruction

w

 
Independent Writing, page 273.

SIX-STEP VOCABULARY
1 Explain

2 Demonstrate Understanding3 Show and Write
4 Discuss

5 Reflect and Refine
6 Apply in Learning Game

Activity Book 
Assign Activity Book pages 59–60. Support students as they complete these pages. Have students reread the selection silently before answering the questions. Beginning students may only be able to complete items 1 and 2 on their own. Intermediate students may only be able to complete items 1–4 on their own. Advanced and Advanced High students may be able to complete all six items.

SIX–STEP VOCABULARYgeology
processweathering canyonerosion

dissolvedeposition layerforce
caveglacier
effectcliff
alterbreak down shore

Entering
Talkers can draw pictures and use gestures to help these 

students guess the terms. These students should be listeners 

in the game.Emerging These students should be listeners in the game. Talkers must 

give clues using single words or phrases.Developing
These students can be Talkers or can guess words. Allow 

students to use their Student Edition to describe clues or guess 

words.
Expanding These students can be Talkers and provide at least three 

clues for each word.Bridging Challenge these students to try to guess the words without 

referring to the list.

Our Changing Earth  285
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co-author of On Our Way to English, developed the Four 

Key Learning Pillars concept to assist young learners with 

English language proficiency and fluency.
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1
Build LANGUAGE that Impacts 
ACADEMIC SUCCESS

Grow the communication skills that English 

learners need across the curriculum by focusing 

on language development applied to listening, 

speaking, reading, and writing:

• Discussion groups target the language 
skills needed for academic  dialogue with 
peers and teachers.

• Fun, fast-paced Language Workouts move 
students to proficiency with key language 
skills.

• Rich opportunities for students to interact 
with academic language support growth 
in subject area disciplines.

• Explicit vocabulary instruction utilizes 
Marzano’s 6-Step Strategy for general 
academic and domain-specific vocabulary.
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Listen and Restate Someone’s 
Comments
Restate what you hear someone say. 
It shows that you understand. 
Restate means “to say it in your 
own words” 

Carlos says that ____. 

Van thinks that ____.

In other words, you think that ____.

Add to Someone’s Comments
Add your own thoughts and ideas to 
something a person says. 

I want to add on to what José 
just said.

Ask for an Opinion or Idea 
Ask for a person’s opinions or ideas 
during a discussion. This shows you 
are participating in the discussion.

What do you think, Sara?

What’s your idea, Mihran?

What’s your opinion?

Agree and Disagree
To show you are engaged in the 
discussion, tell whether you agree or 
disagree with a person’s comments.

I think so, too.

I agree/disagree with you.

I have a different opinion.

Ask for Evidence
Ask for evidence when you need 
more information. Evidence is 
information that proves a fact.

How do you know that?

Can you give me some examples?

Where did you fi nd that information?

Provide Evidence
Give evidence when other people 
need more information.

I know that because ____.

In the text, it says ____.

Ask for Explanations
Ask for explanations when you don’t 
understand.

Why do you think that?

That doesn’t make sense because ____. 

Can you say more about that?

Provide Explanations
When people don’t understand you, 
explain what you mean.

I think that because ____.

Based on the text, I think that ____.

In another text, I learned that ____.

1
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Academic Discussion Strategies
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SL.4.1c pose and respond to questions and make comments that contribute to the discussion and link to others’ remarks; SL.4.1d review 
key ideas expressed and explain own ideas and understanding; L.4.4a use context as a clue to the meaning of a word or phrase; 
L.4.5b recognize and explain the meaning of idioms, adages, and proverbs; L.4.6 acquire and use general academic and domain-specific 
words and phrases

Reading/ELA CCSS RI.4.1 refer to details and examples when explaining what the text says explicitly and when drawing 
inferences; RI.4.3 explain events/procedures/ideas/concepts in a text; RI.4.4 determine the meaning of general 
academic and domain-specific words and phrases; RI.4.7 interpret information presented visually, orally, or quantitatively; 

RI.4.10 read and comprehend informational texts; RF.4.3a use knowledge of letter-sound correspondences, syllabication patterns, and 
morphology to read accurately; RF.4.4a read on-level text with purpose and understanding; SL.4.1b follow rules for discussions; 

Academic Discussion Strategy 
Provide Evidence

 REVIEW STRATEGY Review the Academic Discussion strategy 
Provide Evidence. Remind students that when you provide evidence, you 
are supporting your ideas and opinions with information from the text 
or other sources. Review the prompts on the Academic Discussion Poster 
that support the strategy.

PRACTICE STRATEGY Engage students in a discussion about “Our 
Rain Forest Home.” Display this question: Why do you think that Miguel 
is happy at the end of the story? Invite a volunteer to share his or her 
response. Then prompt the student to provide evidence from the text to 
support his or her idea. 

Fiction Text Features
DIALOGUE WITHIN QUOTATION MARKS Help students recall that 
writers use quotation marks to show dialogue, or conversations between 
characters. Fictional stories often contain much dialogue because characters talk 
to each other. Have students look back at Student Edition page 269 and identify an 
example of dialogue within quotation marks. Who is speaking on page 269? How 
do you know? Grandfather is speaking. I know Grandfather is talking because 
the text says “Grandfather said” and there are quotation marks around the 
words that follow. 

FIRST PERSON NARRATION Explain that a story told in first person often 
focuses on the thoughts and feelings of the narrator. Remind students that 
Miguel is the narrator of this story. He shares his thoughts and feelings in the 
story. Have students reread the text on Student Edition page 269. Have students 
point out an example of first person narration. What is an example of the 
narrator telling his thoughts and feelings? Miguel feels strongly enough about 
the rain forest that he promises he will always protect it.

PROBLEM AND SOLUTION Explain that there is usually a problem 
in fictional stories that must be solved. Ask students to reread Student Edition 
page 267 to find the main problem of the story. Then have them reread page 269 
to find Miguel’s solution to the problem. What is the main problem in the story, 
and how does Miguel decide to solve it? The problem is that the rain forest is 
being cut down and the homes and way of life of the Bribri are in trouble. The 
solution is that Miguel promises to help protect the rain forest.

Academic Discussion Poster
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Social Language Function
USE APPROPRIATE REGISTER Explain to students that there are 
different ways of speaking that depend on whom you are speaking to. 
In other words, they speak differently to an adult than they do to a 
friend. Display examples. Model using formal and informal registers for 
each example.

(informal) Hey, I heard the kids at East School wear uniforms. That’s 
cool.

(formal) Ms. Cane, I learned that the students at East School wear 
uniforms. I think that’s a great idea.

Invite students to find the differences in the two situations (word 
choice, speaking to different people, the informal and formal tones).

PRACTICE SKILL Display the following sentence starters.

I heard  . 

That’s  .

I learned  . 

I think that  .

Have pairs use different registers in a discussion. Students can take turns 
completing the sentences, and being the role of either an adult or a 
friend.

Differentiate Instruction

w

Reading/ELA CCSS RF.4.3a use knowledge of letter-sound correspondences, syllabication patterns, and morphology to 
read accurately; RF.4.4a read on-level text with purpose and understanding; SL.4.1b follow rules for discussions;
L.4.3a Choose words and phrases to convey ideas precisely; L.4.6 acquire and use general academic and domain-specific 

words and phrases

Entering
Encourage students to use their primary languages to 
express different registers.

Emerging
Provide examples with the sentence starters. Have students 
repeat.

Developing
Encourage students to use the sentences starters to practice 
formal and informal registers.

Expanding
Have students practice using formal and informal registers 
with prompts or their own word choices.

Bridging
Have pairs of students practice using formal and informal 
registers without prompts, using only their own word 
choices.
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and respond to questions and make comments that contribute to the discussion and link to others’ remarks; L.4.6 acquire and use general 
academic and domain-specific words and phrases

Reading/ELA CCSS RL.4.5 explain major differences between poems, drama, and prose/refer to their structural elements; 
RF.4.3a use knowledge of letter-sound correspondences, syllabication patterns, and morphology to read accurately; 
SL.4.1a come to discussions prepared/explicitly draw on preparation and other information about the topic; SL.4.1c pose 

Expanding the Discussion
Use a discussion of the unit’s theme to help students learn how to add 
details to their sentences to more clearly state their ideas. Record 
students’ answers to each question. Then help them combine their ideas 
into more complex sentences. Ask, What is the topic of this unit? Tell me 
one word that describes the topic. Tell me another word. Now, make a 
sentence that uses these words. Make the sentence longer. Make 
another sentence that tells more about the topic. Now combine the 
two sentences.

Extend Language
 ACADEMIC LANGUAGE DEVELOPMENT With students, revisit 

the images and words shown on Academic Language Builder side A. 
Explain that the lines connect the images to the center image of the 
rain forest habitat. Provide a word bank for students to identify the 
images (from the top center picture, clockwise: red-eyed tree frog, liana 
vine, leaf-cutter ant, Banyan tree, salamander, orchid, walkingstick, fern, 
blue-crowned motmot, Spanish moss).

Work with students to connect ideas. Model an example for students by 
writing grow on trees in the on the line between the liana vines and the 
rain forest habitat. Show students how to read the sentence you have 
created by pointing to each part as you say, Liana vines grow on trees in 
the rain forest habitat.

Invite students to brainstorm other sentences to write for each picture, 
using the posters and the Student Edition as resources.

Differentiate Instruction

w

PARTNER RETELLING Turn to Student Edition page 256 and model 
using the first image to retell the first part of “Hiking in a Cloud Forest.” 
Then have pairs of students take turns using the page to practice 
retelling the selection in preparation for the Retelling Assessment.

Academic Language Builder side A

Entering
Have students use words, draw pictures, or show images 
from the Student Edition.

Emerging
Have students form simple sentences, such as Frogs live in 
the rain forest.

Developing
Encourage students to elaborate on the sentences, such 
as  live in/on  in the rain forest habitat.

Expanding
Encourage students to fully explain their ideas using 
academic language they have learned from the unit.

Bridging Have students record sentences for the class.
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Conversation
To speak formally, use polite words. Speak carefully 
and don’t use slang. You might show less feeling 
than normal.

Talk to a partner. One of you will be person A. 
� e other will be person B.

Person A Person B

Use formal language.
Tell your partner
abou† an event.

Reply in formal 
 language. Ask how
 your partner feels
 about the event.
Reply in formal 
language.

Use informal
 language. Tell
 about the
 same event.

Reply in informal 
language. Ask how
your partner feels
about the event.

 Reply in informal 
 language.

281
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Dig Deeper
Look Back
Look back at the story “Our Rain Forest Home.” Work with 
a partner. Talk about how you would make this story into a 
play. Look at the play “� e Hedge and the Vineyard” for ideas. 
Work together to answer these questions.

1. Who would be in the cast of characters? 

2. What settings would you describe for the play? 

3. Suppose the play has two scenes. 
Where would Scene 2 begin? Why? 

Each partner should write the answers on a sheet of paper.

Talk About It
Miguel tells his grandfather that 
Esmerelda is sick. 

Grandfather uses his 
medicines to help people.

In each sentence above, what 
person’s name could substitute for 
his? Is it the same person’s name?  

Now it’s your turn. Work with a partner. 
Make up three sentences about Miguel or his grandfather. Use 
he, him, or his in each sentence. Have your partner see whether 
you used the words correctly.

280 Dig Deeper
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Dig Deeper
LOOK BACK Remind students that they have 
read “Our Rain Forest Home” and “The Hedge 
and the Vineyard.” Their task is to think about 
how to make “Our Rain Forest Home” into a play 
that is like “The Hedge and the Vineyard.” (They 
don’t actually have to write the play.) How does 
a play show the events that take place? They are 
shown by the words the characters say. Review 
what a setting is and how scenes in a play are 
connected (by time order). Have students look at 
Student Edition page 280. Read the activity with 
students.

TALK ABOUT IT Read the second activity with 
students. Have students work together to come 
up with new sentences using words such as he, 
him, and his. 

CONVERSATION Have students look at 
page 281. Read the i-Box together. Be sure 
students understand that when they have this 
conversation, they will speak in both formal 
and informal language. Explain that they will 
follow the pattern on their page. They will have 
a conversation with their partner. One partner is 
Person A. The other partner is Person B. Person 
A begins by telling about an event in formal 
language. How should Person B reply? Person B 
should use formal language to ask how Person A 
feels about the event. Repeat the conversation 
pattern using both formal and informal 
language in different settings. Continue to walk 
students through the conversation, making sure 
they understand what is expected. Then have 
partners practice the conversation. Once they 
are comfortable with the conversation, they can 
exchange roles.
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2
ENGAGING Complex Text and Content 
SUPPORT SUCCESS with Today’s Standards

Use of complex, engaging grade-level text with connections to real world content is essential for learning 

English. Students are actively engaged through a blend of relevant literary and informational texts:

• Reading instruction and strategic 
scaffolding support engagement and 
success with complex text.

• Informational readings support science 
and social studies topics, reinforcing these 
content areas.

• Strategies for reading text, visuals, charts, 
and diagrams and interpreting complex 
sentences and vocabulary are routine in 
every lesson. 

• Scaffolded writing instruction focuses 
on language patterns and text structure, 
while building student confidence and 
independence.  

• Structured speaking and listening activities 
provide opportunities for extended 
academic discourse around compelling texts.
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W E E K  3 

 :15 MINUTES

LESSON 1

1 Name Game
The Challenge See how long it takes for everyone in class to name 
his or her neighbor, one by one.

The Rules Arrange students in a circle or chain. Start the chain 
by pointing to a nearby student and saying his or her name in a 
complete sentence, for example, She is Marialena. Then Marialena 
will turn to the next student and say (for example), He is Juan, and 
so on. Prompt students when necessary, and remind them to say a 
complete sentence. Tell them they will have no more than fi ve 
minutes to complete the chain. Time how long it takes.

The Reward Announce how long it took.

T
A
K
E

F
I
V
E

2 Introduce Compound Subjects
Write the sentences below on the board.

1. The boy is happy.

2. The girl is happy.

3. The boy and the girl are happy.

1. Why is the verb is used in sentence 1? The subject is singular.

2. Why is the verb is used in sentence 2? The subject is singular.

3.  Look at sentence 3. This subject has two nouns: boy and girl. 
What is the verb? are This subject is called a compound subject 
because more than one noun or pronoun are named in it. All 
compound subjects are plural. When the subject is plural, use a 
plural verb form.

O
R
A
L

G
R
A
M
M
A
R

3 VCe with Long a
Display hat and the following words. Say each word, using objects in 
the classroom to support meaning.

game name date tape case

Teach that when a single vowel is followed by a consonant 
and an e, the first vowel is long, and the e is silent. Point to 
the word hat and have students read it. Then add an e so 
that it says hate. Point to the a in hate and say, /–a/ , having 
students repeat the sound after you.

Model reading the words. Point to the letters as you say each sound. 
When you point to the final e, say, The e is silent. Then blend sounds 
to read each word. Repeat, having students say each sound and the 
word with you. Then have them read the words on their own.

P
H
O
N
I
C
S

Reading/ELA CCSS RL.4.1 refer to details and examples when explaining what the text says explicitly and when 
drawing inferences; RL.4.2 determine theme from details/summarize; RL.4.4 determine the meaning of words and phrases, 
including those that allude to characters in mythology; RL.4.7 make connections between the text and a visual or oral 

presentation of it; RF.4.3a use knowledge of letter-sound correspondences, syllabication patterns, and morphology to read accurately; 
RF.4.4a read on-level text with purpose and understanding; SL.4.1c pose and respond to questions and make comments that contribute 
to the discussion and link to others’ remarks; L.4.4a use context as a clue to the meaning of a word or phrase

OBJECTIVES
• Use complete sentences

• Identify compound subjects

• Read VCe words with long a

• Demonstrate understanding of 
theme-related concepts and words

• Read and discuss a folktale

• Apply comprehension skills and 
strategies

MATERIALS
Student Edition pages 82–85

Activity Book pages 184, 196, 199–200

Academic Language Builder side B

Concept Poster 1
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What Are the Regions of the 
United States?

Northeast

Southeast

Midwest

West

Southwest

Key

Unit 2 Concept Poster 1
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The United States
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Get Ready to Read
 DEVELOP CONTENT LANGUAGE Display Academic Language 

Builder side B. Read the title. Point to the pictures and to the regions. 
These boxes list the regions of the United States.

Work together to fill in the chart. Read the label farms. In which regions 
can we find farms? Look at the sample answers. Continue with the other 
landforms. Invite a volunteer to mark the appropriate boxes. Possible 
answers include: mountains (Northeast, Southwest, West), coasts (all but 
Midwest), plains (Midwest and West), deserts (Southwest and West).

Differentiate Instruction

w

 START THE DISCUSSION Have students turn to Student Edition
page 82. Explain that this is a folktale about the Navajo people who 
live in the Southwest. Use Concept Poster 1 to point out the location of 
the Southwest. A folktale is a story that usually has no known author. 
People pass the story around to one another and often change it or add 
to it. A people’s folktales often give information about those people—
their customs, traditions, and way of life. Folktales can also tell about 
what the people believe. Some of you may know folktales from your 
homeland. Give students an opportunity to share folktales belonging to 
their cultures.

SET THE CONTEXT Today, the Navajo Nation occupies parts of 
Utah, Arizona, and New Mexico. The Navajo call themselves the Diné 
(pronounced DEE-nay), which means “the People.” In their dry lands, 
the Navajo have traditionally depended on water from springs. They 
also captured water from melting snow, from heavy rainstorms, and 
from water trapped inside landforms. They used pottery containers 
such as jugs to carry water to their homes.

INTRODUCE Explain to students that cultures all over the world often 
told a kind of folktale called a “pourquoi” tale. This name comes from 
the French word for “why,” pourquoi (poor-KWAH). A pourquoi tale 
explains how things in nature or some cultural tradition came to be. 
For instance, one story from Norway explains why sea water is salty. 
Of course, these stories don’t give scientific explanations. 

Reading/ELA CCSS RL.4.1 refer to details and examples when explaining what the text says explicitly and when 
drawing inferences; RL.4.2 determine theme from details/summarize; RL.4.4 determine the meaning of words and phrases, 
including those that allude to characters in mythology; RL.4.7 make connections between the text and a visual or oral 

presentation of it; RF.4.3a use knowledge of letter-sound correspondences, syllabication patterns, and morphology to read accurately; 
RF.4.4a read on-level text with purpose and understanding; SL.4.1c pose and respond to questions and make comments that contribute 
to the discussion and link to others’ remarks; L.4.4a use context as a clue to the meaning of a word or phrase

Differentiated Reading 
Instruction

Throughout the unit, conduct 
small groups of differentiated 
reading instruction using 
leveled readers.

Concept Poster 1

Academic Language Builder side B

Entering Have students answer using individual words.

Emerging Have students answer using words and phrases.

Developing Have students answer by using phrases or sentences.

Expanding Have students add details and expand their answers.

Bridging
Have students pose detailed questions and expand their 
answers.
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After Reading
COMPREHENSION STRATEGY: DETERMINE IMPORTANCE Remind 
students that good readers pause occasionally to determine the 
importance of what they are reading. Reread “How Water Came to Dry 
Lands.” As you read, use the Think Aloud to model the comprehension 
strategy. Then, ask students to join you in a Think Along. Finally, have 
partners work on a Think Together. Record students’ responses.

Think Aloud (pages 82–83) Long ago, Deer Man and Blue Bird Woman 
led the Navajo people to a bright, sunny place. But the place had no 
fresh water. That is important, I think. It helps me understand the 
problem in the story.

Think Along (pages 84–85) As I read about Deer Man and Blue Bird 
Woman, I’m wondering why they brought people to a land with no 
water. I remember that many folktales are written to teach a lesson. 
I wonder what the lesson will be in this story. I am wondering exactly 
how Deer Man could make more water with a few drops of fresh water.

Think Aloud (pages 84–85) Deer Man brings the people together and 
asks for a volunteer to bring a bottle of fresh water from beneath the 
ocean so he can make more water. I wonder why it’s important that 
Deer Man, who is so powerful, doesn’t go and get the water himself. 

Think Along (pages 86–87) Whose actions are the most important on 
these two pages? How does the water reach the land of the People? 
How does it become a river? Which character completes each action?

Think Together Have partners of mixed language abilities read 
different parts of the selection. Allow time for partners to read their 
pages to determine important information. Students should tell their 
partners about what they have read and what information they think is 
important.

RESPONSE TO READING Have students write a response to the 
question How do you think the people feel about Snail at the end of the 
story?

Differentiate Instruction

w

Comprehension: Determine 
Importance

If students have difficulty 
applying the comprehension 
strategy, model a new Think 
Aloud (Student Edition page 
87). Deer Man saw the water 
running down the hill. I think 
this is important because it 
helps me understand how the 
water became a river.

Activity Book

Assign Activity Book page 39. 
Be sure students understand 
how to complete the page.

Entering
Have students draw a picture that shows what people think 
about Snail. Have them explain it in their primary language.

Emerging
Encourage students to write at least one word and draw a 
picture that shows how people feel about Snail. Encourage 
them to show why they think people feel as they do.

Developing
Support students in completing these sentence frames: 
People think Snail is  . I think this because  .

Expanding
Have students write complete sentences that show how 
people feel about Snail.

Bridging
Support students in writing multiple sentences that show an 
understanding of how to determine important information. 
Be sure students support their choices.

162  Unit 2 • Week 3
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Learn
the

Words

1. You Are the Reporter
Writing

Pretend you are a reporter. 
You will talk to someone in 
the picture. What would you 
ask that person about the 
job they do? Write down 
fi ve questions. Share those 
questions with your partner. 
Talk about ways to make the 
questions better.

2. Make a Chart
Graphic Organizer

Ask 5 classmates whether 
they have ever been to a 
farm. Tally their responses. 
Share your fi ndings with 
your partner.

Have you ever been 
to a farm?

Yes No

Land use 
depends a lot on 

rainfall.

You can’t 
produce great 

crops in a desert!

land use
agriculture

harvest
industry
produce

sight
tourist

•  Read the words on the list.
•  Read the dialogue. 
•  Find the words.

There has always 
been agriculture 

in this region.

Now there 
is industry 
here, too.

88 Learn the Words
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3. Make a Drawing
Listening and Speaking

What tourist sight should 
be built in your community? 
Should it be a building? A 
bridge? Something else? 
Draw a picture showing your 
idea. Show the picture to 
your partner. Answer any 
questions your partner asks 
about the picture.

4. Write a Postcard
Writing

Did you ever see an 
interesting tourist sight? 
How did it make you feel? 
Write a postcard to a 
friend. Look at the selection 
“Snapshots of the United 
States” for ideas. Tell about 
the sight. Tell how you 
felt seeing it. Share your 
postcard with your class.

I saw a tourist in town 
today. He said that the 

Oak River Bridge is a fi ne 
sight to visit.

We don’t 
need the help of 

anyone else.

Our farm is small. 
We can harvest the 

crops ourselves.

89
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Learn the Words
RATE VOCABULARY KNOWLEDGE Have 
students turn to the Vocabulary Checklist on 
Activity Book page 29. Review the first eight words. 
Explain that they can change their rating of these 
words. Then have them find the words land use 
on their page. Explain that they are going to rate 
how well they know the words. Reassure students 
that there are no right or wrong answers. 

Give students a few minutes to rate the final 
eight words. Encourage them to return to the 
checklist and update it as they become more 
familiar with the words.

INTRODUCE THE PAGE Have students turn 
to Student Edition pages 88–89 and look at the 
illustration. What do you think is happening in 
the illustration? Accept reasonable responses. 
Read the word agriculture. Read the word once 
alone, then together with students. Repeat for 
the remaining words. Tell students that they will 
encounter each word as they read the dialogue. 
Read the dialogue with students. Have students 
use context and the illustration to begin to 

internalize word meaning. Explain to students 
that they will be learning more about these 
words later in the unit.

Pair and Share
Review the activities on pages 88–89, and have students 
work in pairs to complete them. Assign activities based 
on proficiency level.

Differentiate Instruction

w

L E S S O N

2
 
Independent Writing, page 154.

Entering 2

Emerging 2, 3

Developing 1, 2, 3

Expanding 1, 4

Bridging 1, 4
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IndIan 
Ocean

PacIfIc 
Ocean

ANTARCTICA

AfRICA

AsIA

EuRopE

arctIc 
Ocean

W E

S

N

AusTRAlIA

Australian 
Rain Forest

South East Asian 
Rain Forest

Madagascar Rain Forest

Key
Tropical Rain Forests

Temperate Rain Forests

Congo River Basin 
Rain Forest

247
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ATLANTIC 
OCEAN

SOUTH 
AMERICA

SOUTHERN   OCEAN

Equator

NORTH 
AMERICA

Central American 
Rain Forest

Amazon Rain Forest

A rain forest 
is a very thick forest 
that gets a lot of rain.

Olympic
Rain Forest 
(temperate)

Tongass
Rain Forest 
(temperate)

246 Map
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Interact with the Text
INTRODUCE Have students turn to Student 
Edition pages 246–247. This is a map. Maps show 
different places in the world, such as countries 
and bodies of water. This map shows areas of the 
world that have rain forests.

SET THE CONTEXT Point out the key and say 
that it explains why parts of the map are shown 
in different colors. Explain that temperate rain 
forests get cooler in winter, whereas tropical 
rain forests are warm or hot all year round. Then 
point out the compass rose and explain that 
people use it to figure out whether something is 
in the north, south, east, or west.

READ SELECTION Read the information on the 
map aloud as students follow along. 

Point to two separate areas on the map and have 
students use the compass rose to determine in 

which direction you would have to travel to get 
from one to the other. Repeat the activity, using 
east-west and north-south at least twice each. 

 Reread the selection or click and play as 
students follow along.
BEGIN K-W-L CHART Review the idea you 
recorded in Lesson 1. Begin a K-W-L chart. Ask 
students to suggest ideas for the K column, 
“What We Know.” Have students think about 
what they want to learn. Beginning students can 
work with more advanced students to brainstorm 
questions. Record the questions in the W column, 
“What We Want to Know.” Save the K-W-L chart 
to revisit at the end of the unit.

 
Modeled Writing, page 495.
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Teaching English as a  
MEANING-MAKING PROCESS

Students learn to use English as a meaning-making 

process through analysis and choice of language:

• Variety of text types mean students experience 
and respond to rich language everyday. 

• Multiple practice activities across listening, 
speaking, reading, and writing enable students 
to become independent users of English.

• Scaffolded instruction.

• A variety of genres, teamwork sections, and 
scaffolded writing instruction focuses on 
language choice, while providing active and 
authentic practice.

3
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 Formal/Informal Language Sitha uses formal language when she responds to 
Mr. Smith’s question. How could she reply informally? 

6

7

8

9

5

 Formal/Informal Language
Mr. Smith’s question. How could she reply informally? 
6

1. If a box has a red spot on it, then you cannot stack it on a box with a white spot. 

2. If a box has a white 

spot on it, then you 

cannot stack it on a box 

with a red spot. 

Make sure you follow all 
the rules. Understand?

Yes, sir.Let’s see if you can stack 
these boxes correctly.

289
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Sitha Mr. Smith

1 2

7

3

4

5

You have to work hard. 
And the most important 

thing is to follow the rules.

That’s right, Mr. Smith. 
I’m ready to work.

Okay, Sitha, but this job 
is no picnic. 

So, you say you 
want a job.

Summer Job

Too Many Rules!

288 Graphic Novel
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Interact with the Text
INTRODUCE Remind students that a graphic 
novel is a story that is told with pictures as well 
as words, and that most of the words are parts of 
pictures. This graphic novel, “Too Many Rules,” 
features not only speech balloons but also a set 
of pages of rules, which one character has written 
and the other rewrites. The pages are shown in 
some of the numbered cells as part of the plot 
line, along with the regular cells.  

Before beginning the discussion, review words or 
expressions that students might have found 
difficult, including This job is no picnic, That’s 
more like it, and think outside the box, as well as 
multiple-meaning words, including stack, spot, 
and match.

DISCUSS In cell 3, why does Mr. Smith tell Sitha 
that “this job is no picnic”? He says it because 
he wants Sitha to know that she will have to 
work hard. Look at cells 10–12. Why does Sitha 
rewrite the rules? She rewrites the rules because 
they aren’t clear. How does Sitha’s rewriting of 
the rules help you to understand a lot about 
her? It helps us to see that Sitha is independent, 
organized, smart, and a creative thinker.

WHAT’S YOUR OPINION? Have partners share 
how they felt about Mr. Smith’s attitude. What 
must Mr. Smith have thought about Sitha? In the 
students’ opinion, was Mr. Smith fair? What could 
Sitha have done to make the situation worse? 
Would the students do something differently if 
they were in Sitha’s shoes? What can the students 
say is a fact about the story? Have them point out 
specific reasons in the graphic novel to support 
their opinions. Elicit responses based on student 
ability.

598  Unit 7 • Week 1 • (SE pp. 288–289)
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Hey, what’s this? You crossed 
out all my rules!

It’s like I always say: The 
most important thing is to 
think outside of the box!

But I did follow the rules. 
I just made them easier 

to understand.

And it made the job 
much easier!

I can’t have an employee who 
doesn’t follow the rules.

 Expressions ”To think outside of the box” means “to think creatively or 
differently from most people.” 
 Expressions
differently from most people.” 

20

18

20

16

17

19
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 Formal/Informal Language “Let’s give this a shot” is informal language. 
What do you think it means? 
 Formal/Informal Language13

11

13

15

10

16

12
17

14
19

Hmmm. These 
rules really aren’t 

clear. 

That’s more like it!

Red spots with red spots. White spots with white spots. 

Now, let’s give 
this a shot.

290
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FORMAL/INFORMAL LANGUAGE Review 
formal and informal language.

Read aloud the i-Box on page 289. Have students 
answer the question. An informal way that Sitha 
could have responded to Mr. Smith would be to 
say “Okay, I do,” instead of responding with the 
formal “Yes, sir.” Then invite students to tell 
when it would be appropriate to reply informally. 
Then read aloud the i-Box on page 290. Have 
students answer the question. It means, “Let’s try 
it.” Finally, read aloud the i-Box on page 291. 
Encourage students to share why this expression 
is a pun, or a play on words, in this situation. 
Mr. Smith means that he is happy that Sitha 
thinks “outside of the box,” or creatively. It’s 
funny because her job is to stack “boxes.” 

MONITOR UNDERSTANDING Have students 
assess how well they were able to participate in 
the discussion. Have them complete the column 
for Unit 7 on Activity Book page 122.

READER’S THEATER Have students work with 
a partner to read aloud the graphic novel. Assign 
a role in the graphic novel to each partner.

MODEL FLUENT READING Explain that when 
they read their part, students should try to read 
quickly and accurately. Have students practice 
reading aloud their part several times. Then work 
with a partner to model how you would present 
the graphic novel in the form of a play. Monitor 
partners’ fluency, offering feedback, as they 
perform a reader’s theater.

Differentiate Instruction

w

L E S S O N

2
 
Modeled Writing, page 590.

Entering Sitha

Emerging Sitha

Developing Both Characters

Expanding Mr. Smith

Bridging Mr. Smith
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Which muscle is always working? Your heart! It pumps 
blood whether you are swimming, sleeping, jumping, dancing, 
or reading this book. Your heart pumps blood to every part of 
your body. The blood brings your cells oxygen and nutrients. 
It also takes away waste. Sometimes your body needs more 
oxygen. Sometimes it needs less.

by Lisa Shulman

arteryvein

lungs

heartYour heart 
pumps blood 
through your body.

366 Informational Article
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Your heart pumps at different speeds at different times, 
according to what your body needs. It pumps faster and 
sends more blood to your muscles when they are busy. 
That’s because when your muscles are active, they need 
more oxygen. Your heart pumps slower and sends less 
blood to your muscles when they are resting.

367
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1

2

3

4

Interact with the Text
REVIEW Remind students that one of the 
systems they read about in “Your Busy Body” 
was the circulatory system. They learned that 
the heart is part of the circulatory system. Today, 
we will read more about the heart and how to 
measure heart rate. Explain that a heart rate is 
the number of times the heart beats each minute.

 FIRST READING Based on students’ needs, 
have them read the pages independently, in 
pairs or small groups, or with you. Scaffold 
comprehension as needed. Point out the 
diagram, chart, images, and other features. 

CLOSE READ Read the pages again. Ask 
comprehension questions. Encourage students to 
answer in complete sentences. Ask students to 
provide evidence for each of their answers.

1 Main Idea What does your heart do? pumps 
blood through your body

2 Connect Text with Visuals What does the 
diagram show? It shows the parts of the body 
that are involved in moving blood through 
the body.

3 Connections How does information from 
page 353 help you interpret this diagram?
On page 353, a caption identifies the 
different tasks that veins and arteries do. 

4 Infer Would your heart beat faster or more 
slowly while you are sleeping? What evidence 
from the text tells you so? It would beat 
slowly. The text says that my heart beats 
more slowly when my muscles are resting.
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Exercise makes your heart beat faster. But other things 
can as well. 
• If you are scared or excited, your body produces the hormone 

adrenaline. Adrenaline makes your heart beat faster.
• If you are sick and have a fever, your heart beats faster. This 

is to bring more blood to your skin so it can cool down.
• After a meal, your heart beats faster while you digest.
• Some things that people eat or drink can make the heart 

beat faster, such as coffee or some medicines. 

1.  Sit down for 7–10 

minutes.

2.  Put two fingers on your 

wrist.

3.  Count the beats you 

feel in 10 seconds.

4.  Multiply that number 

by 6.

What Makes Your Heart Race?

Measure Your Resting Heart Rate

What is the first 
thing you need to 
do when you want 
to measure your 
active heart rate?

368
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Not everyone’s heart beats at the same speed. During 
exercise, an athlete’s heart beats more slowly than most. This 
is because an athlete’s heart is very strong and fit! A stronger 
heart can pump more blood with each beat. That means it 
doesn’t need to beat as many times to get the 
same amount of blood to the muscles. 

If you are working out and getting in 
shape, over time, your active heart rate 
will go down. This is because your 
heart is getting stronger!

The Heart of an Athlete

1.  Exercise for 15 minutes. Then stop.

2. Put two fingers on your wrist.

3. Count the beats you feel for 10 seconds.

4. Multiply that number by 6.

Measure Your Active Heart Rate

Age Group Beats per Minute
babies 140

10-year-olds 70 to 120

children over 10  
and adults 60 to 100

Normal Resting Heart Rate

369
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5

6

7

8

9

10

11

5 Connections How does the author organize 
the information in the section “What Makes 
Your Heart Race?” The information is 
organized by cause and effect.

6 Connections What are some things that 
cause your heart to beat faster? getting 
excited or scared; being sick with a fever; 
eating a meal; certain foods and drinks; 
exercise

7 Structure How does the author organize 
the information in the section “Measure Your 
Resting Heart Rate”? This section is organized 
as steps in a process, in time order.

8 Connections What is the first step in 
measuring your resting heart rate? The first 
step is to sit down for 7 to 10 minutes.

9 Connect Text with Visuals Which step does 
the picture on page 368 show? It shows step 2.

10 Connections What do you do after you 
count the beats you feel in 10 seconds? You 
multiply that number by 6.

11 Interpret Data What is the normal resting 
heart rate for someone who is ten years old? 
It is 70 to 120 beats per minute.

Read aloud the question: What is the first thing you 
need to do when you want to measure your active 
heart rate?

MODEL Think Aloud: All the texts, charts, diagrams, 
and sets of instructions in this selection are labeled 
with heads. This helps me locate information easily. 
I know what words I need to see in the head. I see 
those words above a set of instructions. know that 
the word first means the step that comes before all 
the others. I can use the information in the correctly 
numbered step to answer this question.

 
Independent Writing, page 731.
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Maya makes memories. How does she do 
it? She makes scrapbooks for other people. 
Her work takes time, but her 
final product is beautiful. 
Each scrapbook is unique. 
Each one tells a story.

Maya charges by the page. 
She puts a sticker with her 
name on the back of the book. This is a 
good way to advertise. It brings more 
customers, and that means more income!

Maya is thinking of branching out into video scrapbooks. 
She’s learning about computers and video cameras from her 
aunt. Pretty soon, Maya will be a multimedia entrepreneur.

321
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Entrepreneurs can be found everywhere. Many of them are 
younger than 18—much younger. But age means little for 
those with big dreams. Some kid go-getters have a love of 
music or food or animals. Others carry on family traditions. 
Whatever their passion, these kids go for it.    

Here are the stories of two entrepreneurs. 
They both have made a profit doing what they 
love.

Joe started a business called Pet Pals. He 
feeds pets and walks dogs. He got the idea 
when his neighbor went away. Joe took care of 
her hamster for a week. Now he gets paid for 
work that he loves. He created a website to 
advertise his business.

320 Informational Article
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Interact with the Text
REVIEW Remind students that in the realistic 
fiction story “How I Saved Closets and Made 
Money,” the narrator began a closet-cleaning 
business so he could make money to buy a 
bicycle. Now they will read about two real 
students who started their own businesses.

 FIRST READING Based on students’ needs, 
have them read the pages independently, in 
pairs or small groups, or with you. Scaffold 
comprehension as needed.

CLOSE READ Read the pages again. Ask 
comprehension questions. Encourage students to 
answer in complete sentences. Ask students to 
provide evidence for each of their answers. 

1 Main Idea What is this article mostly about? 
kids who start their own businesses

2 Vocabulary From the way the term 
go-getters is used, what do you think it
means? It seems to mean “people who go 
after what they want.” 

3 Key Details How did Joe Santana get the 
idea for his business? He got the idea when he 
had to take care of his neighbor’s hamster. 

4 Key Details What is Maya Mendez’s 
business? She makes scrapbooks.

5 Synthesize How does Maya know what to 
charge for each scrapbook? Since she charges 
by the page, the cost of the scrapbook 
depends on how many pages it has.

6 Key Details What does Maya do to advertise 
her business? She puts a sticker with her name 
on the back of each book.

1

2

3

6

5

4
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Meaningful  
GRAMMAR INSTRUCTION

An expanded notion of grammar with discourse, 

text structure, syntax, and vocabulary addressed 

within meaningful contexts: 

• Grammar in Context lessons teach and model 
skills, provide practice, and then allow students to 
apply what they have learned orally, and in writing. 

• Guided instruction helps students develop and 
improve specific language and grammar skills.

• Daily Language Workouts target and build oral 
language, grammar, phonics, vocabulary, and 
conversational skills.

• Active practice activities in Student Activity Books 
help students build skills while also evaluating 
their own understanding and learning.

4
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Travelers were glad 

to arrive after a 

long voyage.
For many, life 

was a struggle.

A trip to the 

museum can be a 

great education!

We should 

make this a yearly 

tradition.

3. New Traditions
Listening and Speaking

What new traditions do you 

think your family should 

celebrate? Think about 

something important that 

should be remembered. 

Create a holiday! Give your 

holiday a name. Tell about 

three traditions that should 

be included every year for 

your holiday.

4. Make a Chart
Graphic Organizer

Look at the chart. Why did 

people come to the United 

States in the past? Why do 

they come now? Complete 

the chart below using 

check marks ( ).

Why People 
Came

Back 
Then

Now

For opportunities

For employment

For freedom

43
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Immigrants had the 

opportunity to start a 

new life.

People left their 

homes to seek 

employment.

1. Draw a Picture
Listening and Speaking

Your class is going to create 

a display for a museum. 

The display should show 

the reasons that people 

come to the United States. 

Draw a picture to show 

what you think is important. 

Share your picture with your 

partner. Talk about it.

2. You Are the Author

Writing

With a partner, think of 

words that describe how 

new immigrants might 

feel. Write the words. 

Use the words to write a 

poem about being in a 

new country. You can use 

the poems in this unit as a 

model. Share your poem 

with your partner.

arrive
education

employment

opportunity

seek
struggle

tradition
voyage

•  Read the words on the list.

•  Read the dialogue. 

•  Find the words.

Learn
the

Words

42 Learn the Words
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Learn the Words
RATE VOCABULARY KNOWLEDGE Have 

students turn to the Vocabulary Checklist on 

Activity Book page 11. Review the first eight words. 

Explain that they can change their rating of these 

words. Then have them find the word arrive on 

the page. Explain that they are going to rate how 

well they know the word. Reassure students that 

there are no right or wrong answers. 

Give students a few minutes to rate the final 

eight words. Encourage them to return to the 

checklist and update it as they become more 

familiar with the words.

PREVIEW THE PAGE Have students turn to 

Student Edition pages 42–43 and look at the 

illustration. What do you think is happening in 

the illustration? Accept reasonable responses.

Read the word education. Read the word once 

alone, then together with students. Repeat for 

the remaining words. Tell students that they will 

encounter each word as they read the dialogue.

Read the dialogue with students. Have students 

use context and the illustration to begin to 

internalize word meanings. Explain to students 

that they will be learning more about these 

words later in the unit.

Pair and Share

Review the activities on pages 42–43, and have 

students work in pairs to complete them. Assign 

activities based on proficiency level.

Differentiate Instruction

w

L E S S O

N

2  
Independent Writing, page 58.

Entering 1

Emerging 1, 4

Developing 1, 3, 4

Expanding 2, 3, 4

Bridging 2, 3, 4
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Learn
the

Words

1. You Are the ReporterWriting

Pretend you are a reporter. You will talk to someone in the picture. What would you ask that person about the job they do? Write down fi ve questions. Share those questions with your partner. Talk about ways to make the questions better.

2. Make a Chart
Graphic Organizer
Ask 5 classmates whether they have ever been to a farm. Tally their responses. Share your fi ndings with your partner.

Have you ever been 
to a farm?

Yes No

Land use 
depends a lot on 

rainfall.

You can’t 
produce great 

crops in a desert!

land use
agriculture

harvest
industry
produce

sight
tourist

•  Read the words on the list.•  Read the dialogue. 
•  Find the words.

There has always 
been agriculture 

in this region.

Now there 
is industry 
here, too.

88 Learn the Words
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3. Make a DrawingListening and Speaking
What tourist sight should be built in your community? Should it be a building? A bridge? Something else? Draw a picture showing your idea. Show the picture to your partner. Answer any questions your partner asks about the picture.

4. Write a PostcardWriting

Did you ever see an interesting tourist sight? How did it make you feel? Write a postcard to a friend. Look at the selection “Snapshots of the United States” for ideas. Tell about the sight. Tell how you felt seeing it. Share your postcard with your class.

I saw a tourist in town 
today. He said that the Oak River Bridge is a fi ne 

sight to visit.

We don’t 
need the help of 

anyone else.

Our farm is small. 
We can harvest the 

crops ourselves.

89
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Learn the Words
RATE VOCABULARY KNOWLEDGE Have students turn to the Vocabulary Checklist on Activity Book page 29. Review the first eight words. Explain that they can change their rating of these words. Then have them find the words land use on their page. Explain that they are going to rate how well they know the words. Reassure students that there are no right or wrong answers. Give students a few minutes to rate the final eight words. Encourage them to return to the checklist and update it as they become more familiar with the words.

INTRODUCE THE PAGE Have students turn to Student Edition pages 88–89 and look at the illustration. What do you think is happening in the illustration? Accept reasonable responses. Read the word agriculture. Read the word once alone, then together with students. Repeat for the remaining words. Tell students that they will encounter each word as they read the dialogue. Read the dialogue with students. Have students use context and the illustration to begin to 

internalize word meaning. Explain to students that they will be learning more about these words later in the unit.
Pair and ShareReview the activities on pages 88–89, and have students work in pairs to complete them. Assign activities based on proficiency level.

Differentiate Instruction

w

L

E S S O N
2

 
Independent Writing, page 154.

Entering 2

Emerging 2, 3

Developing 1, 2, 3

Expanding 1, 4

Bridging 1, 4
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Every animal here 
is part of a 

food chain.

I thought I saw a 
bird, but I’m not 

sure I did.

Its brown feathers 
act as camoufl age. 
This helps it to blend 
into the background.

Each predator 
hunts another 

animal as prey.

3. Make a Speech 
Listening and Speaking 

What things in nature do 
you most want to protect 
and preserve? Write a short 
speech about your topic. 
Work on your speech with 
your partner. Be sure to 
give your opinions in the 
speech. Give your speech 
to the class.

4. Write a Journal Entry
Writing

Pretend that you visit a rain 
forest. What do you see? 
How do you feel about your 
trip? Write a journal entry. 
Tell about your visit. You 
can use the journal entries 
in “Hiking in a Cloud 
Forest” in this unit as a 
model. Show your letter to 
your partner. 

273
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This forest has 
great diversity. 

The lake and trees 
provide shelter for 

many animals.

We must preserve 
and protect this 

place. 

1. Make a Venn Diagram
Graphic Organizer

What can you see in a 
forest like the one in the 
picture? What can you see 
in a city? What can you 
see in both places? Make 
a Venn diagram. Show it to 
your partner.

2. Make a Drawing 
Listening and Speaking

Many animals have skin or 
fur patterns that help them 
hide from predators. Draw a 
real or made-up animal. Its 
coat should have a pattern 
that camoufl ages it. Share 
your picture with a partner.

preserve
protect
provide
diversity

food chain
predator

prey
camoufl age

•  Read the words on the list.
•  Read the dialogue. 
•  Find the words.

forest city

both

Learn
the

Words

272 Learn the Words
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Learn the Words
RATE VOCABULARY KNOWLEDGE Have 
students turn to the Vocabulary Checklist on 
Activity Book page 102. Review the first eight 
words. Explain that they can change their rating 
of these words. Then have them find the word 
preserve on their page. Explain that they are going 
to rate how well they know the word. Reassure 
students that there are no right or wrong answers.

Give students a few minutes to rate the final 
eight words. Encourage them to return to the 
checklist and update it as they become more 
familiar with the words.

INTRODUCE THE PAGE Have students turn 
to Student Edition pages 272–273 and look at the 
illustration. What do you think is happening in 
the illustration? Accept reasonable responses.

Read the word preserve. Read the word once 
alone, then together with students. Repeat for 
the remaining words. Tell students that they will 
encounter each word as they read the dialogue. 
Read the dialogue with students. Have students 

use the context in the dialogue and the 
illustration to begin to internalize word meaning. 
Explain to students that they will be learning 
more about these words later in the unit.

Pair and Share
Review the activities on Student Edition pages 272–273, 
and have students work in pairs to complete them. 
Assign activities based on proficiency level.

Differentiate Instruction

 

L E S S O N

2
 
Independent Writing, page 538.

Entering 2

Emerging 1, 2

Developing 1, 2, 4

Expanding 1, 3, 4

Bridging 1, 3, 4

Under the Canopy • (SE pp. 272–273)  547

42_LNLETE235502_U6W3L1-5.indd   547 6/26/13   7:23 PM41_LNLETE235496_U1W1L1-5 June 24, 2013 11:12 AM 41_LNLETE235496_U1W1L1-5 June 24, 2013 11:12 AM

Learn the Vocabulary
STEP 4 Discuss

 Display the following prompts and read 
each one aloud. Model a response to each 
prompt. Have partners choose a prompt and 
work together to craft a response. Students 
should record their thinking in their vocabulary 
journals. Invite volunteers to share their responses.

• What is one thing you can describe about your homeland?

• What might make it hard to be an immigrant?

• What does freedom mean to you?

• What is something that you can say in more than one language?

Differentiate Instruction

w

STEP 5 Re�ect and Re�ne
Have students revisit and add to their vocabulary journals. Students may 
choose to add related words to each entry, write the vocabulary words 
in their primary languages, or add new notes or pictures.

Pair and Share
Challenge students to expand their understanding of vocabulary words by 
relating the words to the word clusters on the back of Vocabulary Cards 1–4.

Academic Discussion Strategy
Listen and Restate Someone’s Comments 

 TEACH AND MODEL STRATEGY Tell students that during a  discussion 
they should listen to what others say. To make sure they understand what they 
have heard, they can repeat in their own words what the other person said. 
Display the Academic Discussion Poster. Read the text and the prompts in the 
first row aloud. Explain that students can use the prompts to restate each other’s 
comments. 

PRACTICE STRATEGY Have students work in pairs. One partner shares a 
personal experience. The other restates the partner’s comments. 

 
Shared Writing, page 15.

Reading/ELA CCSS RF.4.3a use knowledge of letter-sound correspondences, syllabication patterns, and morphology to 
read accurately; W.4.10 write routinely over extended time frames and shorter time frames; SL.4.1b follow rules for 
discussions; SL.4.1d review key ideas expressed and explain own ideas and understanding; SL.4.2 paraphrase portions of 

a text read aloud or information presented in diverse media and formats; L.4.6 acquire and use general academic and domain-specific 
words and phrases

immigranthomeland

Vocabulary Cards 1–4

freedom language

Theme Project
Picture Book

Students will work in groups 
to compare life in their 
old and new countries and 
 create a homeland book. See 
page 9 of this guide for more 
 information. Be aware that 
some students may have had 
little or no experience with 
their family’s homeland. Have 
these students interview family 
members for details to include.

© 2010 Rigby®, an imprint of HMH Supplemental Publishers Inc.  All rights reserved. 

Listen and Restate Someone’s 
Comments
Restate what you hear someone say. 
It shows that you understand. 
Restate means “to say it in your 
own words” 

Carlos says that ____. 

Van thinks that ____.

In other words, you think that ____.

Add to Someone’s Comments
Add your own thoughts and ideas to 
something a person says. 

I want to add on to what José 
just said.

Ask for an Opinion or Idea 
Ask for a person’s opinions or ideas 
during a discussion. This shows you 
are participating in the discussion.

What do you think, Sara?

What’s your idea, Mihran?

What’s your opinion?

Agree and Disagree
To show you are engaged in the 
discussion, tell whether you agree or 
disagree with a person’s comments.

I think so, too.

I agree/disagree with you.

I have a different opinion.

Ask for Evidence
Ask for evidence when you need 
more information. Evidence is 
information that proves a fact.

How do you know that?

Can you give me some examples?

Where did you fi nd that information?

Provide Evidence
Give evidence when other people 
need more information.

I know that because ____.

In the text, it says ____.

Ask for Explanations
Ask for explanations when you don’t 
understand.

Why do you think that?

That doesn’t make sense because ____. 

Can you say more about that?

Provide Explanations
When people don’t understand you, 
explain what you mean.

I think that because ____.

Based on the text, I think that ____.

In another text, I learned that ____.

1

2

3

4

5

6

7

8

Academic Discussion Strategies
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Academic Discussion Poster

SIX-STEP VOCABULARY

1 Explain

2 Demonstrate Understanding

3 Show and Write

4 Discuss

5 Reflect and Refine

6 Apply in Learning Game

Entering
Have students respond with pictures, in their primary 
language, or using single words.

Emerging
Students can provide key words to answer one or more 
questions.

Developing
Provide a sentence frame such as When you have freedom, 
you can  .

Expanding
Encourage students to use the words in sentences to show 
understanding.

Bridging
Have students write a question that can be answered using 
one of the vocabulary words.

American Journeys  33
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Vocabulary Cards 81–84

correspondences, syllabication patterns, and morphology to read accurately; RF.4.4a read on-level text with purpose and understanding; 
SL.4.1c pose and respond to questions and make comments that contribute to the discussion and link to others’ remarks; L.4.6 acquire 
and use general academic and domain-specific words and phrases

Reading/ELA CCSS RI.4.1 refer to details and examples when explaining what the text says explicitly and when drawing 
inferences; RI.4.3 explain events/procedures/ideas/concepts in a text; RI.4.7 interpret information presented visually, 
orally, or quantitatively; RI.4.10 read and comprehend informational texts; RF.4.3a use knowledge of letter-sound 

Learn the Vocabulary
STEP 1 Explain

 Display the following words and explain 
them to students.

ecosystem Show Vocabulary Card 81. An 
ecosystem is a group of plants, animals, and the 
place where they live, and how they depend on one another. 
A desert is an ecosystem.

adaptation Show Vocabulary Card 82. An adaptation is a change over 
time that helps living things survive in their environment. The iguana’s 
green color is an adaptation that helps it survive in the green rain forest.

tropical Show Vocabulary Card 83. Point to the tropics on a globe or map. 
Areas that are tropical are hot and wet.

humid Show Vocabulary Card 84. Humidity is the amount of water in the 
air. When the air feels damp, we say it is humid.

STEP 2 Demonstrate Understanding
Have students respond nonverbally to demonstrate their understanding 
of the words. Cover the words as you show the Vocabulary Cards.

• Display Cards 81 and 83. Point to the picture that shows a watery 
ecosystem. Point to the picture that shows a tropical jungle.

• Display Cards 82 and 84. Point to the picture that shows an animal with 
a tail adaptation that makes it able to swing from tree to tree through 
a forest. Point to the picture that shows a humid place.

Have students verbally restate the meaning of each word.

Differentiate Instruction

w

STEP 3 Show and Write

Have students record each vocabulary word in their vocabulary journals. 
Then have students draw a picture or create a visual that helps them 
remember the meaning of each word. Students can then label the 
pictures and/or write an explanation for each word.

SIX-STEP VOCABULARY

1 Explain

2 Demonstrate Understanding

3 Show and Write

4 Discuss

5 Reflect and Refine

6 Apply in Learning Game

English-Spanish
Cognates

Help Spanish-speaking students 
with vocabulary words by 
pointing out the following 
cognates. 

English Spanish

ecosystem ecosistema 
(eh-koh-sees-TEH-mah)

tropical tropical 
(troh-pee-KAHL)

adaptation adaptación
(ah-dahp-tah-SEE-OHN)

humid húmedo
(OO-meh-doh)

Activity Book

Have students turn to Activity 
Book page 8 and read the 
high-frequency words for this 
unit. Check that students know 
what the words mean and how 
to use them. 

Have partners practice reading 
and spelling the words. Remind 
students to practice these 
words throughout the unit.

Entering
Have students restate the meanings of the words in their 
primary languages.

Emerging
Explain the meaning of one word and have students say the 
word.

Developing
Have students restate key words or phrases from your 
explanations.

Expanding
Encourage students to use the words in sentences to show 
understanding.

Bridging Have students write their own definition for each word.

Under the Canopy  505
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Listen and Restate Someone’s 
Comments
Restate what you hear someone say. 
It shows that you understand. 
Restate means “to say it in your 
own words” 

Carlos says that ____. 

Van thinks that ____.

In other words, you think that ____.

Add to Someone’s Comments
Add your own thoughts and ideas to 
something a person says. 

I want to add on to what José 
just said.

Ask for an Opinion or Idea 
Ask for a person’s opinions or ideas 
during a discussion. This shows you 
are participating in the discussion.

What do you think, Sara?

What’s your idea, Mihran?

What’s your opinion?

Agree and Disagree
To show you are engaged in the 
discussion, tell whether you agree or 
disagree with a person’s comments.

I think so, too.

I agree/disagree with you.

I have a different opinion.

Ask for Evidence
Ask for evidence when you need 
more information. Evidence is 
information that proves a fact.

How do you know that?

Can you give me some examples?

Where did you fi nd that information?

Provide Evidence
Give evidence when other people 
need more information.

I know that because ____.

In the text, it says ____.

Ask for Explanations
Ask for explanations when you don’t 
understand.

Why do you think that?

That doesn’t make sense because ____. 

Can you say more about that?

Provide Explanations
When people don’t understand you, 
explain what you mean.

I think that because ____.

Based on the text, I think that ____.

In another text, I learned that ____.

1

2

3

4

5

6

7

8

Academic Discussion Strategies
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Learn the Vocabulary
STEP 6 Apply in Learning Game

INTRODUCE GAME STORY ADD-ONS

• Write the vocabulary words on separate cards. 
Give each student one card. Have students sit 
in a circle. 

• Model the game for students. Explain that you will use your 
vocabulary word to start a story. Show the words forest floor and say, 
The ant crawled on the forest floor. Then, ask the student to your right 
to use his or her word to add a sentence to the story you have begun. 
Explain that you will repeat this action until everyone has used his or 
her vocabulary word to add a sentence to the story. 

PLAY GAME Ask a student to start the game. The game ends when 
every student has had a turn to use his or her vocabulary word to add 
a sentence to the story. 

Differentiate Instruction

w

Academic Discussion Strategy
Provide Evidence

 REVIEW STRATEGY Review the strategy Provide Evidence. Remind 
students that when you provide evidence, you are supporting your ideas with 
information from a text or another source. Review the prompts on the Academic 
Discussion Poster that support the strategy Provide Evidence.

PRACTICE STRATEGY Engage the students in a discussion about the layers 
of the cloud forest. Have students skim and scan Student Edition pages 262–265. 
Display the following question: What do you think it would be like to live in the 
Monteverde Cloud Forest? Why? Invite a volunteer to share his or her response. 
Prompt the volunteer to provide evidence to support the response.

 
Shared Writing, page 517.

SIX-STEP VOCABULARY

1 Explain

2 Demonstrate Understanding

3 Show and Write

4 Discuss

5 Reflect and Refine

6 Apply in Learning Game

SIX–STEP VOCABULARY
ecosystem forest floor

adaptation understory

tropical canopy

humid emergent layer

Theme Project Check-In

By this time, students should 
have researched something 
that comes from the rain forest 
for their collages.

Academic Discussion Poster

Activity Book

Assign Activity Book page 108. 
Review the i-Box with 
students. Be sure they 
understand that they should 
only note the most important 
information, not everything. 
They can add to their notes 
as they discuss the selection 
with their partner. Explain that 
there are no right or wrong 
answers on this page. They 
can use what they learn about 
what was hard for them as 
they read new material in the 
future.

Entering
Have students use gestures, draw pictures, or use pictures 
from their books to add their vocabulary words to the story.

Emerging
These students can say a word or phrase to indicate what is 
on their card.

Developing
Allow students to use their Vocabulary Cards to help them use 
their words correctly in the story.

Expanding
Have pairs of students add at least three sentences to the 
story.

Bridging
Have students individually add at least three sentences to 
the story.

Under the Canopy  533
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Professional Services
Our mission is to ADVANCE YOURS

10



When you choose On Our Way to English, 

teachers receive not only a comprehensive, 

research-based program, but also quality 

professional learning, all from one trusted 

source.  Our experts help schools and districts 

initiate and sustain On Our Way to English  

implementation in order to get the most out of 

your program and content.  

A Strong Start 

The Getting Started with On Our Way 

to English course provides you with an 

understanding of the program components, 

resources, planning, differentiation, and tools 

to engage students with technology. 

Support the acquisition of 
language for all English learners  
with HMH Coaching  

Our Team and Individual Coaching will ensure 

English learner teachers are confident and 

prepared to deliver rigorous instruction that 

supports all levels of learners in language 

acquisition.  

If you are focused on EL student access to 

language acquisition, increasing student 

engagement, providing differentiated 

instruction to all learners, our program 

experts are ready to work side by side with 

you and your teams. 

An HMH Coach supports teachers, because 

we are teachers. We will help ensure every 

EL student has the opportunity to acquire 

academic English through meaningful, 

standards-based language instruction.

11



ACCESSIBLE, ENGAGING CONTENT  
for English Learners

Engaging materials help build English learners’ 

academic English through listening, speaking, 

reading, and writing skills. Comprehensive 

teacher materials provide strategic scaffolding 

and support along with easy planning tools for 

targeted instruction. 

SEAMLESS TRANSITION  
BETWEEN PRINT & DIGITAL

12



ACTIVE LEARNING through Engaging Materials

STUDENT BOOKS*
Grades K–2   |   Available in Print and Digital   |   Consumable   |   Four Color

STUDENT EDITIONS*
Grades 3–5   |   Available in Print and Digital   |   Nonconsumable

ACTIVITY BOOKS*
Grades 3–5   |   Available in Print   |   Consumable

*Also available as eTexts

add
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ready question
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question

Read the words. Use them.

1. What do you add?

   

   

2.  Get ready to write! 

What will you need?

    

    

 Get to know your classmate!

  Ask a question.

add

What do you share in class? Draw a picture.

  What can you write about?

What will you learn in class?
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U N I T  2  Comprehension

NAME 

Self-monitor your understanding as you read. 

1. Reread. Start with the last sentences you understood. Then 

read on from that point.

2. Take notes. Write down the most important details. This 

can help you understand and remember what you read.  

3. Look up words you don’t know.

4. Ask questions. Then look for answers to your questions in 

the text, or you can ask someone.

CLOSE READING OF THE TEXT

Folktale Notes

Long ago, Deer Man and Blue 

Bird Woman led the people to this 

world. They found a land of mesas 

and bright sunlight. It had no 

running waters—no streams, no 

brooks, no creeks. There was only a 

wide, muddy lake with water that 

was not fi t to drink.

The people complained so much 

that their voices fi lled Blue Bird 

Woman’s ears. She told her husband, 

“We cannot live here without fresh 

water.”
Deer Man agreed. “If I had a few 

drops of fresh water, I could sing the 

water chant,” he said. “I could turn 

the drops into a running river.”

Underline anything you do not 
understand.

Take notes. What are the most 
important ideas?

Tell what you reread or a question 
you asked.

4_LNLEAB235397_U2.indd   39
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NAME 

U N I T  2  Comprehension

CHECK YOUR UNDERSTANDING
A. Reread “Snapshots of the United States” on Student Edition pages 

72–81. Then read each sentence below. Circle the letter of the correct 
answer.

1. Mount Rushmore is in the _______.
A Southeast region C Midwest region
B Northeast region D Southwest region

2. In the Southeast, tourists can _______.
A see lobster fi sherman C see oil wells
B see crocodiles in D see trees used for lumberthe Everglades

Mount Rushmore

Everglades

4_LNLEAB235397_U2.indd   41
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U N I T  3  Writing

WORD MAP

Poems use descriptive words to help readers picture what 

they read. A word map can help you think of words and 

phrases that describe the subject of a poem. 

Things I 
Cannot Count

49
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Grammar and Language Handbook
10 What is a sentence fragment?

A fragment is a group of words that do not form a complete thought! Something important is missing in a sentence fragment.

Read these sentence fragments. What questions do you have when you read them?

Fragment Possible Questions
1. went to the mall

2. the boy and girl with the rackets

3. rode the bike

W

ho did?

When? 

What did they do?

Who?    What? 

W
here are th

ey
 going?

Why?

Why?
When?

When?

168
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The most famous place where immigrants arrived in the 
United States was Ellis Island, in New York City. From 1892 
to 1954, 12 million people entered the United States through 
Ellis Island.

As the immigrants arrived, they were checked and cleared 
for entry into the United States. People who were very sick 
were not allowed in.

Over the years, waves of immigrants arrived from different 
places. Each group added something new and special to the 
American mix.

 Immigrants from Europe arrive at Ellis Island 
in New York City during the late 1800s.

by Carole Taylor

20 Informational Article
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Personal Narrative

Student ModelStudent Model 

When I fi rst moved to Los Angeles from 
Tokyo, I didn’t know a word of English. My 
parents and older sister didn’t, either.

We moved here for my sister. She was 
a famous violinist in Japan. She wanted 
to study music in America. I knew nothing 
about music. I just wanted to be an 
American kid, and I wanted to speak English.
After a few weeks, I got to be friends with a 
boy in my class. He was always trying to talk 
to me. His name was Freddie. At fi rst, my 
only English word was, “Hi!” So I said it a lot. 
“Hi! Hi! Hi!”

One day, I was in the school yard. Freddie 
came toward me holding half a sandwich. I 
said, “Hi!” And he handed me his sandwich.

Another day, Freddie invited me to see 
his new tree house. I went to the back yard. 
“Hi!” I said. Freddie helped me climb up 
the ladder. I don’t know why. I never said I 
wanted to climb up the ladder.

by Akimi Mogi

64 Personal Narrative
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The United States fought a war in Vietnam that ended in 
the 1970s. After the war, many Vietnamese suffered bad 
treatment from their government. Thousands decided to 
leave their homeland for the United States. Some of the first 
to leave had to begin their trip in crowded and unsafe boats.

Once the Vietnamese immigrants arrived, they quickly 
settled into life in the United States. Now there are almost 
two million Vietnamese-Americans. Most live in California, 
Texas, Florida, Washington, and Virginia.

21
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Yesterday, I passed by Freddie’s house 
when he was watering his family’s fl owers. 
He waved the hose at me. I shouted “Hi!” 
and he soaked me with the hose. 

That’s when I talked to my teacher. 
I told her about the sandwich, the 
treehouse, and the hose. She took Freddie 
aside and spoke to him.

So this is what happened. Freddie 
had learned a few words in Japanese so 
he could talk to me. “Hi” means “Yes” in 
Japanese.

So when I said “Hi” to Freddie, 
he thought I was saying “Yes” 
to the sandwich, “Yes” to the 
treehouse, and “Yes” to the 
hose.

Now we both know English, 
and Freddie knows some 
Japanese, too!

65
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Letters and Sounds

A. Write the letters.

B. Make a check if you hear the sound.
Felicia Flamingo 1. 2.

3. 4. 5.

6. 7. 8.

 

   

   

✓
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Word Work

A. Read the words.

 1. s   i   t sit

 2. d   i   g dig

 3. f   i   n fi n

 4. b   i   g big

Sight Words and has more

Story Words leak miss stay

B. Listen. Spell the word.
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Let’s Count!
Listen. Clap the word parts.
Circle the number.

   

1  2  3  4  5 1  2  3  4  5

  

1  2  3  4  5 1  2  3  4  5

  

1  2  3  4  5 1  2  3  4  5
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Check Understanding

On the Move!

A. Listen as your teacher reads. 

 Complete the chart.

1. I know about this topic.

2.  I can tell what the story 

is about.

B.  Read the word from the story. 

 Check the word that rhymes.

1. past far fast base

    

2. race round up base

    

  How are the stories the same?

By Basir Koury
By David Tsui

Illustrated by Roger Simó
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The Modoc are a Native American people originally from the eastern border region between California and Oregon. The Modoc lived in the area for thousand of years. They gathered food from the forest, hunted, and fished. They lived according to the seasons. They told stories explaining the natural world. 
Here is a Modoc tale about a bat. Is Bat a bird or a beast? Bat tries to play it both ways, but he ends up on his own.

retold by Mia Lewis

90 Folktale

4_LNLESE235335_U2LS07.indd   90

5/21/13   11:43 AM

13



MOTIVATING Resources

AVAILABLE IN DIGITAL FORMAT

Online Chant Posters Online Concept Posters 

Aztec

Who Are the Native
Americans of Today? 

Maya

Comanche

OWER_POS434_G4_U5.qxd  1/6/09  9:12 AM  Page 1

A C A D E M I C  L A N G U A G E  B U I L D E R  5   S I D E  A

Where did the Aztec live?

They lived in Mexico.

What about the Maya?

They lived in Mexico, Belize, and Guatemala.

Who called the Southwest home?

We call the people Navajo.

These Native Americans did not fade away.

Many of their people still live here today.

OWER_POS417_G4_U5.qxd  1/5/09  6:58 PM  Page 1

Online Academic Language Builders

Online Teacher’s Edition Planner

Constance Turner

Illustrated by Robert Casilla

William Chin

Illustrated by Doreen Gay-Kassel

Yun’s 
Visit
Yun’s 
Visit

TH
E M

YSTERIO
U

S M
S. M

A
R

TIN
       JEA

N
IE STEW

A
R

T

Jeanie Stewart
Illustrated by Ilene Richard

Elizabeth Massie

    An 
     Encyclopedia    of  Animals

    An 
     Encyclopedia    of  Animals

The Legend of 

the Bluebonnet
Pat Cusick Ripton

Illustrated by Diana Kizlauskas

The Legend of 

the Bluebonnet
Pat Cusick Ripton

Illustrated by Diana Kizlauskas

in  the 
South  China  Sea

Claire Daniel

Online Leveled Readers**Online Newcomer Books**

Nina TsangNina Tsang

Weather

Reading Strategy Cards

Digital Vocabulary Cards

**Available through the HMH Readers app14



EFFECTIVE Teacher Materials

PRINT AND DIGITAL 
RESOURCES THAT 
PROVIDE COMPLETE 
INSTRUCTIONAL 
SUPPORT

Weekly lesson plans map out an engaging, integrated approach

Daily lesson format supports effective delivery

U N I T  7

W E E K  1
GOLDEN OPPORTUNITIES

Lesson 1 Teacher’s Edition 
pp. 592–595 Lesson 2 Teacher’s Edition 

pp. 596–599 Lesson 3 Teacher’s Edition 
pp. 600–603 Lesson 4 Teacher’s Edition 

pp. 604–607 Lesson 5 Teacher’s Edition 
pp. 608–609

LANGUAGE WORKOUT Take Five, p. 592
 20 Questions

Oral Grammar, p. 592
 Contractions with not

Phonics, p. 592
 Vowels Controlled by r

Take Five, p. 596
 Mix ‘em Up

Oral Grammar, p. 596
 Contractions with not

Phonics, p. 596
 Review Vowels-r

Take Five, p. 600
 Speed Words

Oral Grammar, p. 600
 Negative Words

Word Analysis, p. 600
 Contractions with will

Take Five, p. 604
 Clapping Syllables

Oral Grammar, p. 604
 Negative Words

Longer Words, p. 604
 Vowel-r Syllables 

Take Five, p. 608
 Clue Me In

Oral Grammar, p. 608
 Negative Words

Phonics, p. 608
 Review Vowel-r

WHOLE CLASS Introduce Theme, 
p. 593 
• Vocabulary Cards 97–100

Introduce the Topic, 
p. 594 
• Student Edition 

pp. 282–283

Let’s Talk, p. 595 
• Student Edition pp. 284–285

Modeled Writing: 
Report, p. 590
 Review Report Writing

Vocabulary, p. 597 
 Learn the Words 97–104
• Student Edition 

pp. 286–287

Interact with the Text: 
Graphic Novel, 
pp. 598–599
• Student Edition 

pp. 288–291 
“Too Many Rules!”

Modeled Writing: 
Report, p. 590
 Compare a Report with a Story
• Student Edition p. 294

Vocabulary, p. 601
 Explain, Demonstrate
 Understanding, Show and Write
• Vocabulary Cards 97–100

Academic Language 
Development, p. 602
• Chant Poster 1
• Concept Poster 1

Interact with the Text: 
Lists, p. 603
• Student Edition 

pp. 292–293 “Opening 
a School Store”

Modeled Writing:
Report, p. 591
 Review Text Structure Options
• Student Edition pp. 294–295

Get Ready to Read: p. 605
 Introduce “Skagway, Alaska: Gateway 

to Gold”

Interact with the Text: 
Informational Article, 
pp. 606–607
• Student Edition 

pp. 296–299 “Skagway,
Alaska: Gateway to 
Gold”

Modeled Writing: 
Report, p. 591
 Analyze a Report Organizer
• Student Edition p. 294
• Activity Book p. 124

Vocabulary, p. 609
 Discuss, Reflect and Refine 
• Vocabulary Cards 97–100

Modeled Writing: Report, 
p. 591
 First Reading of a Student Report

Week at a Glance

Small Group and Independent Instruction
• Oral Language

• Reading Skills

• Cross-Curricular Learning Stations

• Independent Reading

Cross-Curricular Learning Stations

Theme Library p. 587
Students can select a book 
for independent reading.

Social Studies p. 586
Products Travel

Technology p. 587
Lemonade Game

Science p. 586
Green Products

Math p. 587
Profit Pro
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Sitha Mr. Smith

1 2

7

3

4

5

You have to work hard. 
And the most important 

thing is to follow the rules.

That’s right, Mr. Smith. 
I’m ready to work.

Okay, Sitha, but this job 
is no picnic. 

So, you say you 
want a job.

Summer Job

Too Many Rules!

288 Graphic Novel
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588 

A collection of Leveled Readers is available at www.ThinkCentral.com. These math, science, social studies, and fiction 
readers are leveled according to the Rigby ELL Levels and span levels A–T.  A lesson plan is attached to each reader. 

Lesson 1 Teacher’s Edition 
pp. 592–595 Lesson 2 Teacher’s Edition 

pp. 596–599 Lesson 3 Teacher’s Edition 
pp. 600–603 Lesson 4 Teacher’s Edition 

pp. 604–607 Lesson 5 Teacher’s Edition 
pp. 608–609

LANGUAGE WORKOUT Take Five, p. 592
 20 Questions

Oral Grammar, p. 592
 Contractions with not

Phonics, p. 592
 Vowels Controlled by r

Take Five, p. 596
 Mix ‘em Up

Oral Grammar, p. 596
 Contractions with not

Phonics, p. 596
 Review Vowels-r

Take Five, p. 600
 Speed Words

Oral Grammar, p. 600
 Negative Words

Word Analysis, p. 600
 Contractions with will

Take Five, p. 604
 Clapping Syllables

Oral Grammar, p. 604
 Negative Words

Longer Words, p. 604
 Vowel-r Syllables 

Take Five, p. 608
 Clue Me In

Oral Grammar, p. 608
 Negative Words

Phonics, p. 608
 Review Vowel-r

WHOLE CLASS Introduce Theme, 
p. 593 
• Vocabulary Cards 97–100

Introduce the Topic, 
p. 594 
• Student Edition 

pp. 282–283

Let’s Talk, p. 595 
• Student Edition pp. 284–285

Modeled Writing: 
Report, p. 590
 Review Report Writing

Vocabulary, p. 597 
 Learn the Words 97–104
• Student Edition 

pp. 286–287

Interact with the Text: 
Graphic Novel, 
pp. 598–599
• Student Edition 

pp. 288–291 
“Too Many Rules!”

Modeled Writing: 
Report, p. 590
 Compare a Report with a Story
• Student Edition p. 294

Vocabulary, p. 601
 Explain, Demonstrate
 Understanding, Show and Write
• Vocabulary Cards 97–100

Academic Language 
Development, p. 602
• Chant Poster 1
• Concept Poster 1

Interact with the Text: 
Lists, p. 603
• Student Edition 

pp. 292–293 “Opening 
a School Store”

Modeled Writing:
Report, p. 591
 Review Text Structure Options
• Student Edition pp. 294–295

Get Ready to Read: p. 605
 Introduce “Skagway, Alaska: Gateway 

to Gold”

Interact with the Text: 
Informational Article, 
pp. 606–607
• Student Edition 

pp. 296–299 “Skagway,
Alaska: Gateway to 
Gold”

Modeled Writing: 
Report, p. 591
 Analyze a Report Organizer
• Student Edition p. 294
• Activity Book p. 124

Vocabulary, p. 609
 Discuss, Reflect and Refine 
• Vocabulary Cards 97–100

Modeled Writing: Report, 
p. 591
 First Reading of a Student Report

Leveled Readers

SIX–STEP VOCABULARY
business risk

profit hire

SIX–STEP VOCABULARY
business risk

profit hire

Illustrated by Giovannina Colalillo

Bill Holt

Aurora Colón García
Photographs by Tim Fuller

William Chin
Illustrated by Doreen Gay-Kassel

Yun’s 
Visit
Yun’s 
Visit

Leveled Readers

Claire Daniel
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How Does Free Enterprise Work?
get an idea make decisions set up the business

hire workers attract customers make money
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At a recent meeting, the parents’ group at Mills 
Elementary School decided to open a school store. Their 
goal is to raise funds for extra activities and equipment 
the school cannot afford. Some parents have already 
formed a planning committee to discuss ideas. 

1. Find a good, central location. 
2. Choose what products to sell.
3. Buy items from reliable suppliers.
4. Decide on prices of what we will sell.
5. Set up the space.
6. Determine store hours. 
7.  Train volunteer workers (including students).
8. Set up a page on the school’s website.
9. Open for business. 

Plan for a School Store

Opening a
School Store

Opening a
School Store

292 Lists
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In 1897, people in the United States heard great news. 
There was gold in the Pacific Northwest. When the Portland 
docked in Seattle, Washington, carrying a ton of gold, the 
rush was on. Soon thousands of people from all over the 
world headed for the little town of Skagway, Alaska. There, 
folks from all walks of life would begin their 600-mile trek to 
the goldfields of Canada’s Klondike region. The people who 
made this trek were called “stampeders.” The difficult journey 
stretched across the mountainous White Pass Trail to Bennett 
Lake. Stampeders then traveled by boat down the Yukon River 
to Dawson City. This makeshift town was built next to the 

◀ gold rush miner

by Nick Skouras

296 Informational Article
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L A NGUAGE WORKOUT
 :15 MINUTES

LESSON 1U N I T  7
W E E K  1

Reading/ELA CCSS RF.4.3a use knowledge of letter-sound correspondences, syllabication patterns, and morphology to 
read accurately; SL.4.1c pose and respond to questions and make comments that contribute to the discussion and link to 
others’ remarks

1 Twenty Questions
The Challenge Students will ask questions to guess an answer.

The Rules You will work with a partner. Think of an object. Your 
partner will ask you yes-or-no questions in order to guess what it is. 
Keep track of how many questions it takes for them to guess your 
answer. Then switch roles. 

The Reward The student who guesses the answer in twenty or 
fewer questions, wins.

T
A
K
E

F
I
V
E

2 Contractions with not
Write the following on the board: cannot, can’t; is not, isn’t; do not, 
don’t; does not, doesn’t; are not, aren’t; will not, won’t. Direct 
students to respond to your sentence using a contraction.

TEACHER PROMPTS STUDENTS RESPOND

1.  Julio cannot swim. Julio can’t swim.

2.  I will not get up early tomorrow. I won’t get up early tomorrow.

3. Do not stay up late! Don’t stay up late! 

4. We are not going out. We aren’t going out.

5. He is not a good sport! He isn’t a good sport!

6. She does not seem prepared. She doesn’t seem prepared.

O
R
A
L

G
R
A
M
M
A
R

3 Vowels Controlled by r
Write or, oar, ore, ure, and the following words on the board. Say 
each word, using objects or actions where possible to support 
meaning. 

cord short torn board soar

more tore score cure pure

Remind students that or, oar, and ore all stand for the sounds /ô/ /r/. 
Remind students that ure stands for /yô/ /r/. 

Then have students read the words. For each word, point to the 
letters as they say the sounds. Then point to the word as they read 
it. Finally, point to the words at random as students read them.

P
H
O
N
I
C
S

OBJECTIVES
• Practice asking and answering 
questions in a guessing game

• Practice forming contractions with not

• Read words with r-controlled vowels

• Describe prior experiences related to 
the theme

• Participate in teacher-led discussion 
related to the theme

MATERIALS
Student Edition pages 282–285

Activity Book pages 4–7, 119, 172, 
181–182, 211

Vocabulary Cards 97–100

Teacher’s Resource Book pages 103–111

592  Unit 7 • Week 1

Vocabulary Cards 97–100
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Introduce the Theme Golden Opportunities
Tell students that this unit’s theme is called Golden Opportunities. 
Point out the different kinds of businesses pictured on Student Edition 
pages 282–283. Explain that Unit 7 is about free enterprise, which is 
an economic system that lets people run businesses to earn money. Ask 
students to think about the title of the unit. Invite students to discuss 
why running a business might be called a “golden” opportunity.

Ask students to look at the picture on page 283. Ask them to identify 
some things in the picture, such as cars and a bucket. Direct their 
attention to certain areas of the picture if necessary. Then ask students 
to describe what the young people in the picture are doing. Why might 
they be washing cars? Why would people pay them to wash their cars 
instead of taking their cars to an automatic car wash? Explain that the 
young people’s activity is an example of free enterprise. They are 
working as a group to provide a service that people are willing to 
pay for. Use Vocabulary Cards 97–100 for support.

SET THE CONTEXT Ask students to share what they know about 
businesses in your community. Provide a model, such as I go to a small 
pet store in my neighborhood to buy food for my cat. Record the 
group’s ideas on chart paper and save it for Lesson 1 Modeled Writing.

Differentiate Instruction

w

Language Learning Strategy
USE TEAMWORK Have students turn to Activity Book pages 4–7. Point out 
that these pages tell them what they can do if they have trouble thinking of a 
word and what they can do to help someone else who is having trouble with a 
word. Model each action and behavior shown on the pages. Then have students 
work in pairs to try out these actions themselves.

Differentiated Reading 
Instruction

Throughout the unit, conduct 
small groups of differentiated 
reading instruction using 
leveled readers. Encourage 
students to discuss their 
readings.

 HOME CONNECTION

Encourage students to share 
with their families what they 
are learning in class. Provide 
each student with a copy of the 
parent letter in his or her 
primary language (Teacher’s 
Resource Book pages 103–111).

Entering
Encourage students to draw pictures of what they know 
about businesses, and help them label their pictures.

Emerging
Have students talk about businesses using single words and 
phrases.

Developing
Encourage students to contribute ideas by completing the 
sentence frame I know that businesses  .

Expanding
Have students provide expanded responses by including 
details and examples.

Bridging
Have students generate questions they would like the unit 
to answer.

Golden Opportunities  593

Instruction organized around Unit Topics builds deep knowledge of language and content

UNIT 1UNIT 1UNIT 1
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TARGETED INSTRUCTION  Advances English 
Learners to the Next Level 

ACTIVE LISTENING AND SPEAKING

RELEVANT LIFE EXPERIENCES  
keep the conversation going

Let’s

Talk

1. What makes someone a pioneer?

A pioneer can be…
□ one of the fi rst people to do something new.

□ someone who helps to start new settlements.

□ someone who faces new challenges without 
much help.

□ a person in the past, or a person of today.

2. How would you go on a long journey if 
you couldn’t use cars, buses, or jets?

I could travel by…
□ foot.

□ horseback.

□ steamboat.

□ wagon.

What was life like for 
pioneers of the past? 
What is life like for 
pioneers today?

194 Let’s Talk

liberty
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3. What hardships do people face 
in a new land?

Often, people in a new land…
□ don’t know the language.

□ must fi nd or build shelter.

□ face harsh weather.

□ deal with new kinds of dangers.

4. How can you learn 
about the history 
of a place?

You can…
□ visit historic places.

□ read about people who 
lived there long ago.

□ ask a guide or an expert.

195

LET’S TALK  
brings students into the conversation

Let’s

Talk
1. What are some helpful business skills?

A business owner must…
□ keep track of supplies.

□ do math carefully.

□ enjoy hard work.

□ bring in customers.

2. What everyday activities can be 
turned into a business?

People can make a business out of…
□ cooking.

□ cleaning.

□ organizing.

□ caring for pets.

What makes a 
business succeed?

284 Let’s Talk

3. How do businesses help people?

Businesses can…
□ provide a service that people need.

□ sell things that people can’t 
get themselves. 

□ make a neighborhood lively.

□ let people shop from home.

4. How are all businesses alike?

In every business, the owner needs to…
□ spend carefully. 

□ plan well.

□ do a lot of work.

□ give customers 
something they want or need.

285

1. A little baby is .
     

 
 

  

short 
slow

2. A big kid is .
     

 
 

  

tall 
fast

How have you changed? 
How did you use to be?

About Growing!

Let’s
Talk

©
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CONVERSATIONAL MODELS  
take language to a new level

Dig Deeper
Look Back
Look back at the play “� e Farmer’s Sons.” Suppose 
you and a partner are writing an online review of this 
play. Your review will be titled “� e Wise Father.”

Work with your partner. Talk about what the father is 
like in the play. How does Scene 2 show how wise he 
really was? What details does the author use to show 
this? Work with your partner to write all this in your 
review, “� e Wise Father.”

Talk About It
How can we combine two sentences?

He turned off  the light. Turning off  lights 
saves energy.

He turned off  the light because turning off  lights 
saves energy.

Work with a partner. Come up with two sentences that 
can be combined using the word because.

280 Dig Deeper

Conversation

When people negotiate, they try to find 
a solution. They listen to each other. 
They find what each person wants. They 
try to come to an agreement that helps 
both people.

Talk to a partner. One of you will be person A. 
� e other will be person B.

Person A Person B

Suggest how you and 
your partner can 
share one computer.

Reply. Disagree. 
 Suggest another way 
 to share it.
Reply. Explain why your 
solution is better.

Reply. Tell why your 
 solution is better.
Agree with your 
partner.

Tell what you 
 have bo†h 
 agreed to do.

281

Interview
We speak differently to different people. Notice how you speak with teachers. Notice how you speak with friends.

Ask a Friend Ask a Teacher

Name

Name
1. What machine do you use most often?

2. What tool do you think is most important?

  Switch roles. Let a friend interview you.

Ask people about the machines and tools they 
use. Make notes about what they say.

©
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STRONG LANGUAGE AND 
FOUNDATIONAL SKILLS

WORD WORK 
empowers ELs with language

EXPLICIT VOCABULARY INSTRUCTION 
for general academic and domain-specific

MARZANO’S 6-STEP APPROACH  
develops rich academic language

Word Work

The letter r can change a vowel sound. Look 

at the red letters in these words. They all 

stand for the same sound.

er ur ir or

fern turn bird worm

car star barn

Read the sentences.

1. A burn can hurt a lot!

2. The clerk will help when it’s your turn.

3. It’s better to turn in work on time!

4. Take the car to the farm and park it.

Look at the red letters in these words. These 

words all have the same vowel sound.

©
 H

M
H
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Some natural resources don’t get used up.

Sunlight
We need sunlight for heat and light. 
It is Earth’s main source of energy. 
We use sunlight today, but that 
doesn’t mean there will be less 
sunlight tomorrow.

Water
Water falls from clouds. It flows 
in rivers. It reaches the ocean. It 
forms clouds. It falls from clouds 
again. In a way, water recycles 
itself! 

Wood
We use wood to make houses, chairs, 
pencils, and a lot more. We cut 
down trees, but we can plant new 
ones. If we conserve our forests, 
we will have enough wood.

We need sunlight for heat and light. 

Water

We use wood to make houses, chairs, 

246 Informational Article

Some natural resources do get used up. If we use 
them in a careless way, we will run out of them.

Oil
The world uses 85 million barrels 
of oil a day. It takes millions of 
years for oil to form. Each barrel 
we use is a barrel that is gone 
forever. 

Coal
Like oil, coal is an 
important source of 
energy. Coal takes 
millions of years to form, 
too. When we burn coal, 
it goes up in smoke.

Uranium
Uranium is a metal that is used 
to make nuclear power. There’s 
only so much uranium on 
Earth. Once it’s gone, it can 
never be replaced.

The world uses 85 million barrels 

years for oil to form. Each barrel 
we use is a barrel that is gone 

247
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conversational, general academic, and domain-specific words and phrases

Learn the Vocabulary
STEP 1 Explain

 Display the following words and explain them 

to students.

natural resources Show Vocabulary Card 61. 

Natural resources are things made in nature that 

are useful to us. Trees are natural resources. We 

use their wood to make paper and build houses. 

energy Show Vocabulary Card 62. Energy is power, such as the power of 

flowing water and electricity that makes machines work. The Sun 

produces heat energy that lights and warms Earth.

oil Show Vocabulary Card 63. Oil is a thick liquid that is found beneath 

the ground on land and under oceans. People burn products made from 

oil to power cars and heat buildings.

STEP 2 Demonstrate Understanding

Have students respond nonverbally to demonstrate their understanding 

of the vocabulary words. Cover the words as you show the Vocabulary 

Cards. 

• Display Cards 61–63. Point to the picture that shows natural resources. 

Point to the picture that shows energy. Point to the picture that 

shows oil.

Have students verbally restate the meaning of each word.

Differentiate Instruction

w

STEP 3 Show and Write

Have students record each vocabulary word in their vocabulary journals. 

Then, have students draw a picture or construct a visual that helps them 

remember the meaning of each word. Students can then label the 

pictures and/or write an explanation for each word.

SIX-STEP VOCABULARY

1 Explain

2 Demonstrate Understanding

3 Show and Write

4 Discuss

5 Reflect and Refine

6 Apply in Learning Game

Vocabulary Cards 61–63

Activity Book

Have students turn to Activity 

Book page 8 and read the 

high-frequency words for this 

unit. Check that students know 

what the words mean, how 

to use them, and how to spell 

them.

English-Spanish
Cognates

Help Spanish-speaking students 

with vocabulary words by 

pointing out the following 

cognates. 

English Spanish

natural resources recursos naturales 

(reh-KOOR-sohs nah-

too-RAH-lehs) 

energy energía

(eh-nehr-HEE-ah) 

Entering
Have students restate the meanings of the words using short 

phrases.

Emerging
Encourage students to restate the meanings of the words in 

complete sentences.

Developing
Encourage students to restate your explanations in their 

own words.

Expanding
Have students ask questions that can be answered with the 

new words.

Bridging
Challenge students to ask questions using the new words, 

then answer them.

Our Valuable Earth  505

1. Give a Speech
Listening and Speaking

Pretend you are a character 
from the picture above. 
Prepare a speech about 
recycling. Tell why it 
is important. Work on 
your speech with your 
partner. You can look at 
selections from this unit 
for information. Give your 
speech to the class.

2. Make a Chart
Graphic Organizer

Work with your partner. 
Think about items you can 
recycle. What items belong 
in each category? See how 
many you and your partner 
can name. Ask your partner 
about any words you don’t 
understand.

metal
plastic
glass

creek

gallon

recycle

garbage 

chemical 

harm

•  Read the words on the list.
•  Read the dialogue. 
• Find the words.

Put all garbage in this 
bin. Don’t throw bottles 
and cans here, though!

Learn
the

Words

272 Learn the Words

We need to test the 
water in the creek 

for pollution. We recycle all glass, 
cans, plastics, and 
paper. The bins are 

over here.

Chemicals and other 
waste can harm 

the water.

I walk whenever 
I can. That doesn’t 

use a single gallon
of gas!

3. Use It Again
Listening and Speaking

Think of a way to turn a 
bottle, can, newspaper, or 
plastic item into something 
useful. Draw a picture of 
what you can make. Share 
your picture with your 
partner. Tell how to make 
the item.

4. Write a Poem
Writing

What would an animal tell 
us about saving natural 
resources? Choose an 
animal. Think how the 
animal would talk about this. 
Write the animal’s words 
as a poem. Use the poem 
“Help!” in this unit as a 
model. Your poem doesn’t 
have to rhyme. Show your 
poem to your partner. 

273

Word Work
A. Read the words.

 1. m   e   ss mess

 2. m   e me

 3. t   r   ee tree

 4. s   ee   d seed

Sight Words she why
Story Words alone surprise

B. Listen. Spell.  
C. Use the word. Write a sentence.
 

©
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FOUNDATIONAL SKILLS  
build the road to success

 

jet jam

jellybeans jump rope

jar jeans

jam

jeans

Jamila Jaguar

J
j

©
 H

M
H

 Supplem
ental Publishers Inc.

148

Letters and Sounds
The letter e can stand for:

Some short words end in e.These words have a long e sound.The letters ee make the same sound.

Listen. Find the word with the long e sound.
  

 
 

  
 

short e. 
long e.

he 
bee

e.

 
b

Remember that e at the end of a word sometimes changes a vowel sound. pet Pete
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STUDENTS DEFEND ARGUMENTS  
through citing text evidence

 Formal/Informal Language Sitha uses formal language when she responds to 
Mr. Smith’s question. How could she reply informally? 

6

7

8

9

5

 Formal/Informal Language
Mr. Smith’s question. How could she reply informally? 
6

1. If a box has a red spot on it, then you cannot stack it on a box with a white spot. 

2. If a box has a white 

spot on it, then you 

cannot stack it on a box 

with a red spot. 

Make sure you follow all 
the rules. Understand?

Yes, sir.Let’s see if you can stack 
these boxes correctly.

289
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Sitha Mr. Smith

1 2

7

3

4

5

You have to work hard. 
And the most important 

thing is to follow the rules.

That’s right, Mr. Smith. 
I’m ready to work.

Okay, Sitha, but this job 
is no picnic. 

So, you say you 
want a job.

Summer Job

Too Many Rules!

288 Graphic Novel
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Interact with the Text
INTRODUCE Remind students that a graphic 
novel is a story that is told with pictures as well 
as words, and that most of the words are parts of 
pictures. This graphic novel, “Too Many Rules,” 
features not only speech balloons but also a set 
of pages of rules, which one character has written 
and the other rewrites. The pages are shown in 
some of the numbered cells as part of the plot 
line, along with the regular cells.  

Before beginning the discussion, review words or 
expressions that students might have found 
difficult, including This job is no picnic, That’s 
more like it, and think outside the box, as well as 
multiple-meaning words, including stack, spot, 
and match.

DISCUSS In cell 3, why does Mr. Smith tell Sitha 
that “this job is no picnic”? He says it because 
he wants Sitha to know that she will have to 
work hard. Look at cells 10–12. Why does Sitha 
rewrite the rules? She rewrites the rules because 
they aren’t clear. How does Sitha’s rewriting of 
the rules help you to understand a lot about 
her? It helps us to see that Sitha is independent, 
organized, smart, and a creative thinker.

WHAT’S YOUR OPINION? Have partners share 
how they felt about Mr. Smith’s attitude. What 
must Mr. Smith have thought about Sitha? In the 
students’ opinion, was Mr. Smith fair? What could 
Sitha have done to make the situation worse? 
Would the students do something differently if 
they were in Sitha’s shoes? What can the students 
say is a fact about the story? Have them point out 
specific reasons in the graphic novel to support 
their opinions. Elicit responses based on student 
ability.

598  Unit 7 • Week 1 • (SE pp. 288–289)

Hey, what’s this? You crossed 
out all my rules!

It’s like I always say: The 
most important thing is to 
think outside of the box!

But I did follow the rules. 
I just made them easier 

to understand.

And it made the job 
much easier!

I can’t have an employee who 
doesn’t follow the rules.

 Expressions ”To think outside of the box” means “to think creatively or 
differently from most people.” 
 Expressions
differently from most people.” 

20

18

20

16

17

19

291
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 Formal/Informal Language “Let’s give this a shot” is informal language. 
What do you think it means? 
 Formal/Informal Language13

11

13

15

10

16

12
17

14
19

Hmmm. These 
rules really aren’t 

clear. 

That’s more like it!

Red spots with red spots. White spots with white spots. 

Now, let’s give 
this a shot.

290
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FORMAL/INFORMAL LANGUAGE Review 
formal and informal language.

Read aloud the i-Box on page 289. Have students 
answer the question. An informal way that Sitha 
could have responded to Mr. Smith would be to 
say “Okay, I do,” instead of responding with the 
formal “Yes, sir.” Then invite students to tell 
when it would be appropriate to reply informally. 
Then read aloud the i-Box on page 290. Have 
students answer the question. It means, “Let’s try 
it.” Finally, read aloud the i-Box on page 291. 
Encourage students to share why this expression 
is a pun, or a play on words, in this situation. 
Mr. Smith means that he is happy that Sitha 
thinks “outside of the box,” or creatively. It’s 
funny because her job is to stack “boxes.” 

MONITOR UNDERSTANDING Have students 
assess how well they were able to participate in 
the discussion. Have them complete the column 
for Unit 7 on Activity Book page 122.

READER’S THEATER Have students work with 
a partner to read aloud the graphic novel. Assign 
a role in the graphic novel to each partner.

MODEL FLUENT READING Explain that when 
they read their part, students should try to read 
quickly and accurately. Have students practice 
reading aloud their part several times. Then work 
with a partner to model how you would present 
the graphic novel in the form of a play. Monitor 
partners’ fluency, offering feedback, as they 
perform a reader’s theater.

Differentiate Instruction

w

L E S S O N

2
 
Modeled Writing, page 590.

Entering Sitha

Emerging Sitha

Developing Both Characters

Expanding Mr. Smith

Bridging Mr. Smith

Golden Opportunities • (SE pp. 290–291)  599

IMPROVE ACADEMIC ENGLISH  
through Enhanced Instruction

RIGOROUS READING INSTRUCTION

STUDENTS ACTIVELY ENGAGE  
through a blend of literary and informational texts

Unit 7  Golden Opportunities  ............... 282
LET’S TALK  ..............................................................  284
LEARN THE WORDS  ...............................................  286
Graphic Novel: Too Many Rules!  .............................  288
Opening a School Store  ..........................................  292
Student Model: Report  ............................................  294
Skagway, Alaska: Gateway to Gold  .........................  296
Rumpelstiltskin: A Spin on the Usual Story ...............  300
How I Saved Closets and Made Money  ..................  302
Two for Tees ............................................................... 308
Minding My Own Business  ....................................... 312
Starting a Food Business ............................................316
LEARN THE WORDS  ...............................................  318
Give It a Try ..............................................................  320
Pilar’s Pet Hotel  ........................................................  322
Retell “How I Saved Closets and Made Money” .....  324
DIG DEEPER .............................................................  326

Unit 8  Inside Our Bodies  ......................... 328
LET’S TALK  ..............................................................  330
LEARN THE WORDS  ...............................................  332
Graphic Novel: Superheroes  ...................................  334
Let’s Talk About the Body!  .......................................  338
Student Model: Friendly Letter  ...............................  340
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Top Seven Things Your Blood Does for You! ............. 354
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APPROPRIATELY COMPLEX 
text specifically written for English learners

Pop the top of your favorite drink. Then ask 
yourself two questions. Where did that aluminum 
can come from? Where will it go?

The ore that contains aluminum is called 
bauxite. It lies deep in the ground. Giant machines 
dig it out. 

Trucks carry the bauxite ore to a factory. There   
the aluminum is removed from the ore. From two 
tons of ore, the factory makes one ton of 
aluminum.  

Getting aluminum from the ore takes a great 
deal of energy. Smoke and chemicals 
from the plant can pollute the air. 

by Ross Eliot

Getting aluminum from the ore takes a great 
chemicals

 the air. 

Getting aluminum from the ore takes a great 
chemicals

 the air. 

Pop the top of your favorite drink. Then ask 

by Ross Eliot

252 Informational Article

factory

recycling

recycling factory

What details show 
that recycling cans 
helps to conserve 
natural resources?

ore

255

CONTENT AREA CONNECTIONS  
Science and Social studies themes

UNIT 5
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192 Unit 5 193

CHECK UNDERSTANDING  
as students interact with the text

Check Understanding
The Emperor’s New Clothes

Answer the questions.

1.  What did the man show the
Emperor at the beginning of the story?

  a beautiful cloth

   no cloth at all

  a magic cloth

2.  Why was the Emperor worried?

  Because he could not see the cloth.

  Because the cloth was very expensive.

  Because he didn’t like the cloth.

3. What happened at the end of the story?

  The Emperor marched in beautiful clothing.

  The Emperor marched with no clothing.

  The Emperor got mad at the people. 

 Retell the story to a friend.
If you get stuck, ask for help.
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WRITING THAT PREPARES STUDENTS 
for today’s high stakes assessments

CLEAR STUDENT WRITING MODELS
build written language skills

by Amanda Bleecker

Report

On January 24, 1848, a carpenter 
named James Marshall found some 
gold fl akes in a river in northern 
California. Within a year, tens of 
thousands of people came to 
California to strike it rich. This was 
called the California gold rush.  

In 1848, California was not yet a 
state. It was a territory. Most of the 
population was Native American. 
By 1850, more than 300,000 gold 
seekers rushed to California from 
the rest of the United States and 
other countries. These people spoke 
many languages and had different 
religions and customs. More than 
25,000 miners came from China!

In 1850, California became the 
31st state of the United States. 

Gold
Rush!

294 Report

Student Model

Most of the miners who came to 
California had left their hometowns 
in a hurry. Many came with just the 
clothes on their backs. They needed 
food, housing, and other supplies. 
Very few women came to California. 
Some worked in restaurants and 
hotels.

The California gold rush reached 
its peak by 1852. After that, miners 
kept arriving, even though gold was 
diffi cult to fi nd. Changes in mining 
technology made big profi ts for the 
mining companies. But these changes 
destroyed the landscape and drove 
many miners away.

By the end of the decade, the 
state’s population had grown to 
380,000.

295

U N I T  7  Writing

NAME 

REPORT RUBRIC: Sequence
When you write a report, check it against this rubric.

Did you do everything you can to make it better? Yes  No 

Gold Rush Amanda’s 
Model

Class 
Model

My 
Model

1.
 

Is the information correct?

2. Did you check all the dates?

3. Do the events appear in the 
order that they happened?

4. Does the text structure help 
the reader understand the 
information?

5. Is the grammar, spelling, and 
punctuation correct?

6. Will readers fi nd it 
interesting?

Score

3. Excellent 2. Good 1. Needs work

124
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U N I T  7  Writing

NAME 

REPORT ORGANIZER: TEXT STRUCTURE Sequence

Informational reports can be organized in many 
different ways. You analyzed an informational report 
in Unit 5, titled “Two Flags Flying.” This report 
showed how the American fl ag and the fl ag of the 
Bahamas are alike and different, so its organizer was 
based on a Compare/Contrast structure.

In this unit, you will read a factual report that is 
organized to show the sequence of events that led to 
the California Gold Rush.

Summarize key events in “Gold Rush.”

before 1848

1848

1850

1852

1860

125
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SCAFFOLDED WRITING INSTRUCTION 
that builds independence

U N I T  7  Writing

NAME 

REPORT ORGANIZER: TEXT STRUCTURE Sequence

Informational reports can be organized in many 
different ways. You analyzed an informational report 
in Unit 5, titled “Two Flags Flying.” This report 
showed how the American fl ag and the fl ag of the 
Bahamas are alike and different, so its organizer was 
based on a Compare/Contrast structure.

In this unit, you will read a factual report that is 
organized to show the sequence of events that led to 
the California Gold Rush.

Summarize key events in “Gold Rush.”

before 1848

1848

1850

1852

1860

125
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U N I T  7  Writing

NAME 

REPORT RUBRIC: Sequence
When you write a report, check it against this rubric.

Did you do everything you can to make it better? Yes  No 

Gold Rush Amanda’s 
Model

Class 
Model

My 
Model

1.
 

Is the information correct?

2. Did you check all the dates?

3. Do the events appear in the 
order that they happened?

4. Does the text structure help 
the reader understand the 
information?

5. Is the grammar, spelling, and 
punctuation correct?

6. Will readers fi nd it 
interesting?

Score

3. Excellent 2. Good 1. Needs work

124
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BLUEPRINT FOR WRITINGU N I T  7
W E E K  1

Reading/ELA CCSS W.4.2a introduce a topic and group related information/include formatting, illustrations, and 
multimedia; W.4.2b develop the topic with facts, definitions, details, quotations, or other information and examples; 
W.4.2c link ideas within categories of information using words and phrases; W.4.2d use precise language and domain-

Direct students attention to 
“Akimi Learns English,” a personal 
narrative that appears on pages 
64–65 the Student Edition.

Why is Akimi writing a story?

Students’ answers may include:

• It has a plot that builds up to a 
climax.

• It has characters (Akimi and 
Freddie).

• It has a setting (where the 
children lived).

• It has a problem that gets 
resolved in the end.

Now have students turn to “Two 
Flags Flying” on pages 202–203 of 
the Student Edition.

Why is Samori’s writing an 
informational report (and not a 
story)?

Students’ answers may include:

• it has a lot of accurate 
information about the flags

• it has no characters, setting, or 
plot

• it compares the information 
about the two flags

Tell students that in this unit, they 
will be writing a report. Remind 
them that this is their second 
opportunity to write a report. 

Ask, What was the topic of the last 
report in our Student Book? The 
flags of the Bahamian Nation and 
the United States.

Ask, How was the student model 
organized? It was organized to 
compare and contrast key features 
for the two flags.

Ask, In what ways are the two 
flags alike or similar? The colors in 
the flags mean something. What 
does the yellow stripe stand for in 
the Bahamian flag? the sandy 
beaches

What does the black triangle stand 
for in the Bahamian flag? the 
unity of the people

What do the thirteen stripes stand 
for in the American flag? the 
thirteen original colonies

What do the 50 stars stand for in 
today’s American flag? the number 
of states in the United States

Compare a Report 
with a Story

Review 
Report Writing

OBJECTIVES
• Name the elements of an 
informational report

• Identify the different text structures 
used to organize an informational 
report

• Analyze a model of an informational 
report

MATERIALS
Student Edition pages 64–65, 202–203, 
294–295

Activity Book pages 87, 124–125

Modeled Writing Modeled Writing

590 Unit 7 • Week 1

by Amanda Bleecker

Report

On January 24, 1848, a carpenter 
named James Marshall found some 
gold fl akes in a river in northern 
California. Within a year, tens of 
thousands of people came to 
California to strike it rich. This was 
called the California gold rush.  

In 1848, California was not yet a 
state. It was a territory. Most of the 
population was Native American. 
By 1850, more than 300,000 gold 
seekers rushed to California from 
the rest of the United States and 
other countries. These people spoke 
many languages and had different 
religions and customs. More than 
25,000 miners came from China!

In 1850, California became the 
31st state of the United States. 

Gold
Rush!

294 Report

Student Model
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Most of the miners who came to 
California had left their hometowns 
in a hurry. Many came with just the 
clothes on their backs. They needed 
food, housing, and other supplies. 
Very few women came to California. 
Some worked in restaurants and 
hotels.

The California gold rush reached 
its peak by 1852. After that, miners 
kept arriving, even though gold was 
diffi cult to fi nd. Changes in mining 
technology made big profi ts for the 
mining companies. But these changes 
destroyed the landscape and drove 
many miners away.

By the end of the decade, the 
state’s population had grown to 
380,000.

295
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294 295

Modeled Writing

specific vocabulary; W.4.2e provide a concluding statement or section; W.4.7 conduct short research projects that build knowledge through 
investigation

Have students turn to pages 
294–295 in the Student Edition. 
Explain, This is a model of a report 
that was written by a fourth-grade 
student, Amanda Bleecker. The 
title of this report is “Gold Rush.”

Read the report aloud as students 
follow along. Keep in mind that 
students may know very little 
about the discovery of gold in 
California.

Discuss the various features of the 
report, including the title, the 
introductory paragraph, the way 
the information is organized, and 
the concluding paragraph. 

Let’s take a look at some of the 
features of this report. What is the 
purpose of the title? to get readers 
interested and to ask a question 
“What gold rush?” or “What is a 
gold rush?”

Have students look for dates in 
each paragraph of Amanda’s 
report. Ask, What’s your guess 
about the reason that Amanda 
included so many dates? She 
probably thought the dates were 
important information about the 
Gold Rush. Some students may 
suggest that the report is 
organized by the sequence of 
events.

Have students turn to Activity Book 
page 125. Explain, A fourth-grade 
student, Amanda Bleecker, was 
interested in this topic because her 
family lives in northern California.

Amanda made a short list of 
questions to research about the 
California Gold Rush.
• What discovery caused the Gold 
Rush to begin?
• What was California like then?
• Who lived there? 
• Was it a state?
• Where did the miners come 
from?
• What was the high point of the 
Gold Rush?
• How did it end?

Direct students to the report 
organizer on page 125 of the 
Activity Book. 

Point out Amanda’s heading; 
“Summarize key events in the 
Gold Rush.” Direct students to 
look at the dates in each cell of 
Amanda’s organizer. Ask, What do 
the dates tell you about the way 
that Amanda organized her 
report? She must have organized 
it by the dates of key events, from 
the earliest to the most recent.

Have students turn to the Report 
Organizer on page 125 in their 
Activity Books. Remind them that 
this organizer shows the way that 
Akimi organized her personal 
narrative, called “Akimi Learns 
English.” 

Ask, What does this organizer 
show? One event leads to another, 
which leads to another until 
Akimi’s problem is solved.

Next have students turn to the 
Compare/Contrast Organizer on 
page 87 in their Activity Books. 
Remind them that this organizer 
shows the way that Samori Leeds 
organized his plan for writing 
“Two Flags Flying.” 

Ask, What does this organizer 
show? It shows what topics related 
to the two flags that Samori is 
comparing. (color, meaning of 
color, stripes, stars, etc.)

Invite students to summarize the 
ways that stories (or narratives) 
are different from reports, based 
on their experience reading and 
analyzing “Two Flags Flying” and 
“Akimi Learns English.”

First Reading of a 
Student Report

Analyze a 
Report Organizer

Review Text 
Structure Options

Modeled Writing Modeled Writing

Golden Opportunities 591

BLUEPRINT FOR WRITINGU N I T  7
W E E K  2

Modeled WritingModeled Writing

Reading/ELA CCSS W.4.2a introduce a topic and group related information/include formatting, illustrations, and 
multimedia; W.4.2b develop the topic with facts, definitions, details, quotations, or other information and examples; 
W.4.2c link ideas within categories of information using words and phrases; W.4.2d use precise language and domain-

Have students turn to pages 
294–295 of the Student Edition. 
After reading the first paragraph, 
discuss Amanda’s report with your 
class.

Point out the first sentence in 
Amanda’s report: “On January 24, 
1848, a carpenter named James 
Marshall found some gold flakes 
in a river in northern California.”

Ask, Why is this a good beginning 
statement? Everyone dreams of 
discovering gold or other riches 
(including winning a lottery!).

Direct students to evaluate the 
third, very short paragraph. Why 
do you think Amanda wrote this 
single sentence as one paragraph? 
Becoming a state is important, but 
she does not link this fact with 
information about the Gold Rush.

Continue discussing the 
organization of Amanda’s report. 
Then have students turn to the 
Report Rubric on page 124 of the 
Activity Book.

Now use the report rubric to 
evaluate the student model. 

1. Is the information correct?
2. Do you think that Amanda 
checked all of the dates?
3. Do the events appear in the 
order that they happened?
4. Does the text structure help the 
reader understand the 
information?
5. Are the spelling, grammar and 
punctuation correct?
6. Will readers find the report 
interesting?

Ask students to turn once again to 
the Student Edition, pages 294–
295, In addition, have them open 
their Activity Books to page 125.

Direct students to the first cell in 
Amanda’s organizer. Explain that 
they should look for the answers 
to your questions in Amanda’s 
report, “Gold Rush!”

Ask, What does Amanda’s label, 
“before 1848” mean? No gold was 
found in California before then.

Why was 1848 important? James 
Marshall discovered gold.

What is the importance of the 
date, 1850? More than 30,000 
people had gone to California 
seeking gold. Also, California 
became the 31st state in the U.S.

Continue to discuss the 
significance of the dates in 
Amanda’s organizer.

Now raise this question: Why is 
Amanda’s organizer so different 
from the organizer used by Samori 
for his article, “Two Flags Flying” 
on pages 202–203?

You may also want to refer 
students to Samori’s organizer for 
his report, which is on page 87 of 
the Activity Book.

Close Reading of a 
Student Model

Analyze a 
Student Report

OBJECTIVES
• Analyze a model of sequential report

• Apply rules for using quotation 
marks

• Name and explain topics for a shared 
sequential report

• Identify a text structure for a shared 
sequential report

MATERIALS
Activity Book pages 87, 124–126, 212

612 Unit 7 • Week 2

Shared Writing Shared WritingModeled Writing

specific vocabulary; W.4.2e provide a concluding statement or section; W.4.7 conduct short research projects that build knowledge through 
investigation

Display a copy of the report 
organizers written by both Samori 
Leeds (Activity Book page 87) and 
Amanda Bleecker (Activity Book
page 125). Remind students that 
these organizers are an important 
way to plan how they are going to 
write their reports.

Have students work together in 
small groups to create an 
organizer for the class report.

Explain, Each group should create 
an organizer that makes the most 
sense, given the topic that our 
class chose. 

Then have each group present its 
proposal for the best report 
organizer. Call for a vote to decide 
the winner! (You may want to give 
students the option to combine 
the best features of each group’s 
proposal!)

SPELLING CHECK
Vowels Combined with r

Ask students to write the 
following words as you say them: 
bird, fur, herd, and words. Have 
them check their spelling as you 
write each word. Explain, These 
words are hard to spell because 
the fi nal r has such a big infl uence 
on the previous vowel. All of the 
word endings sound the same, but 
the vowel letters are different. So 
what do you do when you have to 
spell a word that has the same 
sounds as these words? Look it up!
Have students turn to Activity Book 
page 212, i-Box D to practice 
reading these words.

Tell students that they will be 
writing a report together, as a 
class.

We have a choice about the way 
that we organize our class report. 
We just read Amanda’s report on 
”The Gold Rush.” Amanda 
organized her report by the 
sequence of events that came 
before, during,and after the Gold 
Rush.

We also read Samori Leeds’ report 
called “Two Flags Flying.” His 
report compared and contrasted 
the Bahamian flag with the 
American flag.

Remember! We can write about 
people, places, events, animals, 
buildings, or school subjects! We 
can write a report that is based on 
the sequence of events as in “The 
Gold Rush.” Or we can write a 
compare/contrast report. So we 
have many choices.

Remind students that this report 
must be factual—not made up!

Tell students that quotation marks 
help readers know who’s speaking. 
They also show a speaker’s exact 
words. Have students turn to 
Activity Book page 126. Read the 
instruction aloud as students 
follow along.

As writers, we follow certain 
writing rules. These rules help our 
readers understand what we have 
written. For example, sometimes 
we write the exact words a speaker 
uses. We put quotation marks 
around these words. This helps 
readers know who’s speaking and 
what they’re saying. What would 
happen if a writer did not use 
quotation marks to show the 
words a speaker says? The reader 
might not know which words 
belonged to the writer and which 
words belonged to a speaker.

Have students complete the 
exercises on Activity Book page 126 
independently.

Create a 
Report Organizer

Choose a Topic for a 
Class Report

Use Quotation Marks 
for Speech

Golden Opportunities 613

COMPREHENSIVE 
WRITING DEVELOPMENT
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INSTRUCTIONAL SUPPORT for Success

INCREASE STUDENT GROWTH WHILE 
MEETING INDIVIDUAL NEEDS
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Listen and Restate Someone’s 
Comments
Restate what you hear someone say. 
It shows that you understand. 
Restate means “to say it in your 
own words” 

Carlos says that ____. 

Van thinks that ____.

In other words, you think that ____.

Add to Someone’s Comments
Add your own thoughts and ideas to 
something a person says. 

I want to add on to what José 
just said.

Ask for an Opinion or Idea 
Ask for a person’s opinions or ideas 
during a discussion. This shows you 
are participating in the discussion.

What do you think, Sara?

What’s your idea, Mihran?

What’s your opinion?

Agree and Disagree
To show you are engaged in the 
discussion, tell whether you agree or 
disagree with a person’s comments.

I think so, too.

I agree/disagree with you.

I have a different opinion.

Ask for Evidence
Ask for evidence when you need 
more information. Evidence is 
information that proves a fact.

How do you know that?

Can you give me some examples?

Where did you fi nd that information?

Provide Evidence
Give evidence when other people 
need more information.

I know that because ____.

In the text, it says ____.

Ask for Explanations
Ask for explanations when you don’t 
understand.

Why do you think that?

That doesn’t make sense because ____. 

Can you say more about that?

Provide Explanations
When people don’t understand you, 
explain what you mean.

I think that because ____.

Based on the text, I think that ____.

In another text, I learned that ____.

1

2

3

4

5

6

7

8

Academic Discussion Strategies
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Vocabulary Cards 97–100
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Learn the Vocabulary
STEP 4 Discuss

 Display the following prompts and read each 
one aloud. Model a response to each prompt. 
Have partners choose a prompt and work 
together to craft a response. Students should 
record their thinking in their vocabulary journals. 
Invite volunteers to share responses.

• What kind of business do you find interesting?

• What does a business have to do to make a profit?

• When have you taken a risk?

• What kind of person would you hire to work for you?

Differentiate Instruction

w

STEP 5 Re�ect and Re�ne

Have students revisit and add to their vocabulary journals. Students 
may choose to write the vocabulary words in their primary languages, 
explain a word to a partner, ask for clarification for words they do not 
understand, or add a new note or picture for each word. 

Pair and Share
Challenge students to expand their understanding of vocabulary words by relating 
the words to the word clusters on the back of Vocabulary Cards 97–100. 

Academic Discussion Strategy
Provide Evidence

 TEACH AND MODEL STRATEGY Tell students that during a 
discussion, they might not understand everything that a person says. Tell them 
that if they are confused, they should ask others to explain their comments 
and ideas. Display the Academic Discussion Poster. Read the appropriate prompts. 
Explain that students can use these questions when they ask for explanations.

PRACTICE STRATEGY Talk about the Klondike gold rush. Prompt students 
to ask you for additional explanations.

 
Shared Writing, page 591.

Theme Project
Television Commercial

Students will work in groups 
to brainstorm ideas for a 
business for which they will 
develop and produce a 
television commercial.  

SIX-STEP VOCABULARY

1 Explain

2 Demonstrate Understanding

3 Show and Write

4 Discuss

5 Reflect and Refine

6 Apply in Learning Game

Entering
Have students respond with pictures, in their primary 
language, or using single words.

Emerging
Students can provide key words to answer one or more 
questions.

Developing
Encourage students to respond using a sentence frame, such 
as A business I find interesting is  . 

Expanding Encourage students to elaborate answers with details.

Bridging
Have students write their own question using one of the 
vocabulary words.

Golden Opportunities  609

DIFFERENTIATED INSTRUCTION  
for a variety of proficiency levels
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Academic Language Development
 EXTEND LANGUAGE Display Academic Language Builder side A. Point 

out the center picture. We are learning about immigrants and why they 
come to the United States.

Explain that students will be adding other words to the poster to name 
the other pictures. Provide a word bank for the images, out of order. 
(From the top center picture, clockwise: family, rulers, trade, religion, 
money, school, freedom, land, jobs, taxes.) 

Work with students to match the words to the pictures. Label each 
image on the Academic Language Builder.

When all the pictures are labeled, discuss the ideas with students. These 
pictures show many reasons that people have immigrated to the United 
States. Why might people leave a country to get away from its rulers? 
Harsh rulers might arrest or kill people who speak out against them. 
Why might land be a cause for immigration? In some countries, all the 
land is owned by rich people or by the government. In some countries, 
there is not enough good farmland for everyone. Why might trade, or 
business, be a cause for immigration? In some countries, only rich 
people are allowed to run businesses. Discuss all pictures. Then have 
students discuss what the top three reasons for immigration might be. 

REINFORCE LANGUAGE Introduce the new word country, which 
 students will need to know for the selection they will read today. 

Call students’ attention to the words on the Academic Language Builder. 
Use the chart below to differentiate instruction with the words.

Differentiate Instruction

w

Reading/ELA CCSS RL.4.1 refer to details and examples when explaining what the text says explicitly and when 
drawing inferences; RL.4.2 determine theme from details/summarize; RL.4.3 describe a character, setting or event, 
drawing on details; RL.4.5 explain major differences between poems, drama, and prose/refer to their structural elements; 

RL.4.6 compare and contrast the point of view from which stories are narrated; RL.4.9 compare and contrast the treatment of similar 
themes and topics; RL.4.10 read and comprehend literature; RF.4.3a use knowledge of letter-sound correspondences, syllabication 

patterns, and morphology to read accurately; RF.4.4a read on-level text with purpose and understanding; RF.4.4b read orally with 
accuracy, appropriate rate, and expression; W.4.10 write routinely over extended time frames and shorter time frames; SL.4.1c pose and 
respond to questions and make comments that contribute to the discussion and link to others’ remarks; L.4.6 acquire and use general 
academic and domain-specific words and phrases

Unit 1
1305202 
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immigration

Academic Language Builder side A

Background Note 
on Pictures

Many of the pictures in the 
 Academic Language Builder 
show situations from about 
a century ago. The “taxes” 
picture shows people paying 
in cash at the tax collector’s 
office rather than mailing 
in a form with a check, as is 
 often done today. The “rulers” 
 picture shows King George V 
and Queen Mary of Great 
 Britain. George reigned from 
1910 to 1936.

Differentiated Reading 
Instruction

Throughout the unit, conduct 
small groups of differentiated 
reading instruction using 
leveled readers.

Activity Book

Assign Activity Book page 17. 
Read the directions for Before 
Reading. Remind students that 
there are things that they can 
do before they read a  selection 
that will make it easier for 
them to understand the 
 selection. Have students work 
with a partner to complete this 
section of the page.

Entering
Call out a word. Have students point to the word on the 
poster. Students should also respond to commands, such as 
“Show me the family,” as they are able to.

Emerging
Call out a word. Have students point to the word on the 
poster. Then have students repeat the word.

Developing
Call out a word. Have students point to the word on the 
poster. Then have students use the word orally in a sentence.

Expanding Have students sort the words into categories they create.

Bridging
Have students sort the words into categories they create. 
Have them write each category of words on a sheet of paper 
and discuss their reasons for how they organized the words.

American Journeys  39
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LANGUAGE LEARNING STRATEGY PROMPTS 
provide students with tactics they can use to grow their 
confidence.

NOTE TO TEACHERS calls out 
additional support to aid in students’ 
understanding.
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What Are the Regions of the 
United States?

Northeast

Southeast

Midwest

West

Southwest

Key

Unit 2 Concept Poster 1
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Our land has many regions.

Each has its own appeal.

The Northeast, in the winter,

Has a cold and snowy feel.

The Midwest has many farms.

The Southwest has deserts of sand.

In the Southeast, it’s hot and rains a lot.

The West has mountains so grand.
Unit 2 Chant Poster 1
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Academic Language Development 
 READ CHANT Read the chant on Chant Poster 1 aloud, using the 

techniques below to help improve students’ comprehension.

WORDS AND CONCEPTS SUPPORT

cold and snowy Shiver for cold. Point to snow on Chant Poster 1.

hot and rains a lot Fan face for hot. Motion with fingers for rains.

farms Point to farm on Chant Poster 1.

deserts of sand Point to desert on Chant Poster 1.

mountains so grand
Point to mountains on Chant Poster 1. Open 
arms wide for grand.

Direct students’ attention to the images on Chant Poster 1. Use the 
following prompts to lead a discussion.

• What are the five regions of the United States? Northeast, Midwest, 
Southwest, Southeast, and West 

• Name a feature you see in each picture. The Northeast has trees. The 
Midwest has prairies. The Southwest has deserts. The Southeast is 
green with plants. The West has mountains.

• What do you think people can do in each region? People can farm, 
fish, travel, have different businesses and interests.

 Click and play the chant. On Chant Poster 1, track the words with your 
finger. Replay the chant several times, encouraging students to join in.

 EXPLORE THEME CONCEPTS Display Concept Poster 1. Read 
the question aloud. Point to and name each region. The key shows 
what each color stands for. Point to the Southwest and say, States in 
this region are blue. Point to the key. States that are blue are in the 
Southwest region. Have students identify colors of other regions.

Point to the picture of a desert. This picture of a desert is connected to 
the Southwest region by a line. The Southwest must have deserts. 
Restate in simple language, The Southwest has deserts.

BUILD LANGUAGE WITH GRAPHIC SUPPORT Encourage students to 
describe the relationships between the images and the regions. Supply 
vocabulary as necessary.

Differentiate Instruction

w

Concept Poster 1

Chant Poster 1

 HOME CONNECTION

Distribute copies of Teacher’s 
Resource Book page 181. Tell 
students that they should 
read silently every night for 
homework. Have them set their 
goal. They can then record what 
they are reading and how long 
they’ve read each day. When 
they’ve filled in all the boxes on 
the page, have them complete 
Part B. They can then turn the 
page in and receive a new blank 
page. 

Entering
Have students point to and name images on the poster as 
they are able.

Emerging
Choose a region and have students name one feature they 
see in the connected picture.

Developing
Have students use the sentence pattern The  region has 

 .

Expanding Have students provide detail in their descriptions of regions.

Bridging Have students support less fluent speakers.
122  Unit 2 • Week 1
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LESSON 2U N I T  1
W E E K  2 

 :15 MINUTES

1 Tell About Your Classmates
The Challenge Have students use what they know about their 
classmates to describe them in short, descriptive sentences.

The Rules You will work in small groups. Each group member must 
say something about everyone else in the group. Describe them 
using the verb is. (Ming is a piano player. Pedro is funny.)

The Reward Everyone’s a winner!

T
A
K
E

F
I
V
E

2 Subject Pronouns: he, she, it
Write the subject pronouns on the board. Tell students that you will 
say a sentence, and they will replace the subject with a pronoun. 

Remind students that they should use is when the subject is a 
singular noun or he, she, it.

TEACHER PROMPTS STUDENTS RESPOND

1. The mountain is amazing. It is amazing.

2. My grandmother is a good swimmer. She is a good swimmer.

3. Maria is a great student. She is a great student.

4. My dad is a lot of fun! He is a lot of fun!

5. Mrs. Shen is my teacher. She is my teacher.

6. The amusement park is fantastic. It is fantastic.

G
R
A
M
M
A
R

3 Short i
Write i and the following words on the board. Point or use gestures 
to support the meaning of the words as you say them. 

kid bin lip sit zip

When a word or syllable ends in the letter i + a consonant, 
the letter i stands for the sound we hear at the beginning 
of igloo. Say, igloo, emphasizing / l̆ / as you point to the 
letter i. Have students repeat the sound / l̆ / several times. 

Model reading the words. Point to each letter as you say the sound. 
Then read the word as you swoop your finger left to right. Read the 
words again, having students say each sound and the word with 
you. Then have them read the words on their own.

P
H
O
N
I
C
S

Reading/ELA CCSS RL.4.2 determine theme from details/summarize; RL.4.5 explain major differences between poems, 
drama, and prose/refer to their structural elements; RF.4.3a use knowledge of letter-sound correspondences, syllabication 
patterns, and morphology to read accurately; RF.4.4a read on-level text with purpose and understanding; L.4.6 acquire 

and use general academic and domain-specific words and phrases

OBJECTIVES
• Create oral descriptions using the 
verb is

• Replace subjects with subject 
pronouns

• Identify the vowel sound short i

• Read and discuss a realistic fiction 
selection

• Learn new story vocabulary words.

MATERIALS
Student Edition pages 26–27

Activity Book pages 17, 167, 190–192

Concept Poster 2 

Vocabulary Cards 5–8

NOTE TO TEACHERS

Personalize the oral grammar activity 
by using the names of people, places, 
events, and special things that 
are familiar to your students.

/ l̆  /

igloo

42  Unit 1 • Week 2
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Introduce the Student Edition
Introduce the On Our Way to English Student Edition. Open to the title 
page and read the title as students follow along. What do you think we 
will learn from this book? Have students share their ideas, then add 
your own. We are going to use this book to work on speaking, 
understanding, reading, and writing English.

Guide students through some features of the book. Point out the table of 
contents on pages 2–5. This is a table of contents. We can use this to find 
our way through the book. It is like a map. Explain that the book has 
units, or chapters. Each unit has a theme. Who can tell me what a theme 
is? a topic, a big idea Point out and briefly discuss each unit opener.

Introduce the Theme American Journeys
Tell students that this theme is called American Journeys. Use the 

photographs on Chant Poster 1 to introduce the topic of immigration. 
Ask students to name some things in the pictures, such as the people on 
the boat. Explain that Unit 1 is about people leaving their homes and 
emigrating to the United States. Explain that immigrants are people 
who leave their homes to live in a new country. Use Vocabulary Cards 1–3 
for support.

SET THE CONTEXT Ask students to discuss what they know about 
why people immigrate to the United States. Provide a model, such as, 
Some people move to the United States because they want to find a job. 
Record the group’s ideas on chart paper and save it for Lesson 3.

Differentiate Instruction

w

Language Learning Strategy
ASKING FOR HELP WITH WORDS When students don’t know a word, 
they can ask a friend for help. Model the strategy.

Model Can you help me? What is that? Point to an eraser. Invite students to 
provide the word eraser. Encourage students to ask for help with understanding 
words/phrases or naming objects using English words. Have students read Activity 
Book page 4.

Reading/ELA CCSS RF.4.3a use knowledge of letter-sound correspondences, syllabication patterns, and morphology to 
read accurately; W.4.10 write routinely over extended time frames and shorter time frames; SL.4.1c pose and respond 
to questions and make comments that contribute to the discussion and link to others’ remarks

Vocabulary Cards 1–3

freedomimmigrant

homeland

 HOME CONNECTION

Encourage students to share 
with their families what they 
are learning in class. Provide 
each student with a copy of 
the parent letter in his or her 
primary language. (Teacher’s 
Resource Book pages 1–9)

I love my old homeland,

But life was not easy there.

So I have a new homeland here.

I love my new homeland, America.

I am glad to have a new start.

I am glad to have a job,

And I am glad to have food.

I am glad to have freedom.

I love America with all my heart. ©
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Unit 1 Chant Poster 1
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Chant Poster 1

Differentiated Reading 
Instruction

Throughout the unit, conduct 
small groups of differentiated 
reading instruction using 
leveled readers.

Entering
Have students point to pictures or help them by providing 
key words, such as job or land.

Emerging
Ask students yes-no or agree-disagree questions about the 
subject.

Developing Have students answer in phrases or short sentences.

Expanding
Have students provide expanded responses by including 
details and examples.

Bridging
Have students record other students’ answers and offer 
assistance to less fluent students.

American Journeys  17
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LESSON 3U N I T  1
W E E K  2 

 :15 MINUTES

1 Seeing Double
The Challenge Remind students that a plural noun names more 
than one. Your challenge is to fi nd as many things in this room that 
would take a plural noun to describe them. For instance, I see two 
windows. Windows is a plural noun.

The Rules You will work with a partner. You will have fi ve minutes 
to come up with as many plural nouns as you can. When you 
reconvene as a class, review and total the lists.

The Reward Announce the winning pair, and share how many 
plural nouns they found.

T
A
K
E

F
I
V
E

2 Subject Pronoun: they
Write they on the board, and explain that this pronoun can be used 
to replace all plural noun subjects. Then complete the routine. 
When possible, use classroom resources including photographs, 
objects, and illustrations, as well as your own gestures, to clarify 
meaning.

TEACHER PROMPTS STUDENTS RESPOND  

1. The mountains are amazing. They are amazing.

2. My grandparents are good swimmers. They are good swimmers.

3. These cars are fast! They are fast!

4. These girls are great students. They are great students.

5. My parents are a lot of fun! They are a lot of fun!

6. Both teachers are very helpful. They are very helpful.

O
R
A
L

G
R
A
M
M
A
R

3 Short o
Write o and the following words on the board. Point to objects or 
act out the words as you say them.

dot top nod hop on

When a word or syllable ends in the letter o + a consonant, 
the letter o stands for the sound we hear at the beginning 
of octopus. Say, octopus, emphasizing /ŏ/ as you point to 
the letter o. Have students repeat the sound /ŏ/ several 
times. 

Model reading the words. Point to each letter as you say the sound. 
Then read the word as you swoop your finger left to right. Read the 
words again, having students say each sound and the word with 
you. Then have them read the words on their own.

P
H
O
N
I
C
S

Reading/ELA CCSS RL.4.1 refer to details and examples when explaining what the text says explicitly and when drawing 
inferences; RL.4.2 determine theme from details/summarize; RL.4.3 describe a character, setting or event, drawing on 
details; RL.4.4 determine the meaning of words and phrases, including those that allude to characters in mythology; 

RL.4.10 read and comprehend literature; RF.4.3a use knowledge of letter-sound correspondences, syllabication patterns, and morphology 

to read accurately; RF.4.4a read on-level text with purpose and understanding; W.4.10 write routinely over extended time frames and 
shorter time frames; SL.4.1c pose and respond to questions and make comments that contribute to the discussion and link to others’ 
remarks; L.4.4a use context as a clue to the meaning of a word or phrase; L.4.6 acquire and use general academic and domain-
specific words and phrases

OBJECTIVES
• Use plural nouns to identify classroom 
objects 

• Use subject pronoun they

• Identify the vowel sound short o

• Read and discuss a realistic fiction 
selection

• Internalize new vocabulary words by 
using and reusing: trade, treatment, 
religion, settle

MATERIALS
Student Edition pages 28–31

Activity Book pages 17, 168, 190–192

Vocabulary Cards 5–8

NOTE TO TEACHERS

For English learners, replacing nouns 
with pronouns can be challenging, 
particularly for students whose home 
languages (including Spanish) do not 
always require either a noun 
or a pronoun subject.  

/ŏ/

octopus

46  Unit 1 • Week 2
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LANGUAGE SUPPORTS and TEACHER PROMPTS 
introduce concepts and provide aid to students for building 
language foundations. 

Robin Holcomb, as told to Darleen Ramos

Robin Holcomb as told to Darleen Ramos

Our JourneyAbel Garcıa as told to Aurora Colon Garcıa

’

’’

in  the South  China  Sea

Claire Daniel
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Jeanie Stewart

Illustrated by Ilene Richard

The Legend of 

the Bluebonnet
Pat Cusick Ripton

Illustrated by Diana Kizlauskas

The Legend of 

the Bluebonnet
Pat Cusick Ripton

Illustrated by Diana Kizlauskas

Elizabeth Massie

    An 
     Encyclopedia    of  Animals

    An 
     Encyclopedia    of  Animals

Constance Turner

Illustrated by Robert Casilla
William Chin

Illustrated by Doreen Gay-Kassel

Yun’s 
Visit
Yun’s 
Visit

ONLINE LEVELED READERS

• Considerate of language and 
literacy levels

• Unique leveling system accounts for 
language demands in text

• Comprehensible input

• 224 online leveled readers with 
instruction

• Leveled Reader app
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ASSESSMENTS

THE ASSESSMENT HANDBOOK provides step-by-step 

instructions, rubrics, and checklists to guide teachers through 

On Our Way to English assessment program in three sections:

THE ASSESSMENT HANDBOOK INCLUDES:

1. BEGINNING OF THE YEAR

2. THROUGHOUT THE YEAR

3. END OF YEAR

PHONICS ASSESSMENTS  |  evaluate if steady 
progress was made in phonics over the year.

READING FLUENCY ASSESSMENTS  |  
determine reading fluency within an EL reading 
level through instruction for shared reading, 
leveled reading, and read-alouds.

ORAL LANGUAGE AND WRITING RUBRICS  |  
help teachers establish baseline information about 
the student’s oral and writing level while measuring 
their growth throughout the year.

READING, READING STRATEGY, AND 
COMPREHENSION ASSESSMENT CHECKLISTS  |  
provide teachers with the tools needed to access their 
students’ proficiency level at the beginning of the year. 

SELF-ASSESSMENTS  |  determine a student’s 
comfort level with independent writing and the 
degree of teacher support needed. 

ASSESSMENT CALENDAR  |  outlines the year’s assessment 
in an easy-to-use format.

Area(s) Assessed
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4 Yearly Assessment Calendar 

   Beginning  Throughout End of 
Assessment Tool Grades Location of the Year the Year the Year

Yearly Assessment Calendar
Use the following calendar to help you  
plan for the assessments you will  
conduct with your students throughout  
the year.

Pre- and Post- Retelling; 
Oral Language Rubric

K–5 Thematic  
Teacher’s Edition

• First two 
weeks

Last month  
of school 

Reading Checklists K–5 Assessment Handbook 
pp. 38, 40, 42, 44

• First two 
weeks

Once each 
grading period

Last month  
of school

Reading Strategy 
Checklists

K–5 Assessment  
Handbook:  
pp. 39, 41, 43, 45

• First two 
weeks

Weekly in  
guided reading

Last month  
of school

Oral Reading Record K–5 Assessment  
Handbook: p. 54

• • First month Every 4–6  
weeks

Last month  
of school

Language and Literacy 
Profile

K–5 Assessment  
Handbook: p. 59

• • First month About once  
a month

Last month  
of school

Comprehension 
Assessment Checklist

K–5 Assessment  
Handbook: p. 37

• First month Every 4–6  
weeks

Last month  
of school

Letter Recognition  
and and Formation 
Records

K–1 and 
newcomers  
in 2–5

Assessment  
Handbook:  
pp. 61–62

• First month Every 4–6  
weeks, only  
as needed

Last month  
as needed

Writing Rubric; Writing 
Evaluation Form;  
Writing Assessment 
Summary Sheet

K–5 Assessment  
Handbook:  
pp. 63–66

• First month Once a month 
with each 
Thematic Unit

With Thematic 
Unit 8

Progress Tests K–5 Progress Tests • • • Once a month 
with each 
Thematic Unit

With  
Thematic  
Unit 8

Unit Assessment;  
Thematic Unit  
Assessment Summary 
Sheet

K–5 Progress Tests; 
Assessment  
Handbook: p. 60

• • • Once a month 
with each 
Thematic Unit

With  
Thematic  
Unit 8

Benchmark Tests K–5; 2–5 Progress Tests • • • After Units 3  
and 6

After  
Unit 8

Summative Tests K–5; 2–5 Progress Tests • • • After Units 3  
and 6

After Unit 8

Open-Ended Oral 
Language Assessment

K–5 Thematic Teacher's 
Edition

• • Once a month,  
at end of each 
Thematic Unit

With Thematic 
Unit 8

Blackline Masters 1–5 Teacher's Resource 
Book

• • • Throughout the 
Thematic Unit

With Thematic 
Unit 8 

Reading Fluency  
Assessment

K–5 (Advanced 
and Advanced 
High only)

Assessment  
Handbook:  
pp. 46–47

• • Every 4–6 weeks Last month  
of school

Phonics Assessment 
Summary Sheet

K–5 Assessment  
Handbook: p. 67

• Each week Last week  
of school

Online Assessment/
ExamView®Assessment 
Suite CD-ROM; 
Standardized Test Practice

K–5; 2–5 ThinkCentral;  
Activity Books

• • • After Units 3  
and 6

After Unit 8
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UNIT ASSESSMENTS AND OPEN-ENDED ORAL 
LANGUAGE ASSESSMENTS  |  challenge students’ 
ability to apply the concepts at the end of each unit 
and assess the student’s development in the areas of:

• Fluency
• Content area knowledge
• Social language functions
• Academic discussion strategies
• Retelling
• Oral language development over time

REPORTS ON THE TEACHER DASHBOARD  |  
show results of student assessments and easily track 
class performance.
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Reading/ELA CCSS L.3.1a explain the function of nouns, pronouns, verbs, adjectives, and adverbs; L.3.1b form and use 
regular and irregular plural nouns

Unit 2 Progress Test Crafty Creatures
Three levels of tests are provided. Have students complete the tests at 
their level of proficiency.

• Students can read independently as you administer to the different 
groups.

Theme Project
Invite groups to present their Theme Projects. Before students begin 
their presentations, discuss your expectations.

• Remind students that as they listen to the presentations, they should 
think of questions they would like to ask.

• Display the grammar skills from the unit.

• Encourage students to use this unit’s grammar skills when they speak 
during the presentations.

• During the discussion after each presentation, encourage students to 
use this unit’s academic discussion strategy. You may wish to have 
students use the Presentation Self-Assessment, Teacher’s Resource Book 
page 178, to assess their speaking and listening skills during the 
presentations.

Assessment: Phonics and Spelling
A two-page phonics and spelling assessment is included in the Activity Book. 

ORGANIZATION Three sections (A, D, and E) are group administered. Two 
sections (B and C) should be administered one on one.

RECORD KEEPING Record students’ responses on sections B and C in their 
own Activity Books. Circle missed words. Have students read word lists from the 
designated page in your Teacher’s Resource Book.

GROUPING AND RETEACHING You can identify skill needs by computing 
the reading errors in each column. The reference chart identifies each column’s 
skills focus as well as the best pages for reteaching students who need more 
support.

 
Independent Writing, page 177.

Activity Book

Have students complete 
Activity Book pages 43–44. Copy 
Teacher’s Resource Book page 33.

Complete the Group-
Administered items first.

A. Label  Point to and name 
each illustration: boat, cube, 
rain, kite. Write the word that 
matches the picture. 

D. Listen. Read. Check. Say 
and repeat each word. Mark 
the box that matches the word 
I said.

13. 
quake

14. 
wade

15. 
rain

16. 
cube

17. 
bite

18. 
mutt

19. 
fed

20. 
Pete

E. Spelling. Say and repeat 
each word. Write the word.

21. 
quake

22. 
wade

23. 
rain

24. 
cube

Have students reread their 
favorite selections as you 
complete the Individual 
Assessments.

Phonics by Column (A–G)

Col Skill Pages

A vowel pairs 197, 198

B VCe: long a 196, 199, 200 (C)

C VCe: long i 196, 199, 201 (E)

D vowel pairs 197, 198

E VCe: long o 196, 199, 201 (F)

F VCe: long e 196, 199, 200 (C)

G VCe: long u 196, 199, 201 (G)

C. High-Frequency Word 
Reading Have students read 
the words in this list. Circle 
missed words in the student’s 
Activity Book. Group students 
for reteaching.

Crafty Creatures  191

31_LNLETE235472_U2W4L1-5.indd   191 6/25/13   2:35 PM
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hmhco.com • 800.225.5425

hmhco.com/onourwaytoenglish

Follow these steps and see how interactive and 
engaging online resources can be!

FREE 120-DAY ONLINE PREVIEW

Enter Access Word 
and click next:

Fill in the required  
information and click :

Select your role from the 
dropdown list and click:

Begin your exploration of the Online Edition  
of On Our Way to English. You can revisit the  
site by logging in with your email address at  

eval.thinkcentral.com

Click on:

Click on:

Go to:

Register

www-k6.thinkcentral.com

(A personal evaluation site will be created using 
your email address as the user name.)
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