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Engage + Win!
Participate in a poll 

question for a chance 
to win a classroom set!
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English Learners 
(ELs)
Fastest growing in 
35 of the 50 
states over the 
past 10 years. 

SOURCE: U.S. Department of Education, National Center for Education Statistics, Common Core 
of Data (CCD), “Local Education Agency Universe Survey,” 2016–17.#Lead2Literacy



English Learners constitute 4.6 million of 
total student enrollment nationwide 
Top-4 Languages Top-5 Next Common

Race/Ethnicity Identified SPED

Where are ELs in 
academic 
achievement?

Spanish 3,790,949

Arabic 129,386

Chinese 104,147

Vietnamese 78,732

English 70,000

Multilingual households from 
other countries 

Somali 38,400

Russian 34,800

Hmong 33,100

Hatian 31,600

Portuguese 28,200

Asian (10.5%) 521,300

White (6.3%) 314,000

Black (3.9%) 193,500

700,900 (14.2%) of ELs enrolled in 
public U.S. schools identified as 
students with disabilities

• 3.82 million Hispanic 
• 77.2% overall EL enrollment

#Lead2Literacy



The National 
Assessment of 
Educational 
Progress (NAEP) 

• Assesses student 
performance in reading
at grades 4, 8, and 12 in 
public/private schools 
across the nation; 

• Defines what students 
should know  and be 
able to do.

2017 NAEP findings: 

• Average reading score for 4th-grade
EL students 37 points lower than 
average score for non-EL peers

• Average reading score for 8th-grade
EL students 43 points lower than 
average score for non-EL peers

The 
Achievement 

Gap

#Lead2Literacy



Achievement
Gaps

• Complex

• Challenging

• Influenced by 
other gaps

As a nation, English 
Learners lag behind in 
academic achievement 
and graduation rates

#Lead2Literacy



Other gaps 
pervasive in 
mindsets and 
common 
practices in 
working with 
English Learners 

1 The Rigor Gap 

2 The Technology and 
Resource Gap

3 The Professional 
Development Gap

#Lead2Literacy



Achievement Gaps: Not exclusive to 
language proficiency

Optimal Classroom 
Contexts Expand 

Learning Possibilities

English Learner 
Relevant PD

English Learner 
Relevant Resources

Rigor, Language and 
Content Learning

“ELs need 
to learn 
English 
first!”

“ELs not ready 
for rigor due to 

language 
proficiency.”

Need for 
relevant 

Technologies 
and Resources

Need for 
relevant  

Professional 
Development

MINDSHIFTS:  Classroom & School Policies * Practices * Relevant & Quality Resources * Teacher Competencies

#Lead2Literacy



Optimal Classroom 
Contexts Expand 
Learning Possibilities 

“ELs need 
to learn 
English 
first!”

• Build on language and culture as 
resources; 

• Promote use of translanguaging; 

• Build bridges between prior 
knowledge and new knowledge;

• Validate their identity.

#Lead2Literacy



Rigor, Language and 
Content Learning

• Provide grade level challenging, 
and engaging activities to 
promote critical thinking;

“ELs not ready 
for rigor due to 

language 
proficiency.”

• Plan activities that integrate 
language development and 
content learning;

• Provide routines and opportunities 
to use all four language domains 
in activities. 

#Lead2Literacy
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English Learner 
Relevant Resources

• Motivating, engaging, on grade 
level, EL relevant 
resources/technologies to support 
learning;

Need for 
relevant 

Technologies 
and Resources

• Scaffold academic language 
development and content 
learning with EL relevant 
resources/technology  that 
support comprehension through 
visual, oral, reading, writing and 
listening.

#Lead2Literacy



English Learner 
Centered Curriculum

Start each lesson with skills toolboxes that 
provide students with vocabulary, research, 
speaking, reading, and writing information 
for different types of spoken and written 
expression. 

Need for 
relevant 

Technologies 
and Resources

UNIT 1
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“A Leap of Faith” from Divergent
Collaborative Discussion Support
Look through “A Leap of Faith.” Find information to answer the questions. Make notes below.

What do you know about the narrator?

 

What did the author tell you?

 

What assumptions did you make based on what the text says and what you know about how  

people react to situations?

 

Use with Student Book pp. 16–19 to make notes, and to prepare for the Collaborative Discussion on 

Student Book page 19.

Responses will vary.

Responses will vary.

Responses will vary.

USE WITH LESSON 11.2 17

DO NOT EDIT--Changes must be made through "File info" 
CorrectionKey=NL-B;CA-B
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Analyzing the Text
Students can work with partners or in small groups to make inferences 
and cite text evidence. Remind them to use the Useful Phrases on page 
19 of the Student Book. Afterwards, partners and groups can share 
and compare their inferences and evidence with the class.

Vocabulary Strategy: Using Context Clues
Have a student read aloud the sentence and explanation of how to use 
context clues to figure out the meaning of tactic. Students can work 
with partners to complete the Practice and Apply.

EXPLORE THE TOPIC
L E S S O N

11.2
OBJECTIVES: Make inferences about 
UIF�OBSSBUPS�JO�i"�-FBQ�PG�'BJUIw�t�
use context clues
MATERIALS: Student Book 
p. 17–19; Activity Book p. 17

UPLOAD

Collaborative Discussion Support
This discussion refers to “A Leap of Faith” on 
Student Book pages 17–18. You can use the 
following prompts to support a discussion 
about the character of the narrator. 

Prompt Possible Response

What does the 
narrator say about 
herself in lines 21–22?

She is proud 
and brave.

What can you infer 
about the narrator 
from the information 
in lines 29–30?

She is confident.

What text evidence 
can you use to make 
this inference?

She says that she 
knows she will land 
safely at the bottom.

Have students review the Reading Toolbox tip 
and Useful Phrases. Provide examples of using 
the phrases for making logical assumptions 
about a character based on text evidence.

 ◗ The narrator was afraid before she jumped. 
My inference is based on the goosebumps 
on her arms and her stomach lurching.

 ◗ Goose bumps on the narrator’s arms 
shows that/suggests that/indicates that 
she’s feeling afraid.

Students can work with partners to complete 
the Activity Book page to prepare for the 
Collaborative Discussion.

Activity Book

UPLOAD
 COLLABORATIVE DISCUSSION
Discussing the Purpose With a partner, identify the narrator’s point 

of view. How can you tell which point of view is being used? Support 

your explanation with examples from the text.

Analyzing the Text Cite Text Evidence

1. Make Inferences In lines 12–20, what could explain the way the 

initiates are acting?

2. Make Inferences In line 29, how does the narrator know that she will 

land safely at the bottom?

Vocabulary Strategy: Using Context Clues  
This is a scare tactic. (line 29)

What does tactic mean in the sentence above? You can look for clues in 

the sentence or paragraph, but how do you know what the clues are? You 

don’t. You need to make a good guess at the meaning of the word. If your 

definition does not make sense, look up the word. “Land safely” is a clue. 

A tactic is a way to get someone to do what you want. 

Practice and Apply Use context clues to determine the 

meaning of these words from the story:

compound  (line 6)    stories  (line 5)    cradles  (line 49)

Making Inferences
When you’re asked to make inferences from a text, 

look for what the text actually says and think about 

logical assumptions you can make based on the 

evidence. Sometimes, you need to use what you 

know about how people react in certain situations.

R E AD IN G TO O LBOXR E AD IN G TO O LBOXR E AD IN G TO O LBOXR E AD IN G TO O LBOXR E AD IN G TO O LBOXR E AD IN G TO O LBOX

   ▶  is based on 
   ▶  shows that 
   ▶  suggests that 
   ▶  leads to 
   ▶  indicates that 
   ▶  influences 

Useful Phrases

19
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English Learner 
Centered Curriculum

Need for 
relevant 

Technologies 
and Resources

UNIT 1
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Academic Vocabulary
A. Read the definitions below. Notice that some words have math definitions, and some have 

general definitions. Write each word and its definition in the correct column of the chart.

factor (noun) someone or something that has an effect on an event, a process, or a situation
factor (noun) a number you can multiply to get another number
factor in (verb) to include as a factor in a decision
factor (verb) to express a number as a product of two or more numbers
factorable (adjective) a description of a number that can be divided into factors

Math Definitions General Definitions (not math)

B. Use the correct academic word from the box to complete each sentence.

factor factorable factor in

1. The grade from the exam will be just one  in your final grade.

2. If 2 times 3 equals 6, then 6 is a  number.

3. When they make the decision about her job, they will  how much 
experience she has.

4. If you  the number 6, you get the factors 1, 2, 3, and 6.

C. Imagine you are deciding between going to the beach or going to the museum.  
What would be the factors in your decision?

Build Vocabulary

factor (noun) a number you can multiply 

to get another number

factor (noun) someone or something  

that has an effect on an event, a process, 

or a situationfactor (verb) to express a number as a 

product of two or more numbers

factor in (verb) to include as a factor in 

a decision
factorable (adjective) a description of a 

number that can be divided into factors

factor

factor

factorable

factor in

Answers will vary.

18 USE WITH LESSON 11.3
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OBJECTIVE: Acquire facility with academic words
MATERIALS: "DUJWJUZ�#PPL�Q������4IPXt*U�7JTVBM�����B�o�����C���
Teacher Resources: Weekly Spelling Routine

ACADEMIC VOCABULARY
Display the word factor. Point out that if you have to make a choice, you think about 
different factors in order to make your decision. Use the following example to illustrate.

Prompt Possible Response

Imagine that this weekend you could go to the park or you could 
go to the movies. To make a decision you might think about the 
weather—is it a nice day for the park? What other factors would 
you think about in order to make a decision?

money for the movies

how tired you are 

if there’s a movie you like

You think about these factors—like weather or money. Another 
way of saying that you think about the factors is to say that you 
"factor in" the weather, or money. Factor is a noun, and to factor 
in is a verb. Can anyone try making a sentence about the decision 
to go to the park using the verb to factor in?

when I decide whether 
to go to the park or 
the movies, I factor in 
the weather.

Have students work with a partner and think of two activities they might like to do on 
the weekend. Have them list the factors they would consider when choosing which 
activity to do. Ask them to share their list of factors with a partner. Then ask students to 
make a sentence with factor in, using the following sentence frame: When I decide between 
doing    and    , I factor in   . 

Display 4IPXt*U�7JTVBM�����B. 

 ◗ Have volunteers read the words, parts of speech, and definitions. Help with pronunciation 
as needed.

.BUI�$POOFDUJPO
Tell students that factor has multiple meanings. Ask, Have you used the word factor in your 
math class?

Prompt Possible Response

If I asked you for two factors of 15, what numbers would you give me? 1, 15; 3, 5

If I asked you to factor 35, what would you say? 1 x 35; 7 x 5

Guess what? We’ve just used factor as a noun and a verb again. What 
a versatile word!

Next, display the 4IPXt*U�7JTVBM�����C and read aloud the example sentences. Partners can 
work together to replace the numbers and equation in the example sentences to create 
new sentences with factorable and factors.

Activity Book Each section of the "DUJWJUZ�#PPL page requires a different level of 
production. Have students complete as much of the page as they can. Part A asks students 
to read definitions and sort them into columns. Part B asks students to complete sentences 
using the academic words and related forms. Part C asks students to write their own 
sentences to answer a question, using the  vocabulary words they have learned. 

TEACHER FEATURE: Cognates

Factor has cognates in most European languages and 
the word has also been adopted in some South and 
Southeast Asian languages, as well as Turkish and Farsi. 
The sounds of the different cognates are very similar—
such as facteur (noun) in French. 

BUILD VOCABULARY
L E S S O N

11.3
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Example
15 is a factorable number.

Two factors of 15 are 3 and 5, because 3 x 5 = 15.
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Factor noun

t�TPNFPOF�PS�TPNFUIJOH�UIBU�IBT�
BO�FGGFDU�PO�BO�FWFOU�B�QSPDFTT�
PS�B�TJUVBUJPO

t�B�OVNCFS�ZPV�DBO�NVMUJQMZ�UP�
HFU�BOPUIFS�OVNCFS

factor in noun 5P�JODMVEF�B�GBDUPS�JO�B�EFDJTJPO

Factor WFSC UP�FYQSFTT�B�OVNCFS�BT�B�QSPEVDU�
PG�UXP�PS�NPSF�OVNCFST

Factorable BEKFDUJWF B�EFTDSJQUJPO�PG�B�OVNCFS�UIBU�DBO�
CF�EJWJEFE�JOUP�GBDUPST

%0�/05�&%*5��$IBOHFT�NVTU�CF�NBEF�UISPVHI��'JMF�JOGP��
$PSSFDUJPO,FZ�/-�#�$"�#

Activity Book

8FFLMZ�4QFMMJOH

GBDUPS GBDUPSBCMF

Use the Weekly Spelling 
Routine to reinforce the 
spelling of these words.

56 6OJU���t�-FTTPO���

DO NOT EDIT--Changes must be made through "File info"
CorrectionKey=NL-B;CA-B

DO NOT EDIT--Changes must be made through "File info"
CorrectionKey=NL-B;CA-B

6-1_RNLETE578876_ELD_U1LS11.indd   56 1/14/16   5:19 PM

#Lead2Literacy



Sustained, Coherent 
PD focused on 
intentional and 
systematic English 
Learner Scaffolds

• Second Language Acquisition;

• Routines for regularly  integrating 
speaking, listening, reading and 
writing activities- Languaging!

• Integration of language 
development and content; 
learning;

• Scaffolds for content specific 
language development, 
vocabulary, academic literacy;

• Unpacking academic texts.

Need for 
relevant  

Professional 
Development

#Lead2Literacy



English Learner 
Centered Curriculum

Need for 
relevant  

Professional 
Development

UNIT 1
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“A Leap of Faith” from Divergent
Collaborative Discussion Support
Look through “A Leap of Faith.” Find information to answer the questions. Make notes below.

What do you know about the narrator?

 

What did the author tell you?

 

What assumptions did you make based on what the text says and what you know about how  

people react to situations?

 

Use with Student Book pp. 16–19 to make notes, and to prepare for the Collaborative Discussion on 

Student Book page 19.

Responses will vary.

Responses will vary.

Responses will vary.

USE WITH LESSON 11.2 17
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Analyzing the Text
Students can work with partners or in small groups to make inferences 
and cite text evidence. Remind them to use the Useful Phrases on page 
19 of the Student Book. Afterwards, partners and groups can share 
and compare their inferences and evidence with the class.

Vocabulary Strategy: Using Context Clues
Have a student read aloud the sentence and explanation of how to use 
context clues to figure out the meaning of tactic. Students can work 
with partners to complete the Practice and Apply.

EXPLORE THE TOPIC
L E S S O N

11.2
OBJECTIVES: Make inferences about 
UIF�OBSSBUPS�JO�i"�-FBQ�PG�'BJUIw�t�
use context clues
MATERIALS: Student Book 
p. 17–19; Activity Book p. 17

UPLOAD

Collaborative Discussion Support
This discussion refers to “A Leap of Faith” on 
Student Book pages 17–18. You can use the 
following prompts to support a discussion 
about the character of the narrator. 

Prompt Possible Response

What does the 
narrator say about 
herself in lines 21–22?

She is proud 
and brave.

What can you infer 
about the narrator 
from the information 
in lines 29–30?

She is confident.

What text evidence 
can you use to make 
this inference?

She says that she 
knows she will land 
safely at the bottom.

Have students review the Reading Toolbox tip 
and Useful Phrases. Provide examples of using 
the phrases for making logical assumptions 
about a character based on text evidence.

 ◗ The narrator was afraid before she jumped. 
My inference is based on the goosebumps 
on her arms and her stomach lurching.

 ◗ Goose bumps on the narrator’s arms 
shows that/suggests that/indicates that 
she’s feeling afraid.

Students can work with partners to complete 
the Activity Book page to prepare for the 
Collaborative Discussion.

Activity Book

UPLOAD
 COLLABORATIVE DISCUSSION
Discussing the Purpose With a partner, identify the narrator’s point 

of view. How can you tell which point of view is being used? Support 

your explanation with examples from the text.

Analyzing the Text Cite Text Evidence

1. Make Inferences In lines 12–20, what could explain the way the 

initiates are acting?

2. Make Inferences In line 29, how does the narrator know that she will 

land safely at the bottom?

Vocabulary Strategy: Using Context Clues  
This is a scare tactic. (line 29)

What does tactic mean in the sentence above? You can look for clues in 

the sentence or paragraph, but how do you know what the clues are? You 

don’t. You need to make a good guess at the meaning of the word. If your 

definition does not make sense, look up the word. “Land safely” is a clue. 

A tactic is a way to get someone to do what you want. 

Practice and Apply Use context clues to determine the 

meaning of these words from the story:

compound  (line 6)    stories  (line 5)    cradles  (line 49)

Making Inferences
When you’re asked to make inferences from a text, 

look for what the text actually says and think about 

logical assumptions you can make based on the 

evidence. Sometimes, you need to use what you 

know about how people react in certain situations.

R E AD IN G TO O LBOXR E AD IN G TO O LBOXR E AD IN G TO O LBOXR E AD IN G TO O LBOXR E AD IN G TO O LBOXR E AD IN G TO O LBOX

   ▶  is based on 
   ▶  shows that 
   ▶  suggests that 
   ▶  leads to 
   ▶  indicates that 
   ▶  influences 

Useful Phrases

19
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Unpacking 
Complex Text

• Vocabulary

• Academic Language

• Literacy and 
Informational Evidence 
from Text

• Conceptual Knowledge

#Lead2Literacy



Text 
Demands

From Theory to Curriculum Design
Unpacking Complex Text 

Uncover the level of 
difficulty of the text 

to make it more 
accessible for all 

levels of language 
learners.

Identify the 
opportunities for 

learning in the text, 
including the 

opportunity  for 
language instruction 
in context of the text.

Note the challenging 
points in the text and 
be prepared to use a 
variety of scaffolds, 

depending on 
student needs. 

Scaffold without 
compromising rigor.

Prior to teaching, 
uncover the 

teachable moments 
in the text that will 

engage students at 
high DOK levels.

Text 
Highlights

Text 
Challenges

Text 
Opportunities

#Lead2Literacy



Mindshifts for 
EL Success

• Language learning and 
cognitive, academic 
development are 
mutually interdependent.

• EL intentional planning for 
teaching and learning 
guides, supports, and 
engages students in 
learning language while 
learning content.

English Learner 
Centered 
Curriculum

#Lead2Literacy



Equity-Based 
Mindshifts, 
Evidence, and 
Efficacy 

Addressed both in and out 
of classrooms and schools, 
leverage academic 
progress and success for 
English Learners. 

#Lead2Literacy



Equity-Based Mindshifts, Evidence, and 
Efficacy… for English Learner Success!

Rethinking school structures and 
curriculum practices centered on 
integrating relevant responsive 

planning and practices in 
professional development aligned 

to the needs of English Learners

Achieved when these curriculum 
evidences in planning for English 

Learner equity become intentional 
and systematic in our practice.

English Learner relevant resources; 
Ongoing professional 

development centered on English 
Learner needs, and Provision and 

integration of technology—
centered and relevant to English 

Learner needs.

Equity-Based
Curriculum

Evidence Efficacy

#Lead2Literacy



Equity Matters!
All educators can leverage academic 
success for English Learners by 
centering on equity-based resources, 
practices, and professional 
development. 

#Lead2Literacy



How does the equity issue 
of  English Learner 
progress and success 
manifest itself in your 
curriculum/school/district?

#Lead2Literacy



Thank you!

Questions?
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