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We’re concerned about our English learners who need support
for concepts and language that enable them to be successful
throughout their school day. 99

/ .

the CHALLENGE

Teachers of English learners everywhere continually hope and plan to
turn the tide for their students. Finding the right program that supports
them in bringing their wide range of English learners to higher levels of
language proficiency will be an essential part of the solution.



On Our Way to English® is a comprehensive English language development program for students in
grades K-5 that provides everything teachers need for effective instruction including:

e afocusonacademic language and vocabulary development.
e thematic, content-based instruction.
differentiated instruction for language and literacy.
® adailyinstructional routine in oral language, reading, and writing.
® engaging online and digital tools that motivate language learning at high depth of knowledge levels.
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Your STUDENTS will TAKE FLIGHT

A PROVEN SOLUTION
On Our Way to English is committed to bringing

rich, culturally relevant language learning to every
English learner. Engaging visuals, relevant topics,
and meaningful activities connect English learning

with the content needed for academic success.

A DUAL CHALLENGE

Acquiring English while at the same time mastering

the content of instruction in today’s era of rigor!

Instruction is designed to challenge students
to reach new heights through rigorous content
specifically written to foster success across
listening, speaking, reading, and writing.

Built upon the latest research, On Our Way

to English presents language learners with
enhanced writing instruction, foundational skills,
embedded speaking and listening activities,

and a myriad of text interaction opportunities
that will bring them to the next level of language
development.

Content area connections to science and social
studies strengthen both English learning and
standards-based expectations.

I’'m in fourth grade, but | still
have a hard time understanding
what | read in all my subjects. It
would be great if | could learn
English in ways that connect to
my other lessons. 99




FOUR KEY LEARNING PILLARS  plus professional
services prepare teachers for advancing English
learning and increasing academic success.

LANGUAGE
Development

ENGAGING
Complex Text

{ UNIT 6 LESSON 3

WEEK 4 LANGUAGE WORKOUT

Expanding the Discussion

OBJECTIVES

THE

EARLY

AMERICA

TEACHING ENGLISHAS A
Meaning-Making Process

MEANINGFUL
Grammar Instruction

3]
The
Shrinking

Truth

Interact with the Text

Ct with the Text

*LYDIA STACK,
co-author of On Our Way to English, developed the Four

Key Learning Pillars concept to assist young learners with
English language proficiency and fluency.



Build LANGUAGE that Impacts

ACADEMIC SUCCESS

Grow the communication skills that English
learners need across the curriculum by focusing
on language development applied to listening,
speaking, reading, and writing:

® Discussion groups target the language
skills needed for academic dialogue with
peers and teachers.

® Fun, fast-paced Language Workouts move
students to proficiency with key language
skills.

® Richopportunities for students to interact
with academic language support growth
in subject area disciplines.

® Explicit vocabulary instruction utilizes
Marzano’s 6-Step Strategy for general
academic and domain-specific vocabulary.

Academic Discussion Strate
Pre

Expanding the Discussion

Extend Language

Dig Deeper
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Academic Discussion Strategy Social Language Function

Expanding the Discussion

Digging Deeper




ENGAGING Complex Text and Content
SUPPORT SUCCESS with Today’s Standards

Use of complex, engaging grade-level text with connections to real world content is essential for learning
English. Students are actively engaged through a blend of relevant literary and informational texts:

Reading instruction and strategic
scaffolding support engagement and
success with complex text.

Informational readings support science
and social studies topics, reinforcing these
content areas.

Strategies for reading text, visuals, charts,
and diagrams and interpreting complex
sentences and vocabulary are routine in
every lesson.

‘BEGIN KWL CHERT Review the idea you
recorded in Lesson 1. Begin a KAWL chart. Ask

LY

~ Save the KWL chart
torevisit a the end of the unit.

T

Under the Canopy « 5 pp. 246-247)  507] |

OBJECTIVES
«Usecompletesntences
< denity compeund jcs

Scaffolded writing instruction focuses
on language patterns and text structure,
while building student confidence and
independence.

Structured speaking and listening activities
provide opportunities for extended
academic discourse around compelling texts.

Tor example S 141/c/er Then Marialena
i
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For
of course,

Learn the Words

Have
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Teaching English as a

Students learn to use English as a meaning-making
process through analysis and choice of language:

® \Variety of text types mean students experience
and respond to rich language everyday.

® Multiple practice activities across listening,
speaking, reading, and writing enable students
to become independent users of English.

® Scaffolded instruction.

® Avariety of genres, teamwork sections, and
scaffolded writing instruction focuses on
language choice, while providing active and
authentic practice.

Interact with the Text

7 | Measuring Your

GiveltaTry




Meaningful
GRAMMAR INSTRUCTION

An expanded notion of grammar with discourse,
text structure, syntax, and vocabulary addressed

within meaningful contexts:

® Grammarin Context lessons teach and model
skills, provide practice, and then allow students to
apply what they have learned orally, and in writing.

® Guided instruction helps students develop and
improve specific language and grammar skills.

® Daily Language Workouts target and build oral
language, grammar, phonics, vocabulary, and
conversational skills.

® Active practice activities in Student Activity Books
help students build skills while also evaluating
their own understanding and learning.

x T

Learn the

Learn the

=

Learn the Words

Underthe Ganopy = G pp 272279 58
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When you choose On Our Way to English,
teachers receive not only a comprehensive,
research-based program, but also quality
professional learning, all from one trusted
source. Our experts help schools and districts
initiate and sustain On Our Way to English
implementation in order to get the most out of
your program and content.

A Strong Start

The Getting Started with On Our Way

to English course provides you with an
understanding of the program components,
resources, planning, differentiation, and tools

to engage students with technology.

Support the acquisition of
language for all English learners
with HMH Coaching

Our Team and Individual Coaching will ensure
English learner teachers are confident and
prepared to deliver rigorous instruction that
supports all levels of learners in language
acquisition.

If you are focused on EL student access to
language acquisition, increasing student
engagement, providing differentiated
instruction to all learners, our program
experts are ready to work side by side with
you and your teams.

An HMH Coach supports teachers, because
we are teachers. We will help ensure every
EL student has the opportunity to acquire
academic English through meaningful,
standards-based language instruction.

11
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ACCESSIBLE, ENGAGING CONTENT
for English Learners

Engaging materials help build English learners’
academic English through listening, speaking,
reading, and writing skills. Comprehensive
teacher materials provide strategic scaffolding
and support along with easy planning tools for

targeted instruction.

SEAMLESS TRANSITION
BETWEEN PRINT & DIGITAL

On Our Way

°English




ACTIVE LEARNING through Engaging Materials

STUDENT BOOKS*

GradesK-2 | Availablein Print and Digital | Consumable | Four Color

Check Understanding

On the Move!

Word Work

A. Read the words.

Read the words. Use them.

On Our Way Letters and Sounds

English

Let’s Count!

A. Listen as your teacher reads.
Complete the chart.

A. Write the letters.

Listen. Clap the word parts.

Student Book
Circle the number.

1. T know about thistopic. (&)

2.1 can tell what the story
isabout. ©

1. What do you add?

femgl B. Make a check if you hear the s

lo *Y Felicia Flamingo. 1 B. Read the word from the story.

&D7 q‘ Check the word that rhymes.

b

2. Get ready to write! 1. past far fc;v ;e ;
What will you need? o i
(| 2. race round w bose |
o o v i

Sight Words and ha
StoryWords leak m

B. Listen. Spell the word.

Get o know your ¢
Ask a question.

STUDENT EDITIONS*

Grades 3-5 | Available in Print and Digital | Nonconsumable

‘The United States fought a war in Vietnam chat ended in
the 1970s. After the war, many Vietamese suffered bad
creatment from their government. Thousands decided to.

On Our

.
oEnglish e e
‘Student o leave had to begin their trip in crowded and unsafe boats.
Edition -
y by Carol Taylor 7 — Personal Narrative

Akimi 3
earns »Enghs}l Yesterday, | passed by Freddie’s house
by Akimi Mogi when he was watering his family's flowers.
When | first moved to Los Angeles from He waved the hose at me. | shouted “Hil"
yo, | didn’t know a word of English. My E endhe Soskied e e hose
Jnts and older sister i, either

That's when | talked to my teacher. retold by Mia Lewis

/e moved here for my sister. She was 1told her about the sandwich, the
mous violistin Japan. She wanted trashouse, and the hose. She took Fraddie
b, ttudy music in America. | knew nothing. aside and spoke to him.
v —— — ut music. | just wanted to be an
imeigrants om Europe srive s Elis sl and 1 wanted to speak English
G S TR T i 1 a few weeks, | got to be friends with a
e in my class. He was always trying to talk
United States was Elis Iland, in New York City. From 1892 . His name was Freddie. At frst, my evs
o 1954, 12 millon people ntered che United Seces hrough - ol wend was, " So | swTra ot b uhen s yHigte Frod
T e o e thought | was saying “Yes'
che immigrants arrived, they were checked and cleared to the sandwich, “Yes" to the
for entry into the United States. People who were very sick treehouse, and “Yes” to the
were not allowed in. Once the Vitnamese immigrants arrived, they quickly hose.
the years, waves of immigants arrived from different setled into life in the United States. Now there are almost
places. Each group added something new and special to the ewo million Vietamese-Americans. Most live in California, nother day, Freddie invited me to se
American mix. Texas, Florida, Washington, and Virginia. Inew tree house. | went to the back yard.
b 1 sid. Freddie helped me climb up

-
ladder. | don't know why. | never said |
ed to climb up the ladder.

The Modoc are a Native American le origing
from the castern border region between ggm-fa,:iuy
Orcgon. The Modoc i in the arca for thousand of
years. They gathered food from the fores, hunted, ancd
fisbed. They lived acconding to the sasons. They rold
stories explaining the natural world.

Here is a Modoc tle about a bat. Is Bat a bird or o
beast? Bat ties to play it both ways, but he ends up on
his own.

So this is what happened. Freddie
had learned a few words in Japanese so
he could talk to me. “Hi” means “Yes" in
Japanese.

ne day, | was in the school yard. Freddie
e toward me holding half  sandwich. |
“Hil” And he handed me his sandwich. Now we both know English,
and Freddie knows some
Japanese, toot

ACTIVITY BOOKS*

Grades 3-5 | AvailableinPrint | Consumable

10 What is a sentence fragment?

1) A fragment i group of words that do not form a

4o not form |
1 Complete thought! Something important i missing in !
| - 9 s missing i

On Our Way

t°Eng|i$|‘\

WORD MAP
Read these sntence ragmens
ave v 7o ety o st doyou

e when you rea

CLOSE READING OF THE TEXT

Activity Book — ¢
. HECK

g} self-monitor your understanding as you read. YOUR UNDERSTANDING 1 poems use descriptive words to help readers

1. Reread, Start with the last sentences you understood. Then P 71 they read. A word map can help you think of| —_—

read on from that poin 73 e "Snapshots of the United States" on tudnt £q | phrases that descrbe the subject of apoem. [ | Fragment | Possible Questions |

| Aoy

s

can help you understand and remember what you read.
3. Lok up words you don't know.
4. Ask questions. Then look for answers to your questions in
the text, or you can ask someone.

| When? |

—
t did

| st e

| Wgme “
Licd

90ing,
e |
ore ‘

Notes

| Underline anything you do.
understand

Take notes. What are the
‘ important ideas?

)’ Folktale

Long ago, Deer Man and Blue
8ird Woman led the people to this
world. They found a land of mesas.

. |and bright sunlight. t had no

£ | running waters—no streams, no

£ brooks, no creeks. There was only a

£ wide, muddy lake with water that
was not fit to drink.

The people complained so much
that their voices filed Blue Bird [Frr—
Woman's ears. She told her husband, |16, sk
“We cannot live here without fresh

- Mount ushmere i i the
A Southesstrogon (Domest g
st region
# Northeast region

water.”

Deer Man agreed. “If | had a few ‘
drops of fresh water, | could sing the
water chant,” he said. “| could turn
|the drops into a running river.”

© Southwest region

2:In the Southeast, tourists can

A see lobster fisherman see oil wells

see crocodiles in
the Everglades

D see trees used for lumber

*Also available as eTexts



MOTIVATING Resources

Reading Strategy Cards Online Newcomer Books**

Online Academic Language Builders

Digital Vocabulary Cards

AVAILABLE IN DIGITAL FORMAT

**Available through the HMH Readers app

Online Leveled Readers**

Who Are the Native
Americans of Today?

Aztec

Where did the Aztec live?

They lived in Mexico.
What about the Maya?

They lived in Mexico, Belize, and Guatemala.
Who called the Southwest home?

We call the people Navajo. %
These Native Americans did not fade away.
Many of their people still live here today.

Online Concept Posters Online Chant Posters

€

Online Teacher’s Edition Planner




EFFECTIVE Teacher Materials

PRINT AND DIGITAL
RESOURCES THAT
PROVIDE COMPLETE
INSTRUCTIONAL
e ' ) SUPPORT

2 new place?

1 What might be difficult
about moving to &
nevs place?

The BIG Question

[ What things might be
the same as they ware
in the old harne?

[ What things might be
different in a new place?

Instruction organized around Unit Topics builds deep knowledge of language and content

_TIEEA GOLDEN OPPORTUNITIES

@ WEEK 1

| WeekataGlance

LANGUAGE WORKOUT Take ive, 552 Take Five, . 600 Take Five, . 604 Take ive, . 608
%0 Guanio et erts opaing e e
ol Grammar, . 552 oral Grammar, p. 634 oral Grammar, p. 28

Phonics, p 552

Longer Words, . 604 Phonics, . a08
oS R Vst

WHOLE cLASS l,';;"“‘3 o e BRI VocksULARY e wensy [T VOCABULARY

e Vocsbulary, o
3 o M\«\ e
o
Festhadig of a stdent eport

Interact withthe Txt: Vocabulary, p. 601
Capie &

Academic anguage
Development . 502

ot i
Lot Tak, 505 e
e lion 55 204285 o oy s

writing:
adeles i
= o)
S et wiha sy
oo S .50

Small Group and Independent Instruction Leveled Readers

Language Cross-Curricular Learning Stations.
*Reading Sl -

o sk Pt o s i
1o et s

Cost-Cuaa Learing Sations
*ndependent Reading e

oot oo

Golden Opportunities 589

Weekly lesson plans map out an engaging, integrated approach

UNIT ? LESSON 1
WEEK 1 ANGUAGE WORKOUT "o
1) Twenty Questions Introduce the Theme Golden Opportunities
Tl stucdents hat tis uits theme i clled Golden Opportuntes.
OBJECTIVES The Challenge Students will ask questons o guess an answer Pt ot arant ki f s pcred on Sdent Eion
e sing a nswerog pages 22383 Explain that Unit 7 about ree anterprise, which s
o i oo oo ”
e formig cotactons wi ot e e o e it
e word i ol vowel s why g a businss migh b called  “golden- opportunty:
;hz-mvw-w-mw‘m‘» The Revard Th student who gueses the answer in twrty o e sdrsolok o el on g 53k et ety
s s sion fewer question, wins same g e, s o et B e
MATERIALS 0 Soms with nof
iy Book poges .7, 119,172 s s allowingonthe b oot o't s do ot
T don' does not dos: are ot aren't il ok, won' Diret
Vot Cads 37-100 SHudontstorepone 0 your entence g 3 contracion
2
> Differentiate Instruction
‘ f— Encourage sudents tocrav picres o what ey ko
s 3| o onen and et e e pents
. K s 5 s s g s v
p— oo kst o wp———
3) Vowels Controlled by r Dersping ‘";:’:::,:“’7':;;:‘;:?;:,“;“’"‘Wm“‘*"“‘"*
Wiite o7, oa; ore, e, and the folowing words on the board. 527 . e g g
‘each word, using objects or actions where possible to support panding tails and e
s e R R
Language Lerning Stategy
Remind students tha re stancs for o1 ek i pagts e he what iy <o o1 0 vt ol AR 1
e e e st ey o s maane s P Youbs S
ka7 ot e s e
. Finaly ol  he words at random a3 sudens resd he
592 unit 7 « Week 1 B et s

Daily lesson format supports effective delivery



TARGETED INSTRUCTION Advances English
Learners to the Next Level

LET’S TALK RELEVANT LIFE EXPERIENCES

brings students into the conversation keep the conversation going

Let's
Talk

1. What are some helpful business skills?
A business owner must...

3. How do businesses help people?

nakes a

Businesses can...

Ofen, people i a new land...
1 donftknow the language.

1 muse find or build sheler.

3 face harsh weather.

1 deal with nevw kinds of dangers.

O keep tack of supplies. 1 What make pioneer?
o et . What makes someone a pioncer

do mal Iy, A pioneer can be...
| O enjoy hard work. I 0 one ofthefest people o do something nev:

O bring in customers.

1. Alittle baby js

D someone who helps to start new stlements.

D1 someone who faces new challenges withour
‘much help
D a person in the past, or a person of oday.
4. How can you learn
2. How would you go on a long journey if about the history
you couldn't use cars, buses, of jets? of a place?

2. What everyday activities can be
turned into a business?

People can make a business out

0 cooking
sh
E g ort slow Tcould eravelby... ;“’“ N
organizin oo, visic historc places.
o 2. Abig kid is o ?
3 caring for pess. g kidis __ 0 horseback. 1 read about people who
R lived there long ago.

03 ask guide or an expre.

0 wagon.

E

fall H
st

:°"’ have you changeqs

oW did you use 1o bes

CONVERSATIONAL MODELS

take language to a new level

Dig Deepe Conversation

When people negotiate, they try to find

Look Back 2 solutipa sten to each other
Look back at the play “The Farmer's Sons.” Suppose | They i =
youand a parener are writing an online review of this : try to Interview

play. Your review will be ticled “The Wise Father.”

Work with your partner. Talk about what the facher is
like in the play. How does Scene 2 show how wise he
really was? What details docs the author use to show

| We speak dife
| 5 Notice how.
I

Tent people.
feachers. Notice

rently to diffe
- You speak with
™ ¥OU 3peak with friends,

this? wﬂ;: ith o s write all chis in your Personl | Adk peopte sbout -

review, “The Father.” e it T
evie se Facher Sugges use. Mako panes aboutm:;hmss and 100ls they
Talk About It yeerrd at they say,

How can we combine two sentences?

He curned off the light. Turning offlights
saves energy.
He turned off the light because turning offlights
saves energy.
Work with a partner. Come up with two sentences that
can be combined using the word because.

ig Deeper




FOUNDATIONAL SKILLS

build the road to success

Letters and Sounds

'ﬂ The letter e can stand for.

vt [
- fong e. ¢-

Some short worg,
s end in ¢,
‘ﬂ These words have o 1o
The letters 9 @ sound.

2 Make the same sound),

bee ﬁ

jet

i
jellybeans jump rope ﬂ - Romember oy g o o |
T sometimes changey g eper ©f @ word [
wel ing
- — q ond
J

ord With the long o soung

L

Listen. Find the v,

a

jeans

1
="}
jar

EXPLICIT VOCABULARY INSTRUCTION

for general academic and domain-specific

Some natural resources do get used up. If we use.
them in a careless way, we will run out of them.

oil

“The world uses 85 million barrels
of oil a day. It takes millions of
years for oil to form. Each barrel
we use is a barrel that is gone
foreser.

Some natural resources don't get used up.

Sunlight

We need sunlight for hear and lighr.
Tt is Earch's main source of energy.
We use sunlight today, buc that
doesnt mean there will be less
sunlight comorrow.

Coal
Like oil, coal is an
importan source of

Water

Water falls from clouds. It flows energy. Coal wakes

X T reorbes b p millions of years to form,
in vivers. It reaches the ocean. It o When e oy

forms clouds. It falls from clouds

it up in smoke.
again. In 2 way, water recycles € gocs up i smo

sl
Wood e o el i wed | M
We use wood to make houses, chairs. ranium is a metal chat is use
to make nuclar power. There’s
pencils, and a lot more. We cut
only s0 much uranium on

down trees, but we can plant new ’
ones. 1F we conserve our forests, Earth. Once it gone, it can
we will have enough wood. ' never be replaced.

246 _Informational Article 247
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STRONG LANGUAGE AND

FOUNDATIONAL SKILLS

WORD WORK

empowers ELs with language

Word Work

k
The letter r can chonge @ vowe! sound. Lool

q o the red letters in these words. They all
<tand for the same sound:

er ur £
bird E

turn

Word Work

A. Read the words,

. 1
m ° ss mess
laied

—_—

These.

Look at the red letters in these word;.
n words all have the same vowel sound:

car

Read the sentences.

— Sight Words
Story Words

1. Aburncanhurtalot!
The dlerk: when

she why

2 The clerk will help alone  surprise

inworkontime!

4. Take the car fo the form and park

13, 1fsbetter to furn

B. Listen. Spell.

C. Use the wo

rd. Write o sentence.

Jrepe—r Weresto ) hamica ot | vl b

bin. Don'tthrow bottles water in the croek ‘waste can harm Ican. That doesn't | a. s

o | PR N Tl Wiy
o s
=

1. Give a Speech 2. Make a Chart 3. Use It Again
Listeing and Speaking Graphic Organizer Lisening and Speaking g
Pretend you are a character | Work with your partner. Think of a way to turn a What would an animal tell
from the picture above. Think about items you can bottle, can, newspaper, or | us about saving natural
Prepare a speech about | recycle. What items belong plastic tem into something | resources? Choose an

in each category? See how useful Draw a picture of | animal. Think how the
many you and your partner what you can make. Share | animal would talk about this.
your speech with your can name. Ask your partner your picture with your Wite the animals words
partner. You can look at | about any words you don't partner. Tell how to make | as.a poem. Use the poem
selections from this unit understand. the item “Help!” in this unit as a
forinformation. Give your model. Your poem doesnt
speech to the class have to thyme. Show your

poem to your partner

4. Write a Poem
Wiiting

272 Learn the Words

MARZANO'’S 6-STEP APPROACH

develops rich academic language

C =y 7 "ﬁ, R T
™ f ] oy
— il
Learn the Vocabulary SRR f
S plyth olowing words and xlinther B
—
ot vy s e g o
o i o | ey cort 6163 I
I 1
e et b vt you o e sy
o
aky
s ety et th msning of cch word TP
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e
e h
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T B
e L
= T
o R,
=
T et s s =
Tt hch werd, Svodetscan then bl the
e s o coh i
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IMPROVE ACADEMIC ENGLISH
through Enhanced Instruction

RIGOROUS READING INSTRUCTION

APPROPRIATELY COMPLEX

text specifically written for English learners

CONTENT AREA CONNECTIONS

Science and Social studies themes

Pop the top of your favorite drink. Then ask

The BIG Question | yourself two questions. Where did that aluminum
. © can come from? Where will it go?
How did aur country grow The ore that contains aluminum is called x|
and develop? ~ | bauxite. It lies deep in the ground. Giant machines |
[ What were some easans dig it out -
'l',ii’?f:}t"&ﬁi‘ii’"“ tothe “Trucks carry the bauxite ore to a factory. There o [
[ e i early setrlers in - che aluminum is removed from the ore. From two T ™ . 1-
the U meret g danass? . ons of ore, the factory makes one ton of - P i — =
| aluminum. g

[ What wac it like 1o satrla
somewhere for rom home?

STUDENTS ACTIVELY ENGAGE

through a blend of literary and informational texts

STUDENTS DEFEND ARGUMENTS

through citing text evidence

Interact with the Text

ot ool angngn hy e thpr, s ey 0 5

Wkl sy e e e

o 13y ht 0 e sl

s TS o nove Too My Rl v s

B i G L L T ey

o o it o o Monkor

ot -t o D ey i i ey
o - perform a readar’ theater.

sy

ks e of e b sty s

Ui 7+ Wesk 1+ 6 p. 288289

1o T o ey ok g 122
parer o et s 0 gap e Asian

Gotaen Gpporamioes 5 7o 1 599

Gerting aluminum from che ore takes a grear

deal of energy. Smoke and chenricals
from the plant can pollute the air.

AT
252 Informational Article
L e 1

I s §
3

i b s o b bt il i e
shamm: shors g Tt veres 3 b o v
[
iy

rim by G shas comarr s

e
e b

wmrcrs. b b a1 e b

PRIV

CHECK UNDERSTANDING

as students interact with the text

Unit 5 The Early Americas 190 Unit 7 Golden Opportunities
LETS TALK 02 LETS TALK
LEARN THE WORDS 19 LEARN THE WORDS
Graphic Novel: A Deal 1.2 Deal 196 Graphic Novat: Too Many Rles!
Wihere Did They Live? 200 Opening a School Store
Studant Model: Report. 202 Studant Modal: Report
Mayan Math 208 Skaguay, Alaska: Gatewsy to Gold
The Mayan Calendars 206 Rumpelstitsin: A Spin on the Ususl Story.
Poams:MoyinSongf o o o Soved Coses rd Mo Norey What detals show
Saiing with Cortés: The Jounal of a Sldier Minding My Own Business that recycling cans
in Conéss Army 210 Strting a Food Business | helps to conserve
Conts and the End of the Azt Empie 26 LEARN THE WORDS natural resources?
Th Ealest Amaricans 20 GiottaTy -
LEARN THE WORDS 26 Pilars Pet Hotel
Horseson the Plains 28 Retell “How | Saved Closets and Mad Money”
The Myserious Mound Bulders. 220 0IG DEEPER
:;:';E:;‘E;Q vith Cortés o Unit 8 Inside Our Bodies
LETS TALK
Unit 6 Under the Canopy 26 LEARN THE WORDS
LETS TALK 28 Graphic Novel: Superheroes
LEARN THE WORDS 200 Lets Tl About the Body!
Graphic Novel: Bewrs of the Sime 22 Studnt Model Fiendy Later
Rain Forests oftho Worl 26 The Boclys Organs
Student Model: Narrative 28 Poems: Muscles Do Thatl/ My Mouth
Rain Forest lants 250 Your Busy By,
The Wettsst lace on Earth 254 Top Seven Things Your Blood Does for You!
Hidng ina Cloud Forest 256 Viiing Chaf Joffs N
Our Rain Forest Home 26 What Was Tnat Again? Howr We Hear Sounds
The Hedge and the Vineyard 270 LEARN THE WORDS ........
LEARN THE WORDS 2 Measuring Your Hoart Rate
Th BrbriTake Acton 2 Heart-Smart Gardn Soup
Costs Rican R Forest Tours 2% Retel “Your Busy Boch”
Retell “Hiking ina Cloud Forest” 27 DIG DEEPER
DIG DEEPER 280
Glossary

Check Understanding
The Emperor’s New Clothes

Answer the questions.

1. What did the man show the
Emperor at the beginning of the story?

) a beautiful cloth
1 no cloth at all

[ a magic cloth

2. Why was the Emperor worried?
[) Because he could not see the cloth.
() Because the cloth was very expensive.
[ Because he didn't like the cloth.

3. What happened at the end of the story?

(] The Emperor marched with no clothing.

(] The Emperor got mad at the people.

‘m Retell the story to a friend.
L If you get stuck, ask for help.

] The Emperor marched in beautiful clothing.




SCAFFOLDED WRITING INSTRUCTION

that builds independence

UNIT 7 | BLUEPRINT FOR WRITING COMPREHENSIVE
WEEK 1 T
_WEEK 1]
TR WRITING DEVELOPMENT
OBJECTIVES “::2" Compare a Report Review Text - Analyze a “¢::<" First Reading of a
. Structure Options Report Organizer Student Repnrt

Ask, What was the topic o
report in our Student Book? The
lags of the Bahamian Nation and
the United States.
sk How ws hestudent mode
organized? It was organi

mpare and contast ey teures
for the two flags

report
« Analyze a mode of aninformational
report

MATERIALS
Student Edition pages 64-65, 202-203,

Activity Book pages 87, 124-125

Ask, In what ways are the two

flags alike or similar? The colors in

the flags mean something. What

does the yellow stripe stand for in

the Bahamian flag? the sandy

beaches

What does the biscktianglesand

for in the Bahamian flag? t

unity of the people

What doth titeen stripessand
in the American flag? the

hirteen origina colonies

What do the 50 stars stand for in

today’s American flag? the number

of tates in the United States

Why is Akimi writing a story?
Students answers may include:

« Ithas a plot that builds up to a
dlimax.

« It has characters (Akimi and
Freddie).

* Ithas a setting (where the
children fived)

¢ lthas s problem hat gets
resolved in the

Now have st udemx turnto "Two
Flags Flying” on pages 202-203 of
the Student Edition

Why is Samori's writing a
informatina report and nota
story)? 4
Students’ answers may include: [

« ithasa lot of accurate
information about the flags

« ithas no characters,setting, or
plot

« it compares the information
about the two flags

narrative, called "Akimi Learns
English

Ask, What does this organizer

which leads to another until
AKImi's problem is solvet

Next have students turn to the
Compare/Contrast Organizer on
page 87 in their Activity

Remind them that this organizer
shows the way that Samori Leeds.
organized his plan for writing
“Two Flags Flying.

Ask, What does this organizer

color, sripes, stars, etc)
Invite students to summarize the
s that stories (o narratives)
are diffren fom reprts based
perience reading an
onabeing T Fogs Fiying” o
“Akimi Learns English."

show? One event leads to another,

family ives in northern California,
e made oot ot
uestions tofesearchabout the
Gitornia Gold Rush.
+ What dicovery caused the Gold
Rush to begin
ot wes Colfornia ke then?

« Where did the miners come
from?
* What was the high point of the
Gold Rush?
* How did it end?
Direct students to the report
organizer on page 125 of the

ity Book.

Point out Amanda‘s headint

report? She must have organized
it by the dates of key events, from
the earliest to the most recent.

student, Amanda Bleecker. The
title of this report is “Gold Rush.”
Read the report aloud s students
follow along. Keep in mind that
students may know very fttle
about the discovery of gold in
Californ

Discuss the various features of the
report, including the title, the
introductory paragraph, the way
the information is organized, and
the concluding paragraph.

Let's take a look at some of the
features of this report. What is the
purpose of the ttle? to get readers
interested and to ask a question
“What gold rush?” or “What is a
gold rush?”

Havestudent ook or dates in
ez(h  paragraph of Am

included so many dates? Sh
probably thought the dates were
important information about the
Gold Rush. Some students may
suggest that the report is
organized by the sequence of
events.

. N . J
g . fsseseen | _—
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UNIT 7 BLUEPRINT FOR WRITING

WEEK 2 P T
— r_

Modeled Writing
OBJECTIVES “=<" Analyze a <" Close Reading of a Use Quotation Marks Choose a Topic fora | Create a
. Student Report Student Model for speech Class Report Report Organizer
« Apply Ask o pages Tell students that quotation marks | [ Tl students that they will be [ bisplay a copy of the report
marks the Student Edition, pages 204 | [ 264-295 of the Student Editon. writing a report together, as a both Samori
« Name and explain topics forashared | 295, In addition, have them open | | After reading the first paragraph, They also show a speaker's exact | | class. Leec ity ook page ) o
P their Aty Books {0 page 125. discuss Amanda’s report with your words. Have students turn to Amanda Bleecker (Acti
! We have a choice about the way
B cellin Activity Book page 126.Read the | | !\ 5 0@ SPO e XY, | page 125). Remind ents
sequential report Amanda’s organizer. Explain that | | Point out the first sentence in instruction aloud as studarts We just read Amandars report on | [ these organizers are an important
they should look for the answers | | Amanda’ report: “On January 24, follow along. "The Gold Rush.» Amanda way t0 plan how they are going to

MATERIALS to your questons n Ama 1848, a carpenter named James s writers, we follow certain por

report, “Gold R
K, What does Amanda’s label,
“before 1848" mean? No gold was

found in California before then.

Activity Book pages 87, 124-126, 212

Why was 1848 important? James
Marshall discovered gold.
What s the importance of the
date, 18507 More than 30,000
people had gone to California
seeking gold. Also, California
became the 31st state in the U.S.

Marshal found some goldfakes
ina iver in nortt

sk, Whyis this a good beginning
statement? Everyon of
ncovering goidor othe; rher
(including winning a lottery!).

Direct students to evaluate the

Becoming a state is important, but
she does not link this fact with ¥

significance of the dates in
Amanda’s organizer.

the Gold Rush. t

Continue discussing th
organization of Amanda’s report.

Whyis
Amanda's organizer so different
from the organizer used by Samori
for his article, “Two Flags Flying”
on pages 202-203:

You may also want to refer
students to Samori's organizer for
his report, which s on page 87 of
the Activty Book.

Report Rubric on page 124 of the
Activity Book.
Now use the report rubric to
evaluate the student model.
1.1 the information correct?

Do you think that Amanda
checked all of the dates?
3.0 the events appear in the
order that they happened?

the text structure help the

reader understand the

writing rules. These rules help our
readers understand what we have
written. For example, sometimes

ut quotation marks
around these words. This helps
rs know who's speaking and

what they're saying, What would
happen if a witer did not use
quotation marks to show the
words s spesker say? T resder
might not know which wor
etanged to she writer nd which
words belonged to a speaker.

e students complete th
exercises on Activity Book page 126
independently.

act words a speaker

sequence of events that came
before, during,and after the Gold

We also read Samori Leeds' eport
called "Two Flags Flying.”

report compared and contrasted
the Bahamian flag with the
American flag.

Remember! We can write about
people, places, events, animals,
buildings, or school subjects! We
can write a report that is based on

comparelcontrast report. So we
have many choices.

Remind students that this report
must be factual—not made up!

Havesudentswork togther in
small groups to create a
Srganive forthe clas report,
Explain, Each group should create
an organizer that makes the most
sense, given the topic that our
class chose.
Then have each group present its
proposal for the best report
organizer. Call for 2 vote to decide
the winner! (You may want to give
ents the option to combine.
the best features of each group's

proposall)
SPELLING CHECK
Vowels Combined with r

Ask students to write the
following words as you say them:
bird, fur, herd, and words. Have
them check their spelling as you
ach word. Explain, Thesc
words are hard to spell because
the final r has such a big influence
n the previous vowel. All of the
word endings sound the same, but
the vowel letters are different. So

information? oty
5 Are the spelling, grammar and Sounds o5 chese words? Look it up!
inctuation corre
Wil readrs fnd th report Have students ur to Ay Book
interesting? reading these words.
\ N\ / \ J AN J
Resdngrinccs T
e WA
o EE i ¥
612 [Unit7io Week 2. e I Golden Opportunities 613
i i ’s high stak
build written language skills for today’s high stakes assessments
Student Model
Report
‘ REPORT RUBRIC: Sequence REPORT ORGANIZER: TEXT STRUCTURE Sequence
«Be When you write a report, check it against this rubric.
Gold pA Bty do g o oo e et ittt pors o be g
-, different ways. You analyzed an informational report
Rush! L Y- in Unit 5, titled "Two Flags Flying.” This report
= Py showed how the American flag and the flag of the
by Amanda Bleecker Bahamas are alike and different, so its organizer was
¢ a0 1| tsthe informaton correct? besed o a Compare/Contraststructure,
On January 24, 1848, a carpenter Most of the miners who came to PR [T esr— k. you il raad o factunl reprt tht
named James Marshall found some California had left their hometowns o e eGSR
gold flakes in a river in northern in a hurry. Many came with just the 5 | o the events appear in the
California. Within a year, tens of clothes on their backs. They needed order that they happened?
thousands of people came to food, housing, and other supplies. PR PR § 1 ~Gotd R
California to strike it rich. This was. Very few women came to California. S A A i Summarize key events in “Gold Rush-
called the California gold rush. Some worked in restaurants and information’ " Before 1648
In 1848, California was not yet a hotels. - Isthe gramma, speling, and
state. It was a territory. Most of the The California gold rush reached h‘ - ,!I punctuation correct? H ¥
population was Native American. its peak by 1852. After that, miners 6. | Will readers find It HED )
By 1850, more than 300,000 gold kept arriving, even though gold was ‘ (Y Q interesting? H
seekers rushed to California from difficult to find. Changes in mining [
the rest of the United States and technology made big profits for the B2 (= !
other countries. These people spoke mining companies. But these changes Excellent Needs work )
many languages and had different destroyed the landscape and drove [
religions and customs. More than many miners away. = N
25,000 miners came from Chinal By the end of the decade, the \ J
In 1850, California became the state’s population had grown to v
31st state of the United States. 380,000. (1860 ]
294 295
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INSTRUCTIONAL SUPPORT for Success

DIFFERENTIATED INSTRUCTION

for a variety of proficiency levels

Enterin Have students respond with pictures, in their primary Differentiated Reading
9 language, or using single words. .
Instruction
Emerain Students can provide key words to answer one or more
9ging questions. .
Throughout the unit, conduct
. Encourage students to respond using a sentence frame, such . .

Reuelunig as A business | find interesting is . Smal! grc?ups of _dlffer?ntlated
reading instruction using

Expanding Encourage students to elaborate answers with details. leveled readers.

Bridgin Have students write their own question using one of the

9ing vocabulary words.

INCREASE STUDENT GROWTH WHILE
MEETING INDIVIDUAL NEEDS

A i al
20 '-‘ "




LANGUAGE LEARNING STRATEGY PROMPTS NOTE TO TEACHERS calls out

provide students with tactics they can use to grow their additional support to aid in students’
confidence. understanding.
Language Learning Strategy NOTE TO TEACHERS
ASKING FOR HELP WITH WORDS When students don’t know a word,
they can ask a friend for help. Model the strategy. For English learners, replacing nouns
Model Can you help me? What is that? Point to an eraser. Invite students to with pronouns can be chaIIenging,
provide the word eraser. Encourage students to ask for help with understanding particularly for students whose home
words/phrases or naming objects using English words. Have students read Activity languages (including Spanish) do not
Book page 4. guag X . gep
always require either a noun
or a pronoun subject.

LANGUAGE SUPPORTS and TEACHER PROMPTS
introduce concepts and provide aid to students for building
language foundations.

WORDS AND CONCEPTS SUPPORT
cold and snowy Shiver for cold. Point to snow on Chant Poster 1.
hot and rains a lot Fan face for hot. Motion with fingers for rains.
farms Point to farm on Chant Poster 1.
deserts of sand Point to desert on Chant Poster 1.

. Point to mountains on Chant Poster 1. Open
mountains so grand -

arms wide for grand.

TEACHER PROMPTS STUDENTS RESPOND
1. The mountain is amazing. It is amazing.

2. My grandmother is a good swimmer. | She is a good swimmer.

3. Maria is a great student. She is a great student.
4. My dad is a lot of fun! He is a lot of fun!

5. Mrs. Shen is my teacher. She is my teacher.

6. The amusement park is fantastic. It is fantastic.

The
)\‘“Lvs{ev‘\ous

ONLINE LEVELED READERS

Considerate of language and
literacy levels

Unique leveling system accounts for
language demands in text

Comprehensible input

224 online leveled readers with - | LAt 4= Encyclopedia

] 3 of Anj
instruction M's .

Leveled Reader app




ASSESSMENTS

THE ASSESSMENT HANDBOOK provides step-by-step 1. BEGINNING OF THE YEAR
instructions, rubrics, and checklists to guide teachers through 2. THROUGHOUT THE YEAR
On Our Way to English assessment program in three sections: 3. END OFYEAR

THE ASSESSMENT HANDBOOK INCLUDES:

ASSESSMENT CALENDAR | outlines the year’s assessment
in an easy-to-use format.

Yearly Assessment Calendar

Use the following calendar to help you
plan for the assessments you will
conduct with your students throughout

o
h d
the year. Eg’g
8

Areal(s) Assessed

T
g '§ Beginning | Throughout | End of
Assessment Tool Grades Location ESBIESE of the Year| the Year the Year
Pre- and Post- Retelling; | K-5 Thematic . First two Last month

Oral Language Rubric Teacher's Edition weeks of school
Reading Checklists K-5 Assessment Handbook . First wo | Once each Last month

pp- 38, 40, 42, 44 weeks grading period | of school
Reading Strategy K-5 Assessment . Firsttwo | Weekly in Last month
Checklists Handbook: weeks guided reading | of school
Pp. 39, 41, 43, 45
Oral Reading Record K-5 Assessment . . First month | Every 4-6 Last month
Handbook: p. 54 weeks of school
Language and Literacy | K-5 Assessment . . First month | About once Last month
Profile Handbook: p. 59 a month of school
Comprehension K-5 Assessment A First month | Every 4-6 Last month
Assessment Checklist Handbook: p. 37 weeks of sc
Lefter Recognition K-1 and Assessment . First month | Every 4-6 Last month
and and Formation newcomers Handbook: weeks, only as needed
Records in 2-5 pp. 61-62 as needed
Writing Rubric; Writing | K=5 Assessment o First month | Once a month | With Thematic
Evaluation Form; Handbook: with each Unit 8
Writing Assessment Pp. 63-66 Thematic Unit
Summary Sheet
Progress Tests K-5 Progress Tests o o o Once amonth | With
with each Thematic
Thematic Unit Unit 8
Unit Assessment; K-5 Progress Tests; o o o Once amonth | With
atic Unit Assessment with eacl Thematic
Assessment Summary Handbook: p. 60 Thematic Unit | Unit 8
Sheet
Benchmark Tests K-5;2-5 Progress Tests o | o | @ After Units 3| After
and 6 Unit 8
Summative Tests K-5; 2-5 Progress Tests el o | o Affer Units 3| Affer Unit8 ¥
and 6
Open-Ended Oral K-5 Thematic Teacher's | o . Once a month, | With Thematic
Language Assessment Edifion atend of each | Unit 8
Thematic Unit
Blackline Masters 1-5 Teacher's Resource ° ° ° Throughout the | With Thematic
Book Thematic Unit Unit 8
Reading Fluency K-5 (Advanced | Assessment o | o Every 4-6 weeks| Last month
Assessment and Advanced | Handbook: of school
High only) Pp. 46-47
Phonics Assessment K-5 Assessment . Each week Last week
Summary Sheet Handbook: p. 67 of school
Online Assessment/ K-5; 2-5 ThinkCentral; o | o | o After Units 3| After Unit 8
ExamView®Assessment Activity Books and 6
Suite CD-ROM;
Standardized Test Practice
4 Yearly Assessment Calendar
H 7
READING, READING STRATEGY, AND SELF-ASSESSMENTS | determine a student’s
COMPREHENSION ASSESSMENT CHECKLISTS | comfort level with independent writing and the
provide teachers with the tools needed to access their degree of teacher support needed.

students’ proficiency level at the beginning of the year.

READING FLUENCY ASSESSMENTS |
determine reading fluency within an EL reading
level through instruction for shared reading,
leveled reading, and read-alouds.

ORAL LANGUAGE AND WRITING RUBRICS |
help teachers establish baseline information about
the student’s oral and writing level while measuring
their growth throughout the year.

PHONICS ASSESSMENTS | evaluate if steady
progress was made in phonics over the year.




UNIT ASSESSMENTS AND OPEN-ENDED ORAL
LANGUAGE ASSESSMENTS | challenge students’
ability to apply the concepts at the end of each unit

and assess the student’s development in the areas of:

e Fluency

* Contentarea knowledge

* Social language functions

* Academic discussion strategies

* Retelling

« Orallanguage development over time

REPORTS ON THE TEACHER DASHBOARD
show results of student assessments and easily track
class performance.

Unit 2 Progress Test crafty Creatures

Three levels of tests are provided. Have students complete the tests at
their level of proficiency.

 Students can read independently as you administer to the different
groups.

Theme Project

Invite groups to present their Theme Projects. Before students begin
their presentations, discuss your expectations.

* Remind students that as they listen to the presentations, they should
think of questions they would like to ask.

* Display the grammar skills from the unit.

* Encourage students to use this unit’s grammar skills when they speak
during the presentations.

* During the discussion after each presentation, encourage students to
use this unit's academic discussion strategy. You may wish to have
students use the Presentation Self-Assessment, Teacher’s Resource Book
page 178, to assess their speaking and listening skills during the
presentations.

Assessment: Pho and Spelling
A two-page phonics and spelling assessment i
ORGANIZATION Three sections (A, D, and E) are group administered. Two
sections (B and C) should be administered one on one.
RECORD KEEPING Record students’ responses on sections B and C in their
own Activity Books. Circle missed words. Have students read word lists from the
designated page in your Teacher's Resource Book.
GROUPING AND RETEACHING You can identify skill needs by computing
the reading errors in each column. The reference chart identifies each column’s
skills focus as well as the best pages for reteaching students who need more
support.

Activity Book

Have students complete
Activity Book pages 43-44. Copy
Teacher's Resource Book page 33.
Complete the Group-
Administered items first.

A. Label Point to and name
each illustration: boat, cube,
rain, kite. Write the word that
matches the picture.

D. Listen. Read. Check. Say
and repeat each word. Mark
the box that matches the word
I said.

13. 14. 15. 16.
quake |wade |rain | cube
17. 18. 19. 20.
bite  |mutt |fed |Pete

E. Spelling. Say and repeat
each word. Write the word.

Have students reread their
favorite selections as you
complete the Individual

Assessments.
Phonics by Column (A-G)
ol [ skill Pages

A | vowel pairs | 197, 198
B |Vce:longa | 196, 199, 200 (C)
¢ |veeilongi | 196,199, 201 ()
D
E
F

vowel pairs_| 197, 198
Vce:long o | 196, 199, 201 (F)
VCe:long e | 196, 199, 200 (C)
G| vce:long u | 196,199, 201 (G)

C. High-Frequency Word
Reading Have students read
the words in this list. Circle
missed words in the student’s
Activity Book. Group students
for reteaching.

Crafty Creatures
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FREE 120-DAY ONLINE PREVIEW

Follow these steps and see how interactive and
engaging online resources can be!

1 www-k6.thinkcentral.com

| —

(A personal evaluation site will be created using
your email address as the user name.)

Select your role from the
dropdown list and click: Log In
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