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Every Reader  
Empowered. Inspired. Confident. 

OVERVIEW BROCHURE
GRADES K–6
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LEADING PROGRAM

More students are learning to read 
successfully with Journeys than with any 
other program on the market. 
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PROVEN RESULTS

Journeys students made significant gains across 
multiple studies, including a Gold Standard study 
conducted by an independent firm.  

3

Journeys is a K–6 comprehensive, research-based English Language Arts program built on the foundation of the proven 
Journeys instructional design. Students are empowered by skill mastery, inspired by authentic, award-winning text, 
and are confident—confident in their problem-solving and critical-thinking skills, confident in their ability to 
analyze complex text, and confident that they are building the skills they need for college and careers. 

YOU MAKE A LIFETIME OF 
DIFFERENCE IN 180 DAYS.

Every day of every school year, between morning announcements and afternoon bus duty, 
you create a community in your classroom and school— a community where students 
are safe, where they take chances and make mistakes, where they grow into learners and 
readers who are empowered, inspired, and confident.

Houghton Mifflin Harcourt™ is proud to be a part of your life-enriching work. 

Percentage of Journeys 
users in select states

on spelling and word 
analysis skills

+6 Points

on vocabulary and 
comprehension skills

+7Points
on reading words at 
Kindergarten

+15 Points



Every Teacher 
Empowered. Inspired. Confident. 

YOU’RE A TEACHER, NOT A TESTER.

Teaching is about more than good test scores. It’s about inspiring curiosity, creating a 

love of learning, and sharing in the moments throughout the year when your students 

grow. Timely and purposeful assessments help you identify students’ strengths and 

weaknesses and track their progress, empowering you to be the best teacher that you can 

be for your students. That’s the goal of the integrated assessments in Journeys—to meet 

your needs as a teacher.
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Additional Assessments

1508847

HOUGHTON MIFFLIN HARCOURT

1508847-LV 4

Cold Reads
Grade 4

•	Leveled passages to build comprehension
 of increasingly complex texts
•	Complex questions requiring text evidence
•	Aligned to Common Core State Standards
•	Aligned to Depth of Knowledge Levels
•	Options for teacher-administered and 
 independent student use
•	Opportunities to develop and 
 monitor fluency

Cold Reads

COLD READS BENCHMARK AND
UNIT TESTS

14
13

96
3

Student  Date 
Lesson 7

B L A C K L I N E  M A S T E R  7 . 1 2

The Magic of Movies
Running Record Form

The Magic of Movies • LEVEL T

Behavior Code Error

Read word correctly ✓
cat 0

Repeated word, 
sentence, or phrase

®
cat

0

Omission —cat 1

Behavior Code Error

Substitution cut
cat 1

Self-corrects cut sc
cat 0

Insertion the

ˆcat 1

Word told T
cat 1

page Selection Text Errors Self-Corrections

11

12

Early movies were shown only in black and white, but by the 

1950s, color film was available. Also by this time, Hollywood, 

California, had become the movie-making capital of the world. 

In 1953 a Hollywood movie studio called Twentieth Century 

Fox introduced CinemaScope. This was a way to show movies 

on a wide screen. In the past, the images on film were 

distorted if they were stretched onto a wide screen. 

CinemaScope also featured stereo sound. Now the sound was 

as big as the picture!

By this time, movies were a huge industry. Movie studios 

spent a lot of money to make movies.

Comments: Accuracy Rate 
(# words read 
correctly/104 × 

100)

 %

Total Self- 
Corrections 

8 Lesson 7: The Magic of MoviesGrade 4
© Houghton Mifflin Harcourt Publishing Company

4_305592_OL_LRTG_L07_MagicOfMovies.indd   8 7/28/09   4:14:42 PM

RUNNING RECORDS

PREPARE FOR HIGH-STAKES ASSESSMENTS AND 
BEYOND INTO COLLEGE AND CAREER

• Screening Assessments determine the 
need for intervention.

• Diagnostic Assessments identify gaps in 
key skills to inform targeted instruction.

• Standards-Based Weekly Tests provide quick checks 
of the skills taught each week in new item formats 
including technology-enhanced. 

• Continuum Assessments™  
track student growth over time  
with valid and reliable measures. 

• Performance Assessment 
instructs students in a process for  
completing performance tasks.

GATHER INFORMATION TO 
INFORM INSTRUCTION

MONITOR AND REPORT PROGRESS AT 
REGULAR INTERVALS
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• Standards-Based Assessment 
Resource benchmarks mastery 
of skills and standards through 
technology-enhanced items and 
performance tasks. 

• HMH Common Core Reading 
Practice and Assessment App 
provides low-pressure practice 
with the item types found on 
high-stakes assessments. 

1600146

PERFORMANCE  
AssEssMENt

4

4

PERFORMANCE 
AssEssMENt

4

•  Close Reading of Complex Texts

•  Writing from Sources:  
 Opinion, Response to Literature,  
 Research Simulation

•  Performance Assessment Practice 

4

PERFO
RM

AN
C

E AssEssM
EN

t

ASSESSMENTS

Continuum Assessments available with 
select packages.

LV 4 1615195

Standards-Based
Assessment Resource
Grade 4

Standards-Based
Assessment Resource

• Includes cumulative Assessments and
 Performance Tasks
• Practice with high-stakes test formats
• Analysis of complex texts and rigorous 
 tasks and questions

Jo
u
r
n
eys

Standards-Based Assessm
ent Resource

Grade 4



WORDS ON A PAGE CAN BE SCARY.
BUT THEN SOMETHING CLICKS …

Every child starting school wants to learn how to read, and a strong foundation helps keep 

children inspired year after year.  Making the words on the page make sense so the stories 

come alive creates that love of reading. Journeys provides explicit, systematic instruction for 

the full range of foundational skills. 

Every Teacher 
Empowered. Inspired. Confident. 
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FOUNDATIONAL 
SKILLS

Additional Resources

ALPHAFRIENDS
CARDS

SOUND/ 
SPELLING CARDS

LETTER, WORD, AND 
PICTURE CARDS

BLEND-IT
BOOKS

iRead®

LETTER
VIDEOS

7
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PHONEMIC AWARENESS

DAY 1DAY 1

Whole Group

find
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Lesson 17  

Phonemic Awareness: Blend and Segment Phonemes
Directions  Tell children you will say the sounds in one of the picture names: /b/ /ŭ / /g/. 
Have children blend the sounds, say the word, and circle the picture. Repeat for book, 
rock, cat, web, leaf. Then point to the bug and have children say the name with you: bug. 
Have them say each sound in the word, write a tally mark in the box for each sound, and 
count the sounds. Erase and repeat for the remaining pictures.

52

K_RFLEAN893242_U4L17.indd   52 12/30/11   2:28 PM

Daily Phonemic Awareness

Blend Phonemes
•	 I’m going to say some sounds. You will  

repeat and blend the sounds to say a  
word. Listen: /b/ /ŭ/ /g/. What is the  
word? bug

•	 Continue	with	fit, rug, den, pet.

Segment Phonemes
•	 I will say a word. You will say the sounds  

you hear. Listen: map, /m/ /ă/ /p/. What  
are the sounds in map? /m/ /ă/ /p/ How  
many sounds do you hear in map? 3

•	 Continue	segmenting	sounds	with	win, can, log, mop.

•	 Display	Flip Chart	p.	52.	Follow	the	directions	on	the	chart	to	have	children	
segment	phonemes.

Corrective Feedback
•	 Model Blending If	a	child	misses	a	word,	

say	the	correct	word	and	model	the	task.	
The word is den. Listen: /d/ /ĕ/ /n/. What is 
the word? den

•	 Then	have	children	do	it	with	you	before	
doing	it	on	their	own.	Listen: /d/ /ĕ/ /n/. 
What is the word?	den

•	 Continue	the	activity	with	the	remaining	
words.	

Daily High-Frequency Words

Introduce
•	 Our Words to Know for this week are find,	this,	from,		

came,	but, and on. You are going to see these words in  
your reading.

•	 Use	Instructional	Routine	9	 	to	introduce	find,	this, from,  
came, but,	and	on.

Corrective Feedback
•	 Say	the	correct	word	and	have	children	

repeat	it.	Came.	What is the word?	came

•	 Have	children	spell	the	word.	c-a-m-e	How 
do we say this word?	came

•	 Have	children	reread	all	the	cards	until	they	
consistently	read	them	correctly. 	

Daily Vocabulary Boost
•	 Using	the	vocabulary	words,	ask	children	what	they	know	about	bugs.		

Examples:

	 Have you ever seen a busy bug move in a zigzag? What does it look like?

  I am going to name some things. Say “perfect” for each thing that you think is 
perfect. getting 100 percent on a test, missing a goal in soccer

  Some snakes have spots or are speckled. Do you know something else that is 
speckled?

English languagE support	 Help	English	learners	understand	the	meaning	of	

perfect.	Explain	that	when	something	is	as	good	as	it	can	possibly	be,	it	is	perfect.	

Then	ask	the	following	questions.	Can you get a better score than 100 percent on a 

test? Is getting 100 percent on a test a perfect score?

Revisit Oral Vocabulary

 busy perfect

 zigzag speckled

 patient

 ELD  ELD.PI.K.1

 ELA  RF.K.3c

 ELA  RF.K.2d

 ELA  RF.K.2f

Opening Routines • t107

DO NOT EDIT--Changes must be made through “File info”
CorrectionKey=NL-A;CA-A

from

• Each day and each phonics lesson 
start with Phonemic Awareness 
in the earliest grades.

1

• Differentiated small 
group lessons use the 
gradual-release model 
to reinforce skills.

DAY 1DAY 1small group options

formative assessment

Struggling Readers

r -o-p-e

Corrective Feedback  
When a child mispronounces a word, 
point to the word and say it. Call 
attention to the element that was 
mispronounced, say the sound, and 
then guide children to read the word. 
See the example below.

Phonics Error: 
A child reads bone as boney.

Correct the error. Say the word and 
the vowel sound. The word is bone. The 
o-consonant-e pattern means that the 
letter o stands for the sound / ̄o/.

model as you touch the letters, tapping 
the e and saying that it is silent. I’ll blend: 
/b/ / ̄o/ /n/. What is the word? bone

guide Let’s blend together: /b/ / ̄o/ /n/. 
What is the word? bone

Check You blend. /b/ / ̄o/ /n/. What is the 
word? bone

reinforce Go back three or four 
words and have children continue 
reading. Make note of errors and review 
those words during tomorrow’s lesson.

Phonemic Awareness/Phonics

Words with Long o (CV, CVCe)

Differentiate Phonics  
and Words to Know

I DO IT

•	 	Show	Picture Card rope. Name the 
picture, emphasizing the / -o/ sound.

•	 	Use	Instructional Routine 3  to model 
how to blend rope.

•	 	Write	and	underline	o_e. This pattern 
lets you know that the letter o stands 
for the long o sound, / -o/. 

•	 	Repeat	with	note, pointing out the o_e 
pattern.

•	 	Write	and	read	no, pointing out and 
underlining the letter o.

WE DO IT

•	 	Review	the	o and o_e spellings on the 
Sound/Spelling Card ocean.

•		Ask	children	to	name	the	/	-o/ word in 
each of the following pairs: ride, rode; 
smoke, smile; those, them; pick, poke.

•		Help	children	blend	the	sounds	to	
read	the	words	below.	Use	the	
Corrective Feedback if children need 
additional help.

vote stone no bone
so slope hole joke

•	 	Discuss	the	meaning	of	the	words.

YOU DO IT

•	 	Have	partners	take	turns	using	Letter 
Cards to create / -o/ words.

•	 	Have	children	record	the	words	they	
make and read the list to the group.

 ELA  RF.1.3c  ELD  ELD.PIII.1

t86 • Unit 4 Lesson 16
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DAY

english lAnguAge suPPORT

1
Phonemic Awareness
Substitute Medial Phonemes
•	 Say,	I’ll say a word: hole. Now I’ll change /ō / to / ı̆/ and say the new 

word: hill.

•	 Have	children	say	hole.	Tell	children	to	change	/ō	/	to	/	ı̆/	and	say	the	new	
word	with	you.	

•	 Have	children	say	hole.	Tell	children	to	change	/ō	/	to	/	ı̆/	and	say	the	new	
word	on	their	own.

•	 Continue,	using	the	following	words:	

like / ı̄ / to /ā / lake

seem /ē / to /ā / same

wrote /ō / to /ŏ / rot

•	 Correct	errors	by	repeating	the	process.

reteach

Phonics: Long o
Sound/Spelling card, Word cards, Picture cards
•	 Display	the	Sound/Spelling card	for	ocean.	Say	the	word	and	ask,	What 

sound do you hear at the beginning of ocean?	(/ō	/)	Write	home	on	the	
board.	Point	to	ome	and	teach	that	in	the	o-consonant-e	pattern,	o	
stands	for	/ō	/.	Write	no	and	so	on	the	board.	Point	to	o	and	teach	that	
when	a	word	ends	in	o,	the	o	stands	for	/ō	/.

•	 Show	the	Word card	for	nose.	Say,	This word ends in e. The o stands for 
/ō /. The e is silent. The word is nose. Have	children	say	the	first	vowel	
sound	and	the	word.	Show	the	Picture card	for	nose.	

•	 Follow	the	same	procedure	using	Word and Picture cards	for	note, 
rope,	and	stone.

•	 Write	the	following	words	on	a	board	or	pad:

go home Bo rose

•	 For	each	word,	point	under	the	o	as	children	say	the	sound.	Then	have	
them	read	the	word.

•	 Correct	errors	by	modeling	the	process.

Terms AbouT reAding/ 
LAnguAge ArTs

details

Sound/Spelling card:	ocean

Word cards:	nose, note, rope, stone 

Picture cards:	nose, note, rope, stone

Write-In reader	Vol.	2	pages	2–3	

context cards:	around, because, before, 
light

•	 Substitute	medial	phonemes.

•	 Read	words	with	long	o.

•	 Read	High-Frequency	Words	in	context.

mATeriALs

sHAre obJeCTiVes

Day 1

Vocabulary	 Before	the	phonics	lesson,	
preteach	the	meanings	of	the	words	so, go, 
home, rose, nose, rope, note, stone.	Use	
visuals,	gestures,	or	sounds	to	support	
children’s	understanding.

Sentence Frames	 Teach	terms	and	give	
sentence	frames	to	help	children	
participate	in	Talk	About	It.	Review	the	
term	outer space	by	recording	examples	of	
words	to	define	outer space	on	a	chart	and	
saying,	_____ is a long way away. Guide	
children	to	use	this	frame	as	they	respond.	
It is cold in _____. The stars and planets can 
be seen in _____.

Oral Language	 Write	cloze	sentences	on	
the	board	so	that	children	can	fill	in	the	
Words	to	Know.	Sample:	To be on all sides 
is to be _____. (around) To not weigh much 
is to be _____. (light) To happen first is to 
happen _____. (before) Have	children	
complete	the	sentences	and	read	them	
chorally.	Then	have	partners	read	the	
sentences	to	each	other.	

 ELA  RF.1.2a, RF.1.3b, RF.1.3c  ELD  ELD.PIII.1

 ELA  RF.1.2a, RF.1.2c  ELD  ELD.PIII.1

 ELD  ELD.PI.1.1

 ELD  ELD.PI.1.5

 ELD  ELD.PIII.1

S2 • Lesson 16
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RETEACHING AND INTERVENTION 

• The all-in-one Teacher’s 
Edition includes daily 
Tier II intervention 
lessons.

3

• Catch misunderstandings  
while teaching and  
reinforce learning.

DAY 1DAY 1

Whole Group

FORMATIVE AssEssMEnT

Corrective Feedback  
When a child mispronounces a letter-sound, 
highlight that letter, restate its sound, have 
children repeat the sound, and then guide 
them to blend the word. See the example 
below.

Decoding Error:  
A child reads robe in Line 2 as rob.

Correct the error. Review the Sound/Spelling  
Card. Say the word and the sound. The word  
is robe. The pattern o-consonant-e tells us that  
the letter o stands for the sound / ̄o/.

Model as you touch the letters. I’ll blend:  
/r/ / ̄o/ /b/. What is the word? robe

Guide Let’s blend together: /r/ / ̄o/ /b/.  
What is the word? robe

Check You blend: /r/ / ̄o/ /b/. What is the  
word?robe

Reinforce Go back three or four words and  
have children continue reading. Make note of  
errors and review those words during  
tomorrow’s lesson.

 Go to p. T86 for additional  
phonics support.

ebr o

Instructional Routine 3: Continuous Blending Routine Use the 
routine to model blending the word robe, as follows. First, write robe on the board.

•	 Point	to	Sound/Spelling Card ocean and remind children that knowing the sound/
spellings for the long o sound can help them when they read.

•	 Display	Letter Cards r, o, b, and e.

•	 Point	out	the	o-consonant-e pattern. Blend the sounds.  
Listen: /r/ / ̄o/ /b/. Have children blend with you.  
Now you blend the sounds. /r/ / ̄o/ /b/, robe 

Blending Lines Repeat the blending routine with Line 1 below; help children 
compare the words. As you point to each word, have children read the line chorally. 
Continue with Lines 2–4, providing Corrective Feedback as needed. Then call on 
volunteers to reread selected words until children can identify the words quickly.

Review	 Display	Lines	5–6	and	have	children	read	them	chorally.

Challenge Call on above-level children to read more complex words in Line 7.

Sentences	 Display	Lines	8–9.	Call	on	children	to	blend	selected	words.	Then	have	
children read the sentences chorally as you point to each word.

1. hope rope mope bone phone cone
2. hole home hose robe rode rope 
3. rod rode hop hope mop mope
4. woke note pole rose joke vote 
5. cake bike badge wish 
6. glide wanted wave mixes 
7. goat bring toast sink
8. Jones dug a hole.
9. A big bone is in the hole.

Decoding High-Frequency Words Children can now decode the  
high-frequency word going. Children will practice it along with the other  
words for this week during Opening Routines activities to build fluent word 
recognition.

Have	partners	take	turns	rereading	Blending	Lines	1–6	and	8–9.	Then	each	child	
should choose three or four rhyming words to use in writing a short poem. Have 
partners read their poems to each other.

Distribute	Reader’s Notebook Volume 2 page 1  or leveled practice  in Grab-and-GoTM 
Resources for children to complete independently.

Guided Practice2 

Apply3 

 ELA  RF.1.2b

 ELA  RF.1.3b, RF.1.3c, RF.1.3g 

 ELA  RF.1.3b ELD  ELD.PIII.1 

 ELA  RF.1.3b, RF.1.3c

Phonemic Awareness/Phonics • T17
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SYSTEMATIC PHONICS INSTRUCTION 

• Instruction includes explicit 
modeling, guided practice, 
and application.

DAY 1DAY 1

Whole Group

FORMATIVE AssEssMEnT

Corrective Feedback  
When a child mispronounces a letter-sound, 
highlight that letter, restate its sound, have 
children repeat the sound, and then guide 
them to blend the word. See the example 
below.

Decoding Error:  
A child reads robe in Line 2 as rob.

Correct the error. Review the Sound/Spelling  
Card. Say the word and the sound. The word  
is robe. The pattern o-consonant-e tells us that  
the letter o stands for the sound / ̄o/.

Model as you touch the letters. I’ll blend:  
/r/ / ̄o/ /b/. What is the word? robe

Guide Let’s blend together: /r/ / ̄o/ /b/.  
What is the word? robe

Check You blend: /r/ / ̄o/ /b/. What is the  
word?robe

Reinforce Go back three or four words and  
have children continue reading. Make note of  
errors and review those words during  
tomorrow’s lesson.

 Go to p. T86 for additional  
phonics support.

ebr o

Instructional Routine 3: Continuous Blending Routine Use the 
routine to model blending the word robe, as follows. First, write robe on the board.

•	 Point	to	Sound/Spelling Card ocean and remind children that knowing the sound/
spellings for the long o sound can help them when they read.

•	 Display	Letter Cards r, o, b, and e.

•	 Point	out	the	o-consonant-e pattern. Blend the sounds.  
Listen: /r/ / ̄o/ /b/. Have children blend with you.  
Now you blend the sounds. /r/ / ̄o/ /b/, robe 

Blending Lines Repeat the blending routine with Line 1 below; help children 
compare the words. As you point to each word, have children read the line chorally. 
Continue with Lines 2–4, providing Corrective Feedback as needed. Then call on 
volunteers to reread selected words until children can identify the words quickly.

Review	 Display	Lines	5–6	and	have	children	read	them	chorally.

Challenge Call on above-level children to read more complex words in Line 7.

Sentences	 Display	Lines	8–9.	Call	on	children	to	blend	selected	words.	Then	have	
children read the sentences chorally as you point to each word.

1. hope rope mope bone phone cone
2. hole home hose robe rode rope 
3. rod rode hop hope mop mope
4. woke note pole rose joke vote 
5. cake bike badge wish 
6. glide wanted wave mixes 
7. goat bring toast sink
8. Jones dug a hole.
9. A big bone is in the hole.

Decoding High-Frequency Words Children can now decode the  
high-frequency word going. Children will practice it along with the other  
words for this week during Opening Routines activities to build fluent word 
recognition.

Have	partners	take	turns	rereading	Blending	Lines	1–6	and	8–9.	Then	each	child	
should choose three or four rhyming words to use in writing a short poem. Have 
partners read their poems to each other.

Distribute	Reader’s Notebook Volume 2 page 1  or leveled practice  in Grab-and-GoTM 
Resources for children to complete independently.

Guided Practice2 

Apply3 

 ELA  RF.1.2b

 ELA  RF.1.3b, RF.1.3c, RF.1.3g 

 ELA  RF.1.3b ELD  ELD.PIII.1 

 ELA  RF.1.3b, RF.1.3c
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• What Will We Do?
• Let’s Eat
• It Was Snow Fun
• Boat Rides
• Fun with Gram
• Rex Knows
• Bedtime for Ray
• Pancake Ran
• A Springtime Rain
• Rosebud

• Go, Jones!
• So Much Fun
• June’s Pictures
• My Mule, Duke
• At the Beach
• Who Will Teach Us?
• Plunk, Plunk
• The King’s Song
• Ray Trains Dex
• Sweet Treats

Unit 4

Unit 4
1503756-LV 1

1503756

• High-quality decodable texts 
reinforce every phonics skill.

DAY 1DAY 1

Whole Group
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Words with Long o (CV, CVCe)

English languagE support Point out to Spanish speakers that the sound / ̄o/ is 
the same in Spanish as in English. Tell them they can use their knowledge of Spanish 
to help them read words with / ̄o/ in English. Encourage children to share words they 
know in both Spanish and English with the / ̄o/ sound. Use each word in a brief 
sentence to reinforce meaning.

phonemic awareness Warm-up I’ll change the middle vowel sound  
in a word. Listen: not. The middle sound is / ̆o/. Listen again: note. The middle  
sound is / ̄o/.

Let’s do it together. Listen: hop, hope. What word has the / ̄o/ sound? hope  
Now you change the middle vowel sound to / ̄o/ in each word I say: rob, robe; rod, 
rode; ton, tone.

Guide children to distinguish long and short o vowel sounds. When I say a word 
with the long o sound, / ̄o/, form an o with your thumb and index finger. When I say 
a word with the short o sound, / ̆o/, keep your hand in your lap. Say the following 
word pairs, stretching out the vowel sound: hop/hope; got/goat; mope/mop; 
sock/soak; coat/cot; John/Joan. 

sound/spelling Cards Display the card for ocean. 
Name the picture and say the beginning sound. Have 
children repeat after you. Listen: ocean, / ̄o/.

•	 Say	the	sound	and	give	the	spelling.	When you see the 
letter o followed by a consonant and an e, the letter o will 
often stand for the long o sound, / ̄o/.

•	 Write	and	read	hope. Cover the final e. Read hop with 
children, pointing out the short o, / ̆o/, sound. Uncover the 
e, and circle the o and the e. Point out the o-consonant-e 
pattern. Read the word with me: hope. Repeat with not 
and note. 

•	 Write	and	read	so. Point out the letter o. This is the word 
so. The letter o stands for the sound / ̄o/. Repeat with no and go.

Teach/Model1

Emerging Show Sound/Spelling Card ocean. 
Name the picture, emphasizing the beginning sound. 
Have children point to the letter, name it, and say the 
sound it stands for. Note that some English learners 
(including Hmong and Cantonese) may have trouble 
with the sound / ̄o/; provide additional modeling and 
opportunities for practice with this sound. Reinforce 
meanings of words in the Phonics lesson using Picture 
Cards phone, hose, and rope, and context sentences 
for hope, mope, rode, and home.

Expanding Have children use Letter Cards to 
make rod. Guide them in blending the sounds /r/ / ̆o/ 
/d/. Add letter e. Guide children in blending the sounds 
/r/ / ̄o/ /d/. Point out that letter e is silent. Model the 
word in a sentence, then have children use the word. 
Repeat with hop/hope. Monitor children’s production 
of the letter sounds, especially / ̄o/, as they read the 
words.

Bridging Have children build and read words using 
letter cards o, e, l, n, s, r, t, h, n, and p. Have them use 
each word in an oral sentence to demonstrate the word 
meanings.

Comprehensible Input

English languagE support

Words with Long o (CV, CVCe)
Introduce pp. T16–T17

Differentiate p. T86

Reteach p. T100

Review pp. T42, T64

Assess	 Weekly	Tests,	Lesson	16

 SHARE OBJECTIVES
•	 Learn	sound/spellings	for	long	o (CVCe).

•	 Substitute	medial	sounds	in	words	with	/	̄o/.

•	 Distinguish	long	and	short	o.

•	 Blend	and	decode	regularly	spelled	 
one-syllable words with o_e.

 SKILLS TRACE

Phonemic Awareness/Phonics

 ELD  ELD.PIII.1

 ELD  ELD.PIII.1

 ELD  ELD.PIII.1

 ELD  ELD.PIII.1

 ELA  RF.1.2a

t16 • Unit 4 Lesson 16
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Every Teacher 
Empowered. Inspired. Confident. 

ROUTINES MAKE LEARNING MORE EFFICIENT, 
SAVING YOU VALUABLE TIME.

These routines apply to instruction as well.  When learning takes place in a consistent routine, it frees up the 

brain ’s processing power to concentrate on new content, resulting in deep comprehension. The Journeys 

Close Reading Routine provides a consistent structure so you can focus on teaching the text. 
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TEACHER’S EDITION • Unit 2

Lesson 6
Lesson 7

Lesson 8
Lesson 9

Lesson 10
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PLAN

• Text Complexity Rubric saves valuable time by 
helping teachers gauge both quantitative and 
qualitative text complexity at a glance. • Text X-Ray helps 

teachers target their 
support and scaffolding 
during close reading. 

• Reader and Task Considerations help motivate, 
scaffold understanding, and foster independence 
at the level that students need.

Prepare for Complex Texts

TEXTTEXT
X-RAYX-RAY

Content 
Knowledge

Foundational 
Skills

Effective 
Expression

Meaning 
Making

Language 
Development

Zoom In on Academic Language
Guide students at different proficiencies and skill levels to 
understand the structure and language of this text.

Focus: Text Level | pp. 204–213

Remind students that when reading an informational text 
the headings can give them a hint about the main idea of a 
section of text. Point out the heading on page 207—“How 
does the Message Get my Attention?” Ask: What do 
you think this section of text will be about? how movies 
advertise to get viewers 

Focus: Sentence Level | pp. 204, 210

Lead a discussion about the author’s use of idiomatic 
expressions, such as “legs fall asleep.” Use a sentence frame 
to help students understand the meaning of this phrase.

If Carl sits too long, his _______ and go numb. 

Focus: Text Level | pp. 204–213

Remind students to use visuals to help them understand 
ideas and concepts introduced in the text. Draw their 
attention to the photo on page 206. Ask: How does this 
photo illustrate the author’s point about moviemaking 
magic? The photo shows an actor doing a flip in high heals, 
which would be extremely difficult in real life. 

Focus: Word Level | pp. 208

Students may be unfamiliar with some movie terms used by 
the author. Model for students how to use context clues. 
Provide this sentence: When the “shark” moved, the camera 
was panned. Point out that in this sentence the author is 
making a connection between the movement of the shark 
and the movement of the camera. Ask: What does the term 
pan mean? Pan means that the camera moves. 

Content and Language Instruction Make note of 
additional content knowledge and language features 
students may find challenging in this text. 

Zoom In on Key Ideas
Students should understand these key ideas after reading 
“Coming Distractions: Questioning Movies.”

Key Idea | pp. 204–205

Moviemakers use words and pictures to tell a story. 
Sometimes, they have to leave things out. Cutting out details 
can keep a movie from being too long. Some things are not 
exciting enough to show onscreen. This means movies don’t 
always show what goes on in real life.

Key Idea | pp. 206–207

Real people and real problems are not in movies. That’s why 
things in movies always look good. Studios promote movies 
in many ways. These include trailers, posters, and reviews. 
The goal is to persuade you to see their movies. 

Key Idea | pp. 208–209

All the parts of a movie must work together. If they don’t, 
people will not want to see them. The way the camera is 
used can add drama. Lighting also helps to tell the story. 
Computer effects can make some things seem very real.

Key Idea | pp. 210–211

Music adds a lot to movies. It is added when filming is 
over. Things happen very quickly at certain points in some 
movies. These sequences are called jolts per minute (JPMs). 
Moviemakers use these to keep up interest.

Key Idea | pp. 212–213

Movies entertain us. They even teach us some things. But we 
don’t have to believe everything we see in them. It’s cool to 
ask questions about them. In fact, asking questions about 
movies can be fun.

ENGLISH LANGUAGE SUPPORT Use the Text X-Ray below to prepare 
for teaching the Anchor Text “Coming Distractions: Questioning Movies.” 
Use it to plan, support, and scaffold instruction in order to help students 
understand the text’s key ideas and academic language features.

Coming Distractions How Do They Do That?

Quantitative 
Measures

Lexile 740 880

Guided Reading Level T S

Qualitative 
Measures

Meaning and Purpose Purpose: The text has clear purpose that is implied. Purpose: The text has a clear purpose that is 
implied.

Text Structure

Organization: The text uses a less conventional fact/opinion 
text structure.

Use of Graphics: The text includes clear headings and 
captions.

Use of Graphics: The text includes photos and 
captions that supplement information but are 
not necessary for text comprehension.

Language Features Vocabulary: The text introduces and explains domain-specific 
terminology.

Vocabulary: The text uses domain-specific 
vocabulary that may be unfamiliar.

Knowledge Demands Subject Matter Knowledge/Prior Knowledge: Familiar 
content and general academic learning about movies and 
communication is presented.

Subject Matter Knowledge: Some specialized 
knowledge about movie technology or 
computers may be required.

Reader/Task 
Considerations

Determine using the professional judgment of the teacher. This varies by individual reader, type of text, and the purpose and complexity of 
particular tasks. See Reader and Task Considerations on p. T93 for suggestions for Anchor Text support.

Prepare for Complex Texts  • T83
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Find the CLOSE READING 
support in each lesson.



ROUTINES MAKE LEARNING MORE EFFICIENT, 
SAVING YOU VALUABLE TIME.

Additional Resources

READER’S NOTEBOOK
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Reader’s Notebook 
Grade 4

1502823-LV 4

Reader’s Notebook
Grade 4 

1502823

Reader’s Notebook

Consumable

4_RNLERN860671_CVR.indd   1 3/7/12   10:34:47 AM EXTENDED READING TRADE 
BOOKS AND INSTRUCTION

ELA EXEMPLAR 
RESOURCE

9

MODEL AND GUIDE 

PRACTICE AND APPLY

• Annotate It strategies are point-of-use best 
practices for utilizing technology in text analysis.

• Close Reading includes a first read to Think 
Through the Text and a second read to Analyze 
specific parts of  the Text. 

• Dig Deeper explains how to think through answering 
the Analyze the Text questions and helps teach deep 
comprehension.

• Questions written at high Depth of Knowledge levels 
save time.

Extended Reading

Students will read Discovering Mars to

• study a text that explains events in chronological order.

• analyze the main ideas and details that support them.

• explore how scientists gather and analyze information.

Summary
Discovering Mars: The Amazing Story of the Red Planet traces human interest in 

Mars from early awareness and misconceptions to the sophisticated evaluations 

of unmanned spacecraft. Striking images and graphics support the author’s 

detailed descriptions and explanations of the planet that long ago captured 

human imaginations.

About the Author
Share the following information with students:

Melvin Berger has been an acclaimed writer of nonfiction for young readers 

for more than forty years. Delving into topics as diverse as music, animal life, 

weather, physics, and space exploration, Berger is known for his careful research 

and clear, concise explanations.

INFORMATIONAL TEXT

LESSON TOPIC: Space Exploration

DOMAIN: Technology and 
Innovation

Discovering Mars • T377
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CLOSE READING

• Students answer questions and make notes 
at point of use in the Student eBook.

• Consumable, complex work 
text for each lesson.

• Provides guidance for close 
reading through reading, 
rereading, and annotating 
instruction.

Consumable

Close Reader



Every Teacher 
Empowered. Inspired. Confident. 

CHILDREN’S LIVES ARE LIVED THROUGH STORY...

and they cannot wait to tell you what happened, what they know, and what they think. These stories and ideas 

become the basis for their writing, with you as a guide to help them get the words on the page and their 

voices to shine through the sentences.  Journeys includes a full range of writing instruction for genre writing, 

writing to sources, and writing required for success on high-stakes assessments. 

TEACH AND PRACTICE 
GENRE WRITING

• Each unit provides focused instruction on 
how to write in a particular genre using the 
writing traits.

• Writing process is taught with each genre.

10

WRITINGLanguage Arts WRITINGLanguage Arts

DAY 3   PREWRITEDAY 2   TEACH

LESSON FORM TRAIT

6 News Report Organization

7 Informational Paragraph Evidence

8 Book Report Purpose

9 Prewrite: Explanatory Essay Evidence

10 Draft, Revise, Edit, Publish: Explanatory Essay Elaboration

1  TEACH PLANNING AN INFORMATIONAL 
PARAGRAPH

• Display Projectable 7.8 , and read aloud the writing prompt. 
Discuss some topics they might choose to write about. 

• Point out the topic in the middle of the Web and the details and 
facts shown in the outer circles. 

• Ask: What is the main topic of the paragraph? how directors 
make movies scary What facts and details support the topic? use 
of lighting and camera angles

• Work with students to fill in the other circles with possible facts 
and details. Examples: music and sound effects; jolts per minute

 2  PRACTICE/APPLY

• Distribute Graphic Organizer 15 (Web). Discuss how students can 
use a web to plan their informational paragraphs. 

• Have students choose topics and write them in the center of 
their webs. Tell students that they should select a very 
specific topic.

• Explain that the facts and details should be relevant and hold 
readers’ interest. 

• As students use print and digital sources to find facts and details 
to include, have them take notes by writing them in the outer 
circles.

ENGLISH LANGUAGE SUPPORT 

How English Works: Productive

Text Structure Before students begin drafting their informational 
paragraphs, have them think about how they will organize their 
writing. For example, if they are writing about an experience, it 
should follow a sequence. If they are writing about evidence from 
a text, it should support the main idea or topic of their writing 
task. Guide different proficiency levels to complete a graphic 
organizer to help plan and organize their writing. Have students 
use their graphic organizers during drafting.

1  INTRODUCE WRITING FOCUS

EVIDENCE Tell students that good writers choose their words 
carefully so that they can provide information clearly and 
precisely. This information is evidence that supports their main 
idea.

• Point out that the author chose specific words to tell precisely 
what types of scenes are interesting to audiences and how 
audiences react to these scenes. Using strong words as evidence 
clearly demonstrates the author’s ideas to readers.

• Tell students that as they write, they should pause and ask 
themselves if the words they are using communicate exactly 
what they mean and whether there are other words that could 
make the meaning clearer and more precise. Point out that they 
can use additional clauses and phrases in their sentences to 
clearly show related ideas.

Annotate it! Have students highlight other examples of 
where the author has used clearly-written evidence to support his 
points. Discuss how his evidence is effectiver in supporting his 
ideas.

 2  PRACTICE/APPLY

• Write this sentence on the board: Movies show things that make 
you feel a certain way.

• Have students work in pairs to come up with different ways to 
revise this sentence so that it contains more precise words to 
provide more detailed information. Encourage students to 
condense their ideas into compound and complex sentences. 
Sample answer: Movies show violent scenes that make you feel 
fearful or excited. 

• Invite students to share and compare their revised sentences.

• Distribute Reader’s Notebook page 84  and have students 
complete it independently.

Connect to “Coming Distractions”

Instead of this... ...the author wrote this.

Fight scenes are 
interesting.

Violent fight scenes are thrilling to see. 
(p. 205)

Additional support for 
Informative Writing appears 
in the Common Core Writing 
Handbook, Lesson 7.

 ELA  W.4.2b, W.4.2c

 ELA  W.4.4

 ELA  W.4.2b, W.4.7, W.4.8

Informative Writing • T127
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WRITING

Performance Task

Write a Literary Analysis Essay
TASK In Me and Uncle Romie you read about a boy who 
learns a lesson when he visits his aunt and uncle in New York 
City.  In Dear Mr. Winston you read the letters a girl writes as 
she tries to learn more about a snake.  She learns a different 
lesson than she had expected!

Look back at both stories.  Think about James from Me 
and Uncle Romie and Cara from Dear Mr. Winston.  Reread 
sections of the texts that tell about the characters and what 
they learned.

Now write an essay to explain how the thoughts, words, 
and actions of each character help you understand what the 
character is like.  Make sure you include specific details from 
the texts to support your ideas.

Make sure your essay

• describes Cara and James.

• explains what the characters learn.

• includes specific details from the texts to support your 
ideas.

PLAN

Gather Information What are the characters like?  What 
does each character learn?  Revisit the texts as necessary.  
Which ideas can you use as you write your essay?

Introduction

Body

Conclusion

Use the annotation 
tools in your eBook 
to find evidence to 
support your ideas.

312  ELA  RL.4.1, RL.4.3, W.4.2a, W.4.2b, W.4.2d, W.4.4, W.4.9a
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DRAFT

Write Your Essay Now begin working on your essay.  Use 
the flow chart and what you have already learned about 
writing an essay to write your draft.

Write your introduction.  State your topic.  Tell which 

characters you are writing about and which story each 

one is from.  Introduce them in a way that will grab your 

readers’ attention.

In the body of your essay, tell what James from Me and 

Uncle Romie does, says, and thinks.  Use specific details 

from the story that will support your ideas and help 

your readers understand him.  Be sure to include precise 

language so you say exactly what you mean.  Explain 

what James learns.

Next, tell what Cara thinks, writes, and does.  Support 

your ideas about Cara by using concrete details from her 

letters.  Precise language will help you explain what she 

learns from her experiences.

In your conclusion, sum up your main points.  Readers 

should feel that they understand the characters and what 

each character learned.

INTRODUCTION

BODY

CONCLUSION

Write your rough draft 
in myWriteSmart.  
Focus on getting your 
ideas down rather 
than perfecting your 
word choice.

313
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Additional Resources

WRITING
HANDBOOK

GRAB-AND-GO!® 
ADDITIONAL RESOURCES

INTERACTIVE WHITEBOARD 
LESSONS

1503420

1503420-LV 4

Common Core
Writing Handbook
Grade 4

Common Core
Writing Handbook

Consumable

HOUGHTON MIFFL IN HARCOURT

Com
m

on Core W
riting H

andbook
Grade 4
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TEACH AND PRACTICE WRITING TO SOURCES

PUTTING IT ALL TOGETHER: PERFORMANCE TASKS

• After each Anchor 
Text, students use the 
evidence they gathered 
to craft a story, explain 
a statement, or support 
a claim. 

• Unit- and Lesson-level Research and Media 
tasks provide instruction and practice in 
short and extended research.  

• myWriteSmart allows students to compose, edit, 
and submit writing and performance tasks in a 
collaborative, digital tool. 

• Performance Tasks provide step-by-step 
guidance in analyzing and synthesizing 
complex texts before writing a response.

• Compare Texts 
requires students to 
use information from 
multiple sources to 
craft a story, explain a 
statement, or  
support a claim. 

End-of-Unit 
Performance 
Task

Use precise, domain-specific words.  
Make sure that verbs are in the correct 
tense and agree with the subjects in     
the sentences.

Performance Task

WRITE ABOUT READING

Response “Coming Distractions” tells how filmmakers 
use techniques to influence how we experience 
movies.  Write a paragraph about one of your favorite 
movies.  What techniques described in “Coming 
Distractions” does the film use?  How do these 
techniques help make the movie memorable?  Include 
text evidence from the selection.  Conclude by 
restating your opinion.

Writing Tip

217ELA  RL.4.2, RI.4.1, W.4.1b, W.4.1d, W.4.9b, SL.4.1a, L.4.6 
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• Interactive Lessons 
provide independent, 
learner-led digital 
tutorials and practice 
to support critical 
writing skills. 

DIGITAL SUPPORT



Every Learner 
Empowered. Inspired. Confident. 

YOU OPEN MINDS, BUILD TRUST, 
AND CREATE COMMUNITY.

Every learner wants to feel valued and a part of what is happening in the classroom without being labeled. 

Each child deserves and requires literacy instruction that is tailored to his or her individual needs.  That is 

why, in Journeys, the leading expert in Guided Reading is a special consultant of the program. 

12



GUIDED READING

YOU OPEN MINDS, BUILD TRUST, 
AND CREATE COMMUNITY.

13

IRENE FOUNTAS
Special Consultant

• Irene Fountas designed Journeys lesson plans and precisely leveled the texts for students. 

• Leveled Readers include a variety of informational and literary texts. 

• Leveled Reader Teacher Guides show teachers what makes each level of text complex or challenging to help them 
meet students’ needs. 

• A running record form for each title allows teachers to monitor students’ reading behaviors and track their growth.

• HMH Readers App allows students to hold a whole bookroom 
in their hands.  

• Teachers can easily search for texts by level and inspire 
students to read independently and in small groups with the 
engaging format.

• Literacy and Language Guide combines the expertise of 
Irene Fountas and Shane Templeton to support Balanced 
Literacy teachers in using the Journeys resources.

• The guide contains:

• Leveled Reader Database 
• Read Alouds 
• Writing Mini-lessons 
• Comprehension Mini-lessons 
• Word Study

JOURNEYS LEVELED READERS

HMH READERS APP

LITERACY AND LANGUAGE GUIDE



Every Learner 
Empowered. Inspired. Confident. 

ONE “AHA” MOMENT CAN MAKE A DAY.

Struggling readers present a special challenge of needing to see immediate success while developing 

reading skills rapidly.  When a carefully planned lesson meets success, and a student’s face lights up, that is 

why you do what you do.  Journeys intervention resources are designed to empower teachers to make that 

impact and build that confidence in students. 

14



INTERVENTION

• Reinforces weekly 
phonics, vocabulary, and 
comprehension skills in a text 
at a lower level. Interactive 
scaffolding supports analysis of 
the on-level Anchor Text. 

WRITE-IN READER

Extra Support  
for Intervention
Extra Support  
for Intervention

1505532-LV 4

1505532

Grade 4
W

rite-In Reader 

Write-In Reader 
Grade 4

Write-In Reader
Consumable

Additional Resources

AUDIO HUBINTERVENTION 
ASSESSMENTS 

LITERACY CENTERS

15

ONE “AHA” MOMENT CAN MAKE A DAY.

• Small Group Differentiated Instruction Lessons and 
Reteaching Lessons

• Reinforces skills taught each week

SMALL GROUP INSTRUCTION 

• An explicit, sequenced system of intensive intervention 
in the key reading foundational skills. 

• Instructional sessions follow the steps of Teach/Model, 
Guided Practice, and Apply.

• Reproducible pages include decodable texts, text 
passages that are Lexile® leveled, and manipulatives.

HMH DECODING POWER

DAY 2  DAY 2  DAY 2  DAY 2  SMALL GROUP OPTIONS

STRUGGLING READERS

ON LEVEL

Differentiate Comprehension
Fact and Opinion; Summarize

WE DO IT

• Have students read the first paragraph 
on p. 205.

• Help students identify facts and opinions. 
Ask, Can you verify that movies leave 
things out? How? Can you prove car 
chases are exciting?

• Write students’ responses in a T-Map on 
the board.

• Discuss with students how they could 
verify the facts they identify.

YOU DO IT

• Distribute Graphic 
Organizer 12 (T-Map) . 
Ask students to look 
through “Coming 
Distractions” for three 
facts and three opinions, 
recording them in a 
T-Map.

• Have students share their 
answers with the group 
and explain how they 
determined whether their 
choices were facts or 
opinions. Discuss how 
they could verify the facts.

I DO IT

• Explain that a fact is a statement that can be 
proved true. An opinion is a statement that 
expresses a thought or belief.

• Tell students that authors use reasons and 
evidence to support facts and opinions.

• Read aloud the first paragraph on Student Book 
p. 207. Model identifying facts and opinions.

Think Aloud
I can watch the evening news and 

verify that the trailers aren’t running; that’s a fact. 
But nobody can prove that absolutely no kids are 
watching TV during the news; that’s just an opinion.

I DO IT

• Define the terms fact and opinion. Tell students 
that authors use reasons and evidence to support 
both types of statements.

• Read aloud p. 206 of “Coming Distractions.” 
Model identifying a fact.

Think Aloud
The author says that movies don’t 

paint an accurate picture of real life. This is a fact 
because you can verify it by watching a movie that 
leaves out realistic details.

• Explain that the author supports this statement 
with two examples: leading ladies who fight in 
high heels and unemployed leading men driving 
fancy cars.

WE DO IT

• Have students read p. 205 of “Coming 
Distractions.”

• Have students identify facts and 
opinions.

• Discuss how students decided which 
statements were facts and which were 
opinions. Discuss how they could verify 
the facts they identify.

• Guide students to identify reasons and 
evidence the author gives to support 
both kinds of statements.

YOU DO IT

• Display this sentence from 
“Coming Distractions” on 
the board: Violent fight 
scenes are thrilling to see. 

• Have students come up 
with reasons why a viewer 
could agree or disagree 
with this opinion.

• Tell students to support 
their statements with 
reasons or evidence.

T138 • Unit 2 Lesson 7

 ELA  RI.4.1, RI.4.3, RF.4.4a
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DAY 2  DAY 2  DAY 2  DAY 2  DAY 2  DAY 2  

ADVANCED

ENGLISH LANGUAGE SUPPORT

WE DO IT

• Model identifying facts and 
opinions using a T-Map.

• Have students read p. 207. 
Ask them to identify facts 
and opinions. Write their 
responses in a T-Map on the 
board.

• Ask students if any of the 
opinions are worded to 
sound like facts. Discuss how 
they could tell that the 
statements were actually 
opinions.

YOU DO IT

• Distribute Graphic Organizer 12 
(T-Map) . Ask students to complete 
the T-Map with facts and opinions 
from “Coming Distractions.”

• Ask students to include reasons and 
evidence the author uses to support 
his statements.

• Have students use their T-Maps to 
present the facts and opinions in the 
selection.

• Invite students to model how they 
used the Summarize strategy to 
complete their T-Maps.

I DO IT

• Explain that authors sometimes make statements 
that sound like facts but are really opinions.

• Read aloud the first two sentences on Student 
Book p. 204.

Think Aloud
It sounds like a fact when the author 

says, “there’s no doubt that movies are fun.” But I 
can think of movies that aren’t fun. The statement is 
his opinion. 

• Read the rest of p. 204. Identify the evidence the 
author gives to support his statement that movie 
makers need to leave some things out of their 
movies.

Provide Struggling Readers, On Level, and Advanced ELs proficiency-level support during differentiated instruction.

Write these sentences on the board: You can see movies on TV. It’s more fun to see movies on TV. Use the statements to identify a 
fact, which can be verified or proven, and an opinion, which cannot. Then use the following activities for additional support as 
needed.

Emerging Expanding Bridging
Read aloud this sentence: Movies are 
fun. Ask students if they have ever 
seen a movie that they did not like. 
Label each response as an opinion. 
Contrast it with this sentence: You can 
see movies on TV. Point out that this is 
a fact because it can be verified.

If students need additional help 
distinguishing facts from opinions, use 
the following strategy. Display these 
ideas from the selection, and have 
students label them as fact or opinion:

Fight scenes are fun to see. opinion

Movie studios advertise films. fact

Stars give interviews on TV. fact

Help students paraphrase or 
summarize using complete sentences. 
Ask them to identify one sentence 
from “Coming Distractions” that states 
a fact and one sentence that states an 
opinion. Have them rephrase what 
each sentence says in their own words 
and then explain why it represents a 
fact or an opinion.

Differentiate Comprehension • T139

 ELA  RI.4.1, RI.4.3, RF.4.4a

 ELA  RI.4.1, RI.4.3, RF.4.4a
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TEACHER’S EDITION • Unit 2

Lesson 6
Lesson 7

Lesson 8
Lesson 9

Lesson 10
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Session 2.34B Phonics: Longer Words with Long Vowels a 
and i

Phonemic Awareness Warm-up

•	 Say: I’ll say a word. You clap and count its syllables. I’ll do it first. Listen: table. (two claps) I count 
two syllables in table. The first syllable has the long vowel sound /ā/. Now you do it with me. Let’s 
clap and count the syllables: table. How many syllables do you count? (two) What is the vowel 
sound in the first syllable? (/ā/)

•	 Say: Now you do it. Count the syllables and say the vowel sound in the first syllable: tiger (two 
syllables, /ī/); cradle (two syllables, /ā/); shiny (two syllables, /ī/) and racecar (two syllables, /ā/).

Teach/Model

Display the Sound/Spelling Card for acorn. Name the picture and say the target sound. Have 
students repeat the word after you. Say: Listen: acorn, /ā/. Now you say it.

•	 Say the sound and give the spelling. Say: Acorn begins with the sound /ā/. Point out 
the spellings for /ā/. The letter a can stand for the long a sound, /ā/, either alone or in the 
a-consonant-e syllable pattern. The letters ai and ay can also stand for the long a sound /ā/.

•	 Write and read gateway. Divide the word into syllables and point out the spellings for /ā/. 
Say: This is the word gateway. In the first syllable, the letter a, followed by the consonant t and 
silent e, has the long a sound /ā/. The letters ay stand for /ā/ in the second syllable. Read the word 
together. Read with me: gateway.

•	 Write and read raisins. Divide the word into syllables and point out the /ā/ spelling, ai, in the 
first syllable. Say: This word is raisins. The letters ai stand for the long a sound /ā/ in the first syllable 
of raisins.

•	 Repeat with the Sound/Spelling Card for ice cream. Point out the sound and spelling pattern  
for i before modeling how to read kindly. Continue with spelling patterns igh (higher)  
and y (flying).

Guided Practice

BLENDING Display the words in Row 1 and Row 2 below. Using Instructional Routine: 
Continuous Blending, work with students to blend each word.

climate baseball player lightest safely

painless brightness spying radio spaceship

DECODING Display the two sentences below. Call on individuals to use the Phonics/Decoding 
Strategy to blend one or more words and to read the sentences.

•	 The racecar driver sped down the winding highway.

•	 Jane likes flying a kite in the daylight.

BUILDING AND WRITING WORDS Use Letter Cards to model how to spell daytime. Say: The 
letter d stands for the first sound. The next sound I hear is the long a sound /ā/. The letters ay stand for 
/ā/. I know the letter t stands for the /t/ sound. The next sound I hear is the long i sound, /ī/. The letter i 
stands for /ī/.  The letter m stands for /m/. I know that the word time has the VCe pattern, so I add an e. 
I’ll reread to check: daytime.

•	 Guide students to identify sounds and build them with Letter Cards: exclaim, brighter, racetrack, 
reply, grateful.

•	 Then have students write each word and read it aloud.

Objectives
•	 Identify and count syllables in spoken 

words.

•	 Build, blend, decode, and write 
multisyllable words with long vowels 
a and i.

•	 Read on-level text with fluency and 
accuracy.

Materials
•	 Sound/Spelling Cards

•	 Instructional Routine: Continuous 
Blending

•	 Phonics/Decoding Strategy

•	 Letter Cards

•	 Practice Page 2.34B

Standards
RF.2.3b, RF.2.3c, RF.2.4a

Session 2.34B 1

Session 2.34BApply

•	 Distribute copies of Practice Page 2.34B, which contains the decodable story Shay and May. Tell 
students that many words in this story have the long vowels a and i. Point out that students 
have learned the following high-frequency words, which they will also read in the story: once, 
upon, woman.

•	 Read aloud the first paragraph of the story as students follow along. Point out that you do 
not misread, add, or skip words. Lead them in reading the same paragraph with fluency and 
accuracy.

•	 Have students read the passage silently, and then aloud. Remind students to track the words 
from left to right. When they come to the end of a line, they should sweep their hand down to 
the beginning of the next line and continue reading.

•	 When students have finished reading the text, choose a few sentences to review. You may want 
to focus on sentences that include words containing the target phonics skill. Have students 
read each sentence and explain in their own words what it means.

Fun with Words Optional activities for engaging, 
hands-on practice are provided in the Resources section.

English Language Support

LINGUISTIC TRANSFER Some English 
learners may pronounce “long” vowel 
sounds differently in their home 
language. Explain to students that in 
English, the /ā/ sound is usually spelled 
with the letter a plus another letter, as in 
play, paint, and way. Guide students to 
use each of the following words in a brief 
sentence to reinforce meaning: railroad, 
station, pay.

Formative Assessment and 
Corrective Feedback

IF a student makes an error, THEN follow 
this model:

Correct the error.

Guide the student to perform the task 
correctly by modeling.

Check for understanding by having the 
student repeat the task.

Reinforce: Make a note to review the 
skill during the student’s next session.

34BSession 2.  2

LVS K-6 1615219

Intervention
Assessments
Grades K-6

Intervention
Assessments

• Includes Screening, Diagnostic, and
 Progress-Monitoring Assessments

Jo
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Intervention Assessm

ents
Grades K-6

TEACHER’S GUIDE • System 2

•	Systematic,	explicit	instruction	in		
	 print	concepts,	letter	knowledge,		
	 phonological	awareness,	phonemic		
	 awareness,	phonics,	word	recognition,		
	 and	fluency	(levels	pre-K–2)	
•	Ongoing	cumulative	review
•	Language	transfer	support	for	
	 English	learners
•	Formative	assessment	and		
	 corrective	feedback
•	Hands-on	activities

For entrance, progress monitoring, and exit recommendations,
use Intervention Assessments.



BUILDING CONFIDENCE TO TAKE A RISK  
IN A CLASSROOM WHERE EVERYONE 

CAN BE SUCCESSFUL
English learners are one of the fastest-growing student populations, so in Journeys, English learner support 

is not an afterthought; it is embedded in every lesson to ensure that every student receives a world-class 

21st-century education.

16

Every Learner 
Empowered. Inspired. Confident. 

• Integrated EL Instruction is embedded into the  
Teach section of instruction so teachers do not have  
to pause to look for resources. 

• Online access to key resources in Spanish.

ENGLISH LEARNER INSTRUCTION

Whole GroupWhole Group

 SHARE OBJECTIVE

Display the Vocabulary in Context Cards , using the 
routine below. Direct students to use Student Book 
pp. 198–199.

1   Read and pronounce the word. Read the word 
once alone and then together.

2   Explain the word. Read aloud the explanation 
under What Does It Mean?

ENGLISH LANGUAGE SUPPORT Revise these 
cognates with Spanish-speaking students:

• entretenido (entertaining)
• promocionar (promote)
• críticos (critics)
• ángulos (angles)
• generado (generated)

3   Discuss vocabulary in context. Together, read 
aloud the sentence on the front of the card. Help 
students use the word in new sentences.

4   Engage with the word. Ask and discuss the Think 
About It question with students.

Give partners or small groups one or two Vocabulary 
in Context Cards.

• Help students complete the Talk It Over activity on 
the back of each card.

• Have students determine the meaning of the 
general academic and domain-specific vocabulary 
by completing the activities for all cards.

Language Detective Explain to students that 
all the Vocabulary words are often used to talk 

about movies. Have them think of a movie or 
television show they have seen and use the 
Vocabulary words to talk about their movies. 

Apply

• Acquire and use general academic and domain-
specific vocabulary. LANGUAGE

Introduce 
Vocabulary

Emerging Use an 
advertisement to explain the 
words promote and advertise. 
Say, If you advertise 
something, you are trying to 
promote it.

Expanding Demonstrate 
focus by focusing on a book. 
Ask students to complete this 
sentence frame: It is important 

to focus on what you read. 

Bridging Provide 
explanations to clarify each 
word. Then ask, Which is more 
thrilling, sleeping or playing 
soccer? Playing soccer is more 
thrilling than sleeping.

ENGLISH LANGUAGE SUPPORT

Comprehensible Input

5 6 7

8 9 10

Lesso
n

 7

thrilling
Seeing a movie on a 

giant screen can be 

thrilling.  Many people 

fi nd it exciting.

angles
A movie scene is 

usually fi lmed from 

several angles, or 

positions.

generated
Sometimes a movie’s 

success is generated, 

or created, mainly by 

word of mouth.

target
Some movies are 

made for kids. 

Kids are the target 

audience.

critics
Critics give reviews of 

movies.  Many people 

pay attention to these 

reviewers’ opinions.

jolts
Movies often include 

chase scenes so that 

viewers feel jolts, or 

bursts, of excitement.

Study each Context Card.

Use a dictionary to help you pronounce 
these words.

199
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in Context777

 Lesson

focus
Moviemakers use 

cameras to focus, or 

concentrate, on each 

fi lm shot.

advertise
Posters advertise 

movies.  People know 

a fi lm is coming when 

they see the poster.

promote
Moviemakers show 

clips of exciting scenes 

to promote their 

movies.

  entertaining
Going to a movie 

has been a fun and  

entertaining pastime 

for generations.

LANGUAGE DETECTIVE

Talk About the 
Writer's Words
In this lesson, you will 
read an informational 
text about movies.  
You will learn words 
that will help you talk 
about movies in a 
knowledgeable way.  
Work with a partner.  
Choose two Vocabulary 
words.  Use them in the 
same sentence.  Share 
your sentences with the 
class.

198  ELA  L.4.6
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Whole GroupWhole Group

 SHARE OBJECTIVE

Display the Vocabulary in Context Cards , using the 
routine below. Direct students to use Student Book 
pp. 198–199.

1   Read and pronounce the word. Read the word 
once alone and then together.

2   Explain the word. Read aloud the explanation 
under What Does It Mean?

ENGLISH LANGUAGE SUPPORT Revise these 
cognates with Spanish-speaking students:

• entretenido (entertaining)
• promocionar (promote)
• críticos (critics)
• ángulos (angles)
• generado (generated)

3   Discuss vocabulary in context. Together, read 
aloud the sentence on the front of the card. Help 
students use the word in new sentences.

4   Engage with the word. Ask and discuss the Think 
About It question with students.

Give partners or small groups one or two Vocabulary 
in Context Cards.

• Help students complete the Talk It Over activity on 
the back of each card.

• Have students determine the meaning of the 
general academic and domain-specific vocabulary 
by completing the activities for all cards.

Language Detective Explain to students that 
all the Vocabulary words are often used to talk 

about movies. Have them think of a movie or 
television show they have seen and use the 
Vocabulary words to talk about their movies. 

Apply

• Acquire and use general academic and domain-
specific vocabulary. LANGUAGE

Introduce 
Vocabulary

Emerging Use an 
advertisement to explain the 
words promote and advertise. 
Say, If you advertise 
something, you are trying to 
promote it.

Expanding Demonstrate 
focus by focusing on a book. 
Ask students to complete this 
sentence frame: It is important 

to focus on what you read. 

Bridging Provide 
explanations to clarify each 
word. Then ask, Which is more 
thrilling, sleeping or playing 
soccer? Playing soccer is more 
thrilling than sleeping.

ENGLISH LANGUAGE SUPPORT

Comprehensible Input

5 6 7

8 9 10

Lesso
n

 7

thrilling
Seeing a movie on a 
giant screen can be 
thrilling.  Many people 
fi nd it exciting.

angles
A movie scene is 
usually fi lmed from 
several angles, or 
positions.

generated
Sometimes a movie’s 
success is generated, 
or created, mainly by 
word of mouth.

target
Some movies are 
made for kids. 
Kids are the target 
audience.

critics
Critics give reviews of 
movies.  Many people 
pay attention to these 
reviewers’ opinions.

jolts
Movies often include 
chase scenes so that 
viewers feel jolts, or 
bursts, of excitement.

Study each Context Card.

Use a dictionary to help you pronounce 
these words.
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Vocabulary
in Context777

 Lesson

focus
Moviemakers use 
cameras to focus, or 
concentrate, on each 
fi lm shot.

advertise
Posters advertise 
movies.  People know 
a fi lm is coming when 
they see the poster.

promote
Moviemakers show 
clips of exciting scenes 
to promote their 
movies.

  entertaining
Going to a movie 
has been a fun and  
entertaining pastime 
for generations.

LANGUAGE DETECTIVE

Talk About the 
Writer's Words
In this lesson, you will 
read an informational 
text about movies.  
You will learn words 
that will help you talk 
about movies in a 
knowledgeable way.  
Work with a partner.  
Choose two Vocabulary 
words.  Use them in the 
same sentence.  Share 
your sentences with the 
class.

198  ELA  L.4.6
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EL SUPPORT

• A variety of best practices are included to help all learners 
make connections and master the English language. 

Whole Group

FIRST READ SECOND READ

LINGO
dub: adding a sound 

track to a movie after 

fi lming is complete

LINGO
quick cut: fast scene 

changes that are meant 

to jolt and excite you

Could you imagine Star Wars without the music?  
Music is a great trick to keep our attention.  Generally, 
we don’t even think about the music.  
But without it, movies just wouldn’t be as 
exciting.  Did you know editors dub in 
the sound track after the movie is fi lmed?  
� e actors may not even hear the fi nished 
sound track until they see the fi nal cut 
of the movie. 

Jolts Per Minute
Lighting, music, camera angles, and special eff ects 

are all ingredients that make movies exciting and fun.  
But moviemakers have other tricks they use
to keep us watching.  One of these tricks is
called jolts per minute ( JPM).  JPMs are 
fast, exciting quick cuts or action sequences 
that get you excited.

ANALYZE THE TEXT

Domain-Specifi c Vocabulary What do 

the terms dub and action sequence mean?  
What do they have to do with the topic of 
making movies?

210 

4_RFLESE864334_U2AT07.indd   210 5/4/2012   4:03:21 PM

Try It Out!
Music can play a big role in a movie’s JPMs.  Suppose Revenge of the 

Mighty Hamburger needs a sound track.  Get out your CD collection.  Pick 
out some songs that would fi t these scenes.

• � e Mighty Hamburger is rolling down the hill on his skateboard 
going 60 miles per hour.  � e cops are chasing him and getting closer 
and closer.

• � e Mighty Hamburger and a beautiful cheeseburger take a stroll 
along the beach at sunset.

Did you use diff erent kinds of music for each scene?  Why or why not?  
Could you use something other than music to beef up a movie’s JPMs?

211
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Cite
Text Evidence

Think Through 
the Text

8  Why do you think the author has included Try It 
Out! boxes? The author may want to give the 
reader a chance to use the ideas presented in 
the selection. 

9  What did you learn about music on p. 210 that 
could help you with the Try It Out! activity? The 
author says that music keeps the viewers’ 
attention and makes the movie more exciting.

ENGLISH LANGUAGE SUPPORT Break down 
the question: What did you learn about music 
on p. 210? How can that help you with the Try 
It Out! activity?

10  In what section of the selection might you look 
for information to help you answer the last 
question in the Try It Out! box? The section 
titled Jolts Per Minute is a good place to look 
for ways to beef up JPMs. It is also a good place 
to look if you can’t recall what JPMs are. What 
information in that section is helpful? The 
author says that lighting, camera angles, special 
effects, quick cuts, and action sequences make 
movies exciting and add to their JPMs.

Emerging Read the last 
sentence on p. 211. Explain 
that beef up means improve. 
Ask yes/no questions about 
things that could be “beefed 
up.” Example: Would you beef 
up your story?

Expanding Explain that, in 
English, little words, such as 
up, can change the meaning 
of a word they follow. Read 
the last sentence on p. 211, 
and ask students what beef up 
means. improve, make better

Bridging Invite students to 
use idiomatic expressions, 
such as catch up, give up, hold 
up, make up, and beef up, in 
complete sentences.

Example: Run to catch up to 
your friends. We need to beef 
up the platform..

ENGLISH LANGUAGE SUPPORT

Idiomatic Language

 ELA  RI.4.1 

 ELA  RI.4.3
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• Proficiency-based scaffolds are in 
easy-to-locate boxes at point of use in 
the Teacher’s Editions. 

Performance Task

Digital ResourcesDigital Resources
DRAFT 

Write Your Paragraph Use the information in 

this chart to help you organize your paragraph.

Main Idea Sentence
Start with a strong topic sentence that tells 
what your paragraph will be about.  The 
sentence should get the reader’s attention.

Details
Write about how coral polyps and jellyfish 
are alike.  Then write about how they are 
different.  Look at your Venn diagram for 
ideas.  Use facts from Animals Building Homes 
and Jellyfish.  Use nouns that tell about more 
than one correctly.

Conclusion
Give your paragraph a strong conclusion 
sentence.  Your conclusion sentence should end 
the paragraph by saying the important ideas 
again. 

Write your 
draft in
myWriteSmart.

367

DO NOT EDIT--Changes must be made through "File info"
CorrectionKey=NL-A;CA-A

2-1_RNLESE543355_U2PT.indd   367 9/24/2014   11:31:59 AM

english language suPPORT

Write an Informational 
Paragraph
•	 Introduce	the	Performance	Task	on	Student Book	

p.	366	by	reading	the	task	with	children.	Help	
them	identify	the	key	parts	of	the	prompt.	Use	
steps	1–4	on	p.	T479	to	guide	children	in	analyzing	
the	prompt.

Plan
•	 Page	through	Animals Building Homes	and	Jellies	

with	children.	Focus	both	on	the	words	and	on	the	
pictures.	Ask	what	is	the	same	between	the	two	
groups.	(both groups are made up of animals)

•	 Call	attention	to	coral	polyps	and	to	jellyfish.	Ask	
where	both	groups	of	animals	live?	(in water)	Ask	
how	they	protect	themselves.	(Jellyfish sting, and 
coral polyps grow a limestone cup around their 
bodies)

•	 Discuss	how	the	appearance	of	coral	polyps	and	
jellyfish	is	similar.	(both have tentacles, some 
jellyfish live in groups)

Think Aloud
I’ve looked through Animals	

Building	Homes and Jellies, and I will create Venn 
diagrams to organize my information. First, I 
create a Venn diagram to explain how coral 
polyps and jellyfish are similar. I will fill in facts 
from the texts explaining how both are the same 
in the center of the diagram and then I will fill in 
how they are different by filling in the differences 
in either the coral polyp or jellyfish part of the 
diagram. Next I will create another Venn diagram 
to explain how coral polyps and jellyfish look alike 
and ways they look differently. Finally I will use 
my Venn diagrams to write about how coral 
polyps and jellyfish are alike and how they are 
different. 

•	 Distribute	Graphic	Organizer	14 	to	children.	
Guide	them	to	complete	a	Venn	Diagram	with	
details	about	how	the	two	groups	are	the	same	
and	how	they	are	different.

To support children before they start this task, 
use the following Interactive Whiteboard 
Lessons.

 Text Analysis

 Informative Writing

Emerging To help children 
fill out the Venn Diagram, 
have them work with a 
partner to complete these 
sentence frames:

The Venn Diagram helps me 
organize how things are 
______ and ______.

Polyps and jellies are ______ 
because they both ______ 
and ______.

However, polyps and jellies 
are ______ because ______.

Expanding Have  
children fill out the sentence 
frames independently. In 
mixed-ability groups have 
them discuss their sentences 
and exchange suggestions 
before completing their Venn 
Diagrams.

Bridging Have children 
discuss with a partner how 
the animals in Animals 
Building Homes and Jellies are 
alike, and mark that on the 
Venn Diagram. Then have 
children discuss how the 
animals are different, and 
mark that on the Venn 
Diagram. Discuss whether the 
animals are more alike than 
different.

Use Sentence Frames

 ELA  W.2.2, W.2.4, W.2.5, W.2.8, W.2.10, SL.2.2, L.2.1g

Performance Task

Write an Informational 
Paragraph
TASK Look back at Animals Building Homes and 

Jellies.  Read about coral polyps and jellyfish.  

Use the text and the pictures to help you think 

about how these animals are alike and how they 

are different.  Then write an informational 

paragraph for young scientists.  Explain how the 

animals are alike and how they are different.

PLAN 

Gather Information Talk with a group of 

classmates about Animals Building Homes and 

Jellies.  What are coral polyps and jellyfish like?  

How do they survive?

Then list facts in a Venn diagram.

• Where do coral polyps and jellyfish live?

• How do coral polyps and jellyfish protect 

themselves?

• Do coral polyps look like 

any of the jellyfish in 

Jellies?  In what ways do 

they look the same or different?

Coral Polyp JellyfishBoth

Use the tools in 
your eBook to 
remember facts 
about coral 
polyps and 
jellyfish.

366  ELA  W.2.2, W.2.5, W.2.6, W.2.8, SL.2.2, L.2.1b, L.2.1f
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You would protect yourself with millions of 

tiny, mechanical cells that, when touched by 

another animal, release a chemical and sting.  Like 

a bow and arrow.  You would not know if you 

were stinging a friend or an enemy.  You would 

not even know what a friend or an enemy was!

Comb jellyfish

341
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Sea turtles, dolphins, and whale sharks 

would try to eat you. 

You wouldn’t worry about it because 

you couldn’t.

You would just float on. 

Rhizostone 
jellyfish

340
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DAY 1DAY 1

Whole Group

3   Why does the author want you to imagine you are a jellyfish? to 
help readers really think about the life of a jellyfish What 
language does she use to help you imagine this? She uses the 
word you when she’s describing what the jellyfish do.  

4   How can you use the text on page 341 to figure out the meaning 
of the word mechanical? The text around the words “mechanical 
cells” tells me that this is something that happens without the 
jellyfish making it happen. How can you use the text on page 
341 to figure out the meaning of the word chemical? The text 
says when a chemical is released that it stings. This makes me 
think that a chemical might be something a jellyfish uses to hurt 
animals. 

for students with disabilities Have children work with 
partners to read Jellies. Partners take turns reading a portion of 
the text aloud and reading along. Partners ask each other 
questions about the text and reread together to answer their 
questions.

3

4

english language suPPORT

How English Works: Interpretive

Connecting Ideas Remind children that authors use 
special words to connect, or put together, ideas in 
sentences. Tell children that because, and, or, and also 
are examples of connecting words. Reread page 340 
aloud, emphasizing the connecting word because, and 
write it on the board. Discuss how it connects the ideas 
in both parts of the sentence. Guide children to write a 
new sentence using the word because.

 ELA  RI.2.8  ELD  ELD.PI.2.7

 ELA  RI.2.4  ELD  ELD.PI.2.6

 ELD  ELD ELD.PII.2.6

Anchor Text (SB pp. 340–341) • t427
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Use Sentence Frames

How English 
Works

Comprehensible Input

Additional Resources

BILITERACY 
RESOURCES

LANGUAGE SUPPORT 
CARDSEL  SUPPORT READERS

17

• Language X-Ray includes a Zoom in on… feature that 
provides support for unfamiliar topics, language, and 
text structure that make the English language confusing.

LANGUAGE WORKSHOP 
Online tool provides up to 60 minutes of small group 
instruction to support reading, writing, listening, 
and speaking, and includes these features:

• Vocabulary Network 
promotes learning 
words through semantic 
relationships including 
related forms, synonyms, 
antonyms, examples, 
phrases, common 
collocations, alternate 
meanings, and cognates.

day 2

Vocabulary Network

example

related form

synonym

antonym

phrase

collocation cognate (language)

alternate meaning
KEY

understanding

understandably

understandable

understand 

Do you understand? feeling or showing
sympathy 

know learn

misunderstand

writing

signs

speaking

talk

respond

tell

communication

don’t talk

communicate 

gestures

Words About Language

CollaboRate

At a Glance - Day 2
objeCtives
•	Offer opinions and add 

information

•	Identify and use connecting 
words to comprehend text

•	Learn and use vocabulary

MateRials
Model Conversation K.7

Blank Vocabulary Network

standaRds FoCus
Offering opinions

Reading/viewing closely

Selecting language resources

Understanding cohesion

 voCabulaRy netWoRk
Words About Language
communicate, understand

vocabulaRy netwoRk

Use the Vocabulary Network below to help children expand their 
understanding of the vocabulary words in Lesson 7. This network 
shows the relationships among the vocabulary words, related forms, 
synonyms, antonyms, examples, phrases, common collocations, 
alternate meanings, and cognates.
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Jellies
Lesson 10

SHARE OBJECTIVES

•	Say	and	use	high-utility	words	
and	Academic	English	terms

•	Use	words	and	phrases	to	
describe	ocean	creatures

•	Use	sentences	with	because to	
discuss	facts	and	opinions

HIgH-UTIlITy WORdS

•	=	Spanish cognate

bump:	hit	or	knock	against	
something

float:	to	rest	on	or	close	to	the	
surface	of	the	water	• flotar

protect:	to	keep	safe	• proteger

slimy:	slippery	or	wet	to	the	touch	

sting:	to	cause	pain	with	tentacles	
or	stingers	

Tier 1 Word: jellyfish

After	using	this	card,	continue	with	
the	remainder	of	Day	1	instruction	in	
Unit	2	Teacher Edition, pp.	E42–E43.

Build Background
AcTivATe Prior KnoWledge Ask	What kinds of 
creatures live in the ocean? Explain	throughout	the	
week	that	you	will	be	discussing	ocean	creatures.

FronTloAd HigH-UTiliTy Words Display	the	high-
utility	words.	Read	them	aloud	and	have	children	
repeat.	Share	the	child-friendly	explanations.

•	Introduce	the	labeled	item	as	you	display	the	front	
of	the	card.	A jellyfish is a creature that lives in the 
ocean. Jellies have a mouth to eat food. They do 
not have arms or legs. They have long tentacles like 
these to catch food and sting enemies. How are 
jellyfish like us?	(They	have	mouths	to	eat.)

•	Some jellyfish float near the surface of the ocean. 
They can float close to the shore, where we swim 
and play in the water. Have you ever felt a jellyfish 
bump into you? Was it slippery and slimy?	(Possible	
answer:	Yes,	I	felt	a	jellyfish.	It	was	very	slimy!)

•	Jellyfish have tentacles to keep other creatures from 
eating them. How do tentacles protect jellyfish?	
(Tentacles	can	sting	anything	that	gets	close	to	the	
jellyfish.)

TAlK iT over Engage	children	in	a	discussion	about	
ocean	creatures. What do you know about jellyfish? 
What do jellyfish look like? How do they live in the 
water?	Guide	children	to	complete	a	word	web	like	
the	one	below.

Jellyfish

sting to  
protect

soft  
and slimy

float in  
the water

have  
tentacles and 

a mouth

•	Use	sentence	frames	such	as	the	following	to	
support	discussion:

1.	 Jellyfish	sting	to	 protect 	themselves.

2.	 Just	like	us,	jellyfish	have	a	 mouth .

•	Display	the	completed	word	web	as	a	reference	
throughout	the	week.

Teach Academic English
TeAcH senTences WiTH because Display	Jellies.	
This week we will read a selection called Jellies. While 
we read, we will point out sentences about jellyfish 
that we can prove are true. 

•	Write	Jellyfish cannot think because they do not 
have brains.	Explain	that	this	sentence	is	a	fact	
because	it	can	be	proven	to	be	true.	Then	point	out	
the	word	because. Say	Because is a word that tells 
the reason for something. A reason can be a fact or 
an opinion. They	do	not	have	brains is a fact because 
it can be proven true. 

•	Write	He does not like jellyfish because they are 
gross. Underline	because.	Point	out	that	because 
they are gross	is	the	reason	he	does	not	like	jellyfish.	
Explain	that	this	reason	is	an	opinion.	You	cannot	
prove	that	something	is	gross.	

Function:	Discuss	Facts	and	Opinions

Form Examples

Sentences	with	
because

He	does	not	like	
jellyfish because they	

are	gross.

Jellyfish	cannot	think 
because they	do	not	

have	brains.

•	Display	these	sentence	frames	and	help	children	
complete	them	orally:

1.	 Jellyfish	cannot	choose	where	to	go	 because 	
they	do	not	have	brains.	

2.	 I	do	not	like	to	touch	jellyfish	 because 	they	
are	slimy.

3.	 She	does	not	like	the	book	 because 	it	is	
boring.

•	Have	children	identify	facts	and	opinions	in	the	
frames.	Then	have	them	write	sentences	using	
because	that	give	facts	and	opinions.

ACAdEmIC EnglISH RUBRIC

Refer	to	this	rubric	throughout	
the	week	as	you	evaluate	
children’s	use	of	Academic	
English:

Beginning
Children	give	brief	answers	using	
because.	Children	can	state	a	
fact	or	an	opinion	when	they	see	
a	picture,	for	example,	Jellyfish 
float.

low intermediate
Children	can	use	because	to	
complete	sentence	frames	that	
identify	facts	and	opinions,	for	
example,	Jellyfish don’t get mad	
_____	they have no brains.

High intermediate
Children	can	construct	sentences	
that	identify	facts	and	opinions,	
given	prompts	or	models,	for	
example,	Why don’t jellyfish 
worry about things?	

Proficient
Children	can	write	and	say	
sentences	that	identify	facts	and	
opinions	from	a	selection,	with	
fewer	prompts.

WORk WITH IdIOmS

Explain	and	discuss	the	meanings	
of	the	following	idioms:

to bump into someone:	to	see	
someone	you	didn’t	expect	to	see

wash up:	when	something	is	
moved	by	water	onto	land

Language Support Card 

Photo	credit:	©	Sisse	Brimberg/National	
Geographic/Getty	Images.

Grade 2, Unit 2

Language Support Card

Jellies 

Lesson 10

jellyfish

day 1

LANGUAGELANGUAGE
X-RAYX-RAY

ConneCt to text

Use the Language X-Ray below to help children focus 
on the language in Amelia’s Show-and-Tell Fiesta. Refer 
children to the ten pages of the read-aloud story as 
shown on Teacher Edition pages T110–T111.

Zoom in on the Genre

Amelia’s Show-and-Tell Fiesta is a realistic fiction story. Realistic 
fiction is a made up story but has characters, settings, and events 
that could be real. The pictures and words tell about real things. 
Many children do get ready for school just like Amelia does in this 
story.

Zoom in on Words and Phrases

to picture (v.) = to see in your mind

fiesta = a big party, a celebration, with dancing and parades

before the rooster = very early in the morning

fiery = has the bright red color of fire or spicy chili peppers

flock = a big group of birds who stay together

Zoom in on Cultural References

The title of this story mentions Show-and-Tell. Children bring 
special things to school for show-and-tell to share with their class. 
Children tell what’s special about what they share. Amelia thinks 
about bringing her special fiesta dress for show-and-tell.

Amelia remembers Carnival in the country where she used to live. 
Carnival is a special time that lasts many days. People wear bright 
costumes, dance, and have big parades and parties. It is a very 
happy time.

At a Glance - Day 1
essential Question

How do animals 
communicate? 
How do people 
communicate?

objeCtives
•	Share knowledge about 

a topic

•	Ask and answer questions 
about a read-aloud text

•	Identify and use connecting 
words to comprehend text

•	Learn and use vocabulary

MateRials
Amelia’s Show-and-Tell 
Fiesta (Teacher Edition, Unit 2 
pages T110–T111)

Vocabulary Card K.7

standaRds FoCus
Reading/viewing closely

Selecting language resources

Understanding cohesion

 voCabulaRy netWoRk
Words About Language
communicate, understand
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Every Reader 
Empowered. Inspired. Confident. 

LAUGHING AND MAKING CONNECTIONS 
WHEN STUDENTS GET THE HUMOR

The whole point of reading is to escape to another time and place, become another person, or see things 

that you may otherwise never experience. That is why Journeys texts are considered the best on the market 

with award winners and favorite authors and titles at every level. 

18

AWARD-WINNING TEXTS 
Engaging text exemplars and award-winning texts  
that students want to read and are worthy of rereading. 



STUDENT TEXTS

ALL-IN-ONE INSTRUCTIONAL SUPPORT 

STUDENT eBOOK

Easy-to-locate instructional support 
for all areas of literacy is included in the 
Student Book.

Student eBook allows purposeful integration of digital resources 
as a natural part of the instruction and practice.

by

Frank W. Baker 

ESSENTIAL QUESTION

How are movies a form 

of communication?

203
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INFORMATIONAL INFORMATIONAL INFORMATIONAL INFORMATIONAL INFORMATIONAL INFORMATIONAL INFORMATIONAL INFORMATIONAL INFORMATIONAL 
TEXTTEXTTEXT

Photographs and 
Captions Informational 
text generally includes 
photographs.  A caption 
explains what an individual 
photograph shows and 
often includes additional 
information about the topic.

Informational text, such 
as this magazine article, gives 
facts and examples about a 
topic.

Lesson 7

Today’s movies contain all sorts of 
make-believe characters and 

dangerous or seemingly impossible 
sequences.  How do moviemakers create such characters and actions?  How do they make them look believable?  They use 
special effects.

There are many different kinds of special effects used in movies.  Some examples include computer animation, blue-screen or green-screen filming, and model making.  Others are makeup effects, stunt effects, and sound effects.  The whole movie 
industry changes as new special-effects techniques are developed.  New techniques lead to more exciting possibilities!

The movie Jurassic Park won awards for special effects.  Director Steven Spielberg and his team of special-effects artists 
needed to make a variety of dinosaurs seem to come to life.  They worked for three years to update old special-effects 
technologies and to develop new ones for the film.

by Allan Giles

How
That?
Do They Do

TEXT FOCUS

GENRE

218  ELA  RI.4.7, RI.4.10, RF.4.4a, RF.4.4b
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Two Connected Texts

• Teacher direction guides when students highlight 
and take notes as a natural part of instruction. 

• Vocabulary
• Comprehension
• Speaking and Listening
• Grammar
• Writing

• Add words to myWordList 
directly from the Vocabulary 
page. 

• Complete skills practice 
right from the Student 
eBook. 

• Highlight and annotate 
while reading, and save the 
comments to myNotebook.

• Record conversations 
about the text. 

Annotate it!

FIND IT ONLINE

thinkcentral.com

Log in to your 
FREE TRIAL

From the DASHBOARD, 
filter by GRADE LEVEL

Choose a LESSON, 
look for the ICON

Select STUDENT 
eBOOK

1 2 43
19



Every Reader 
Empowered. Inspired. Confident. 

STORIES THAT YOUR STUDENTS ARE STILL 
TALKING ABOUT AROUND THE DINNER TABLE

As an avid reader, you share what you are reading and talk about it with other readers.  You can empower 

students to do the same with the texts in Journeys.  And with the digital features in Journeys, you can incorporate 

tools and devices that 21st-century learners want to use all the time. 

20

EXTENDED READING TRADE BOOKS

Students can step out of the Student Book 
and apply the close reading routine to engaging  
informational and literary trade books in print and 
digital formats. 



79

Start with an introduction to 
possible pet owners. Encourage 
them to think about whether 
owning a pet is right for them. 
End the essay with a conclusion 
that sums up your ideas.

 Give examples of the responsi-
bilities of pet ownership (food, 
water, shelter, exercise).

 Give examples of problems 
that can be caused when 
people abandon their pets 
(problems for the pet, for
 the environment, and for 
animal shelters).

 Use a variety of sentence types 
and clear transitions between 
paragraphs.

Here are some tips: 

Do I have 
time to care 

for a pet?

4_RNLESE865829_U6W30.indd   79 5/16/2012   2:16:56 AM

STUDENT 
RESOURCES

STORIES THAT YOUR STUDENTS ARE STILL 
TALKING ABOUT AROUND THE DINNER TABLE

PROJECT-BASED LEARNING

Project-based learning instructional support 
helps students read and respond to the 
Extended Reading Trade Books.

Extended Reading

PR
O

JE
C

T

Extended Reading Launch Discuss Prepare Present Assess Refl ect

 SHARE OBJECTIVES

• Gather relevant information from print and digital 
sources.

• Build knowledge through topic investigation.

• Collaborate with a group to initiate a project plan. 
LANGUAGE

Mars Expedition Seminar
✔ Set the Stage

✔ Introduce the Task

✔ Clarify Project Requirements

✔ Form Teams

Set the Stage
You may wish to use ideas such as these to immerse students in 
the topic during the course of the project.

• Invite a guest speaker to talk with students about this topic.

• Decorate the classroom with a space theme.

• Take students on a virtual field trip to a planetarium or 
observatory.

Introduce the Task
As students read Discovering Mars over the next two weeks, they 
will gather important facts and details about the “Red Planet.” 
They will also research the answer to the Essential Question: Why 
are people interested in space exploration?

Display the following project prompt: You and your teammates 
have been identified as experts on space exploration and asked 
to give a seminar, or instructional presentation, about sending a 
team of astronauts to Mars. To deliver your seminar, you will need 
to prepare a script for what each of you will say, a handout or fact 
sheet to help the audience remember your key points, and one or 
more visuals to support the information you share.

Tell students that they will use the trade book and two other 
sources of their choice to develop a seminar, or instructional 
presentation, explaining the benefits of sending astronauts to 
Mars and what the undertaking might entail.

Clarify Project Requirements
Tell students that they will work in small teams over the next 
two weeks to manage the development of their project and then 
present it to an audience. Explain to students that, as a team, they 
will choose their own visuals for the project presentation.

Tell students that the purpose of the project should answer the 
essential question in a way that teaches their audience about 
their topic. Work with students to brainstorm qualities of a good 
speech and possible visual aids they might incorporate. Discuss 
with students the ideas, listed below, and encourage students to 
add their own ideas.

A Good Informational 
Speech . . .

Possible Audiovisual Aids 
Include . . .

• clearly states the topic.

• answers a question.

• includes facts and strong 
support from research 
sources.

• engages the audience and 
provides information in a 
memorable way.

• posters, drawings, and 
photographs.

• presentation slides.

• digital animations or 
cartoons.

• news clips, film scenes, 
interviews, or music videos.

• background music and 
sound effects.

Form Teams
Break students into groups of three to six and assign each team 
member a role for the project. If students are familiar with 
project work, you may want to allow them to choose their 
own roles after they have had a chance to discuss the project.

ENGLISH LANGUAGE SUPPORT Ensure that all students are 
included in teams in which they can be supported as well as 
challenged. Students at all profi ciency levels can contribute to 
all aspects of research, but students at the Emerging and 
Expanding levels may feel more comfortable working with an 
English-profi cient team member to present their fi ndings.

Point out that time management and prioritizing tasks are 
important responsibilities that are built into the assignment. Tell 
students that you will work with them this week to help them 
manage their time in order to meet their goals. Then give students 
time to discuss the project components and how they might 
approach each one.

Launch

 ELA  RI.4.9, W.4.7, W.4.10, SL.4.4a, SL.4.5
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DIGITAL RESOURCES

Great texts integrated with digital resources motivate  21st-century learners. 

• Stream to Start™ begins each 
unit with content-connected, 
engaging video. 

• fyi provides texts and sources for 
research and extended reading on 
science and social studies domains 
and topics. 

Additional Resources

GRAMMAR SNAP VIDEOS HMH IN THE NEWSAUDIO HUB

21

• Channel One News® sparks 
conversations on current events 
and fosters critical thinking skills. 

READING ADVENTURES MAGAZINE
Engaging magazine format keeps students engaged after the test with a different format and interesting topics. 

22 

Frogs, toads, salamanders, and newts 

are amphibians. The word amphibian 

means “double life” because these  

animals live part of their lives in water 

and part of their lives on land. An  

amphibian starts life in the water and 

then lives on land as an adult.

Amphibians lay their eggs in the 

water. These eggs do not have a hard 

shell. They are more like jelly. Young  

amphibians that hatch from the eggs 

look very different from adult amphib-

ians. The young breathe with gills. They 

have tails that help them swim.

 As young amphibians grow, 

their bodies change. They grow legs. 

Lungs develop and their gills disappear.  

These changes allow amphibians to live 

on land and breathe air with their lungs. 

The skin of amphibians is not  

protected by hair, feathers, or scales like 

other animals. Their skin is permeable, 

which means they can absorb  

air and water through 

their skin. 

Salamander

AmphibiAn

23

Scientists know of approximately 

6,000 different kinds of amphibians, but 

this number could change quickly.  

Scientists say that more than 120 amphib-

ian species have already disappeared from 

the world. These kinds of amphibians are 

extinct, meaning that all members of the  

species have died.

Many different things are threatening 

the lives of amphibians, including habitat 

loss, pollution, introduced species, and a 

parasitic fungus. Scientists say that 2,000 

to 3,000 of the amphibian species in  

the world are now threatened with  

extinction. It is the biggest extinction  

crisis in today’s world.

TREE FROG
Most amphibian 
species are frogs. This 
is a common tree frog.

NEWT
Most newts and salamanders 
are found in the cool forests 
of North America, Europe, 

and northern Asia.

Amphibians are found on all the  

continents except Antarctica. They are 

ancient animals that have been around  

for about 360 million years. However,  

their lives are being seriously  

threatened in today’s world.

Alert!AmphibiAn

1503618
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Achievement
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Museums often advertise to tell 
people about new or special exhibits. 
Create an ad for a real or imaginary 
museum. You might design your ad 
as a jingle to sing on the radio, a  
billboard, or a poster. Include 
in your ad three facts about the 
museum a visitor would need to 
know. Your ad might tell where 
the museum is located, when it’s 
open, and what its special exhibits 
are. You could also include quotes 
from people who have visited 
the museum. For example, “Ed 
Crowe” might say: “I think this 
is the best museum I’ve ever 
been to!” 

inexpensive injustice independence
incredible immeasurable

NOT!Impossible?

45

The poem below is about exploring with words. 
However, some of its words are missing! The words in 
the box have the prefixes im- and in-. On another sheet of 
paper, use each word to fill in the blanks. Check the spell-
ing of the prefix and base word that make up each word.

Climb to the top of Mount Everest
And take in the ______________ view.
Explore the sea’s ______________ depths
With Captain Nemo and his daring crew.

March with Martin Luther King Jr.
to protest _____________ in our nation.
Listen to Thomas Jefferson speak 
Of _____________ and unfair taxation.

Impossible! Improbable! Is that what you say?
Well, that’s incorrect! You can do it today.

Exploring can be _____________ . 
It doesn’t have to cost you a dime.
All you need are two simple things:
An interesting book and some time!

Answers: incredible, immeasurable, injustice, independence, inexpensive

Search on the Internet for information about 

how to care for pets properly. Then write an 

essay of at least three paragraphs that an 

animal shelter employee might hand out to 

someone thinking about caring for a pet. 

  aving a pet can be hard work. 

Sometimes pet owners can’t take 

care of their pets any longer but don’t know 

what to do with them. You’ve read about 

some problems this causes. 

H
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Every Reader 
Empowered. Inspired. Confident. 

BECAUSE WE KNOW
YOU’RE CRUNCHED FOR TIME

You need tools and resources that are easy to access and use and a place to go when you have questions or 

want more information. You are a learner, too! That is why HMH® provides organized, meaningful resources 

and professional learning services to support implementation of Journeys with you in mind. 

THINKCENTRAL

HMH PLAYER

ThinkCentral’s Dashboard organizes all teacher resources, 
plans, and student performance data in one place. 

RESOURCES

REPORTS

ASSIGNMENTS

RESOURCES

• Access all the components 
of the program with just a 
few clicks. 

REPORTS

• Reports assessment results 
by class, student, standard, 
and more.

ASSIGNMENTS

• At-a-glance progress bar for 
latest assignments. Drill down 
for more details.

22

• Allows students to access content 
offline and then sync when they 
return online.

• Teachers can customize lessons by 
adding open-source content.



THINKCENTRAL 
AND PD

BECAUSE WE KNOW
YOU’RE CRUNCHED FOR TIME

Current and timely ongoing professional 
learning to help with best practices and 
instructional strands, all available on demand.

From the Dashboard select  
Professional Development

PROFESSIONAL DEVELOPMENT
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PROFESSIONAL SERVICES

GET A STRONG  
START

Included with your initial program 
purchase, Getting Started Courses  
give teachers the knowledge they 
need to understand and begin 
implementing all the components  
and content of their new program.

Follow-Up Courses Coaching 

DEEPEN PROGRAM  
MASTERY

Follow-Up Courses provide teachers 
with practical understanding of program 
components, technology, tools, and data 
to track student progress, with hands-on 
professional learning and application 
customized to teachers’ needs.

ENHANCE INSTRUCTIONAL 
PRACTICE

Grounded in deep research around 
adult learning, Individual and Team 
Coaching—including lesson modeling, 
peer collaboration, and feedback—
drives instructional excellence and 
change in the classroom.

Getting Started

Start Strong, Make Progress



SIGN UP
FOR A FREE TRIAL OF 

JOURNEYS
hmhco.com/journeys

Connect with us:

Select

Select  National © 2017

Complete the form           and select REGISTER

After your review, log out  
and bookmark the page

When you return, select  
and enter your email address
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3
4

5 Evaluators Click Here
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